An exploration into the effectiveness of local history as an educational tool for the community college American history teacher. by Malloy, Tom
University of Massachusetts Amherst
ScholarWorks@UMass Amherst
Doctoral Dissertations 1896 - February 2014
1-1-1982
An exploration into the effectiveness of local history
as an educational tool for the community college
American history teacher.
Tom Malloy
University of Massachusetts Amherst
Follow this and additional works at: https://scholarworks.umass.edu/dissertations_1
This Open Access Dissertation is brought to you for free and open access by ScholarWorks@UMass Amherst. It has been accepted for inclusion in
Doctoral Dissertations 1896 - February 2014 by an authorized administrator of ScholarWorks@UMass Amherst. For more information, please contact
scholarworks@library.umass.edu.
Recommended Citation
Malloy, Tom, "An exploration into the effectiveness of local history as an educational tool for the community college American history
teacher." (1982). Doctoral Dissertations 1896 - February 2014. 3756.
https://scholarworks.umass.edu/dissertations_1/3756
UMASS/AMHERST
31i2Dbb01)354750c!
AN EXPLORATION INTO THE EFFECTIVENESS OF LOCAL HISTORY
AS AN EDUCATIONAL TOOL FOR THE COMMUNITY
COLLEGE AMERICAN HISTORY TEACHER
A Dissertation Presented
by
Thomas Aloysius Malloy III
Submitted to the Graduate School of the
University of Massachusetts in partial fulfillment
of the requirements for the degree of
Doctor of Education
May 1982
Education
Thomas Aloysius Malloy III
(§) All Rights Reserved
1982
ii
AN EXPLORATION INTO THE EFFECTIVENESS OF LOCAL HISTORY
AS AN EDUCATIONAL TOOL FOR THE COMMUNITY
COLLEGE AMERICAN HISTORY TEACHER
A Dissertation Presented
by
Thomas Aloysius Malloy III
Approved as to style and content by:
Dri" John Hunt, Member
U4Vv
Dr. Mario Fanfcini, Dean
School of Education
iii
ACKNOWLEDGMENTS
I would like to thank my committee Chairman, Richard Clark and
members John Hunt and Charlotte Rahaim for their advice and support
throughout the writing of this dissertation. Gratitude is also
expressed to George Urch who chaired my comprehensive examination
committee and to Robert Woodbury who helped develop the foundation for
this paper.
Special appreciation is extended to members of the community of
greater Gardner, Massachusetts who aided me with my research, and to
my colleagues and students at Mount Wachusett Community College for
their support and cooperation.
iv
ABSTRACT
An Exploration into the Effectiveness of Local History
ns an Educational Tool for the Community
College American History Teacher
May 1982
Thomas A. Malloy III, B.S., Massachusetts State College at Fitchburg
M.A.
,
Western Michigan University
Ed . D
. ,
University of Massachusetts
Directed by: Dr. Richard Clark
The purpose of this paper is to demonstrate that local history
can be a beneficial educational tool for the community college
American history teacher. This is because students at a community
college come from a defined geographic area and because they tend to
be parochial in their views. Using the learning theories of Bruner,
Pestalozzi, Froebel, Herbart and Dewey, it is shown that local history
can provide these types of students with real situations, personal
experiences, more meaningful material, a sense of discovery,
relevance, and the ability to associate and make connections. It is
further shown that research projects in local history can provide a
pragmatic experience for the community college student. Because,
through this form of research the community itself becomes a
laboratory in which students are required to use primary sources.
Thus, the students become involved with their own social forces.
v
A correlating postulation of the paper is that a community
college American history teacher can also use an expertise in local
history to perform within the community service dimension of the
college. It is shown that this can be accomplished if that teacher
becomes an exponent of public history. This is because by becoming a
practitioner of public history the history teacher can help the
community to become informed of its heritage which in turn might
develop a sense of pride and confidence for future growth. In
addition, once a community has become informed of its heritage, public
policy can be developed for the preservation of its cultural resources.
vi
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CHAPTER I
INTRODUCTION
Traditionally, in the United States, higher education has
performed two basic functions, the autonomous function and the popular
function. The autonomous function would be that of scholarship and
research while the popular function is that of providing service to
other institutions of society. In order to provide a mechanism
whereby higher education can implement these functions a division of
2labor has evolved. For instance, the elite private universities
have maintained the autonomous function, while the large state
universities are making an attempt to perform both functions within
the same institution. In the mean time the state colleges and
community colleges have moved totally into the popular function. The
main difference between state colleges and community colleges is that
the latter have taken the lead in becoming multi-purpose institutions.
The mission of the community college is performed in two
dimensions, extending educational opportunity to the public and
providing community service. In order to perform the first dimension,
proximity becomes an important factor. Geographic distance from a
college is a significant determinant of a person's chances to receive
a college education. According to some sources, an individual who
lives in a region with a college has twice the opportunity for higher
education over a person who lives in a community without a
1
2college. This means that a community college system should have a
college within an hour’s commuting distance, and idealistically it
should not serve a radius of more than thirty miles. Thus, a
community college becomes a commuting college and breaks down the
traditional concept of "going away to school," a concept that is
prominent for the four-year college or university.
Once a community college has been established, it becomes a
.. 4place of learning for the community." This means that the college
is accessible to anyone in its service area who might want an
opportunity for and could benefit from a higher education.
Consequently, in contrast to traditional four-year colleges with
selective admissions, community colleges have an open door policy.
Thus, the community college does not accept the precept that higher
learning is for the educationally elite. Because community colleges
are non-selective
,
public, less expensive in that there are no
dormitories, and within reach of the whole community, they have helped
to democratize higher education. In other words, they are "people's
colleges
.
In providing an educational opportunity to the community, the
community college must attempt to meet the needs of its service area.
This is extremely important in a society that has increasing demands
for formal learning and at the same time has constantly changing
social patterns. More than ever, formal learning is needed to meet
the growing number of semi-professional or technically trained workers
required by business and industry. New social patterns are also
3bringing about a demand for more formal learning. An example of this
can be seen in the changing role of American women as a significant
factor in the job market.
In meeting the educational needs of its service area, the
community college becomes a multi-purpose institution serving several
functions. Some of these follow.
Transfer Curriculum . This program prepares students for transfer to a
senior institution for their last two years of college. It contains
the same balance among the social studies, sciences and humanities
that would be found in the first two years of a four year college or
university. Students might enroll in this program because they cannot
yet afford to go away to college or because they are academically
"late bloomers." For the latter individuals, courses are in no way
diluted, but rather the students receive the personal attention and
the teaching expertise that will aid their transition to a senior
college. Within its transfer function, the community college performs
what is called the "salvage function." In performing the salvage
function, the college admits students who attempted a baccalaureate
degree but failed and prepares them for readmission to a senior
institution.
Occupational Training . Ever increasingly, the community college is
becoming the educational agency that trains people for entry into
semi-professional or skilled jobs. Students enter occupational
training programs with the intent of attending college for only two
4years, but with the understanding that higher education can be a
life-long experience. Also, occupational training programs should be
designed to meet the needs of the community.
General Studies . The general studies program offers a selection of
standard courses that would be found in a liberal arts curriculum, but
which are geared to less rigorous academic standards. Students who
enter this program are usually marginal as far as transfer
capability. Many are in college for personal development, or they are
students who have not decided if they want to transfer to a senior
college or enter an occupational field.
Continuing Education (Adult Education) . Continuing education is
usually offered in the evening and is comprised of the same programs
that are found within the college's regular offerings. Among the
students taking advantage of continuing education may be a person who
did not have the opportunity to attend college ten or twenty years
ago, a housewife who is seeking a field by which she can add to the
family income, or the divorcee who had depended on her husband's
profession for support.
Guidance and Counselling. This function is critical for the support
of the other functions in the community college because many students
are indecisive as to what they want for an education and eventually a
career. Also, because many students are academically marginal and
some even sub-marginal, they must be directed into the proper remedial
programs.
5At the same time that programs are initiated to provide greater
accessibility, the community college must also concentrate on its
second dimenion, community service. As stated by Ralph Huitt, "a
college or university campus is a nourishing mother to the large
community that it serves." This statement is of greater
significance in relation to the community college in that the
community college serves a more clearly defined geographic area than
would most four year institutions. Thus, the community college can be
more responsive to the changing needs of all segments of the community
that it serves.
In performing the second dimension, the community college should
not be concerned merely with raising the standard of living but also
g
the "standard of life." One way that this could be accomplished is
by utilizing the community college campus so that it becomes a civic
and cultural center. Existing plant facilities such as the library,
athletic fields, physical education building, and function rooms
should be made available for public use. Further, programs that meet
community needs and interests should be presented through the
college. Just to mention a few: there could be drama presentations,
art exhibits, workshops, film series, seminars, and guest lecturers.
By encouraging community use of its facilities, the community
college not only makes its campus a center for the community, but at
the same time acquaints the community with the goals and functions of
the college. However, a community college campus is as large as its
service area, so the college must also bring itself to the community.
6The college should become a catalyst in the stimulation of community
development. In order to bring this about, the college's most
valuable resource, the faculty, should be utilized. The faculty can
supply their expertise for such services as speakers to community
groups, sociological studies, occupational surveys, marketing surveys,
conservation studies, and historical inventories. Further, individual
members of the faculty could serve on various community advisory
boards. This might mean that a psychologist or a sociologist would
serve on the region's mental health council; a biologist would become
a member of a town's conservation commission; someone from the
business department could serve on a community's finance committee; an
English teacher could serve on a library board of trustees, and a
historian could serve on a historical commission.
The services that a community college could provide to its
district are practically unlimited. The only limitations would be the
creativity and imagination of the faculty and administration, and a
genuine interest in the community. Once a well-developed community
service program has been established, it will place the college in a
position of leadership for community self-improvement. At the same
time the community service program will help fuse the separate and
diverse communities and towns that make up the college district. Once
this is accomplished, a cooperative effort can be launched for the
enrichment of life.
It should be pointed out that the mission of the community
college, which has just been discussed, is general in scope and is not
7necessarily a dictate. For instance, whether or not a community
college stresses its transfer function or its matriculating function
will fluctuate from one system to another. As an example, in Florida
there is no direct admittance to the four year institutions of higher
education and all students must begin their post secondary education
in a community college. Thus, the community colleges in that state
play a heavy role in the transfer function.
What exactly the service area of a community college is can also
vary from system to system. In some states, such as Michigan, a
community college receives county as well as state funding.
Consequently, in that type of system the service area is a particular
county. However, in some states such as Massachusetts, the community
colleges are fully state funded and are established on a regional
basis and, even though there have been attempts to define these
regions, there is much overlapping for student recruitment.
The community service dimension of community colleges also varies
from state to state. Usually, systems that have better defined
service areas will give more credence to the second dimension. Also,
within a system the value of providing the second dimension over that
of the first dimension can vacillate from one time to another. For
instance, over the period of three negotiated contracts in
Massachusetts, the emphasis of a community college teacher's community
service role has varied from fifty to ten percent of the total
professional evaluation.
8Because, in many of its specifics, the mission of the community
college has not been clearly defined, it becomes difficult for
community college teachers to determine their individual roles.
Nevertheless, this paper will attempt to demonstrate the efforts that
have been conducted in one system, at one college, in one discipline,
by one teacher. It should not be construed that these efforts provide
the total answer for the role of a community college teacher. Rather,
the paper should be considered an exploration of whether or not these
efforts have had some effectiveness.
The second chapter of the paper will demonstrate how local
history can aid the community college American history teacher perform
in the classroom; while the third chapter will show how this same
teacher can use an expertise in local history for the community
service dimension of the college. The fourth chapter is a narrative
on the efforts of this writer that were conducted based on the ideals
presented in the second and third chapters. The fifth chapter is an
attempt at evaluating the extent to which these efforts have or have
not been effective. The last chapter will provide the conclusions and
implications of this study.
CHAPTER II
THE FIRST DIMENSION OF THE COMMUNITY COLLEGE: EXTENDING EDUCATIONAL
OPPORTUNITY AND THE AMERICAN HISTORY TEACHER
A major shortcoming of the community college is its failure to
provide a sense of community within the institution. Since a
community college is not a residential school, the students leave at
the end of class sessions, and they are totally removed from the
campus after just two years. As a result there is very little of the
cohesiveness that would be normally found on a residential college
campus. However, since the students are from the same geographic
area, their community conception could be developed not by
establishing a new community but by reinforcing their sense of
identity with the one from which they came. The American history
instructor can contribute to this reinforcement through the
incorporation of local history in class presentations. This is
because the study of local history will help students realize the
foundations of the present social forces within the community which in
turn might provide them with a social awareness of their immediate
world.
Local history should also be used as a teaching method because
the community college students tend to be parochial in their outlook.
Many have done little traveling and often they come from family
9
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backgrounds with limited horizons. As a consequence, it would be
difficult to expect these students to fully identify with American
history on a national or international scale. However, by using the
history of the students' region the instructor can help to develop an
appreciation of how national events have influenced the local
community and in turn how that community has contributed to the
national scene.
When using local history as a teaching method, the community
college history instructor follows the basic psychological learning
principle of helping student "perceive the relevance of the subject
..9
matter to their lives." This is especially important in a
community college where students tend to be nonacademically oriented
and because of the open door policy many of the students are of lower
academic caliber than those applying to a four year college.
Not only does local history provide relevance to an American
history course, but it also fits in ideally with the Socratic method.
This ancient dialogue is still widely admired as a "masterful teaching
technique and is looked on by many as a model to emulate." The
Socratic method, that of postulating questions to students so that
they may think for themselves, usually depends on the fact that
students know something about the topic under discussion. Thus,
once a topic on national history has been introduced to a class,
it can be related to events, situations, or personalities of a
local region with which the students are familiar. Once this is
done, questions can be designed so that the materials fall into
11
well-organized and meaningful patterns, and material that is patterned
is more easily assimilated. 11
The question and answer method is also expounded in the learning
theory of the psychologist Jerome Bruner. Bruner advocated this
teaching method because he felt that it provides students with a
respect for "their own powers of thinking, for their power to generate
good questions, to come up with interesting and informed
..12guesses. He further stated that this method encourages students
to discover on their own and the method of discovery that is most
valuable is recognition of the connections within what they have
learned. For the social studies in particular, Bruner believes that
discovery makes that discipline more rational and more amiable to the
use of the mind at large, rather than the use of mere memorization.
Bruner incorporated some of his psychological learning theory
13
into what he calls the Act of Discovery. To develop this theory,
he pointed out that teaching takes place in two different modes, the
14
expository mode and the hypothetical mode. In the former mode the
teacher is the expositor and the student is the listener. However, in
the hypothetical mode, the teacher and the students are in a more
cooperative position, and in this position the students are not merely
the listeners but are in a situation where they can evaluate
information as it is presented and at the same time are made aware of
alternatives. According to Bruner, it is the hypothetical mode that
allows for discovery and the ability of individuals to find
regularities and relationships in their environment. Further, he felt
12
that emphasis on discovery will allow the learner to become a
constructionist, to become aware of regularity and the relatedness,
and to account for the uses for which information might be utilized.
It should be noticed that in his Act of Discovery, Bruner uses
such concepts as discovery, relatedness, regularity, and utilization.
All of these concepts can be provided in a college level American
history course through the integration of local history. Local
history could allow students to discover how national events relate to
their community, how the regularity of social patterns of their world
correspond with those of the larger world, and how history affects
their own life style. After all, the purpose of a history course is
to make the world more intelligible, and this can best be done by
relating the past to direct experiences. In this way the past is used
both to explain the present and to contrast with it. Thus, "people
are better enabled to know themselves and their world so they can live
in the world in a more effective and satisfying manner ."
15
The educational theories of Pestalozzi, Froebel and Dewey also
support the use of local history in the classroom. All three of
these educators believed in the significance of first hand experience,
realism and concrete examples, thus stimulating the study of things
near at hand. Good and Teller, in their book A History of American
Education
,
pointed out that Pestalozzi insisted on schools to provide
experience instead of assuming that the students have already had
experience.
17
So Pestalozzi felt it was up to the teacher to use
the familiar in order to teach the unfamiliar.
13
A man who interpreted and formalized Pestalozzi *s views was
Johann Herbart. Herbart was in accord with Pestalozzi that a student
should be taken from the known to the unknown, but he further modified
and enlarged this principle and framed it into psychological
perspective. According to Adolphe Meyer, once Herbart had established
his teaching method it became known as Formal Steps. The Formal
Steps consist of four parts, the third of which is "Association."
During this step new material is compared with the old and familiar,
and important similarities and differences are noted. In an American
history course, Herbart* s third step would be an ideal time to
associate local events with national history and to compare these
events with contemporary society.
Another man who was greatly influenced by Pestalozzi was
Friedrick Froebel. According to Meyer, Froebel was a scholar who was
..19forever seeking "unity in life." As a result he thought that
education should foster such unity and that the materials taught in
schools should therefore be related to each other and to life.
Following this train of thought, local history might show a student
how he as a fragment of a larger society can be a contributor to the
microcosmic community to which he belongs.*
Like Pestalozzi, Herbart and Froebel, John Dewey felt that
students should begin their studies with the familiar. Dewey held
* Because the use of "he/she" and "his/her tends to make for
awkward reading, masculine pronouns have been used throughout this
paper with the understanding that the reference applies equally to
male and female.
14
that the best discipline for the students came out of conditions of
their own experience. To this end, he developed the Laboratory School
where the teachers were expected to devise real situations and
experiences in order to stimulate the students' interests. This was
considered a more superior method than that of manufacturing isolated
intellectual problems. By devising real situations and experiences,
Dewey felt that students would be better informed about the present
state of society and thus be enabled to understand the conditions and
social forces at work, and once the students had a realization of
these social forces they could then actively participate within their
society.
John Dewey also constantly pointed out that without interest
learning cannot take place. If this is true, then the material
presented to the students must be meaningful, it must have some
connection between what is taught in class and what goes on in the
world. Thus, according to Michael Belok's essay "American History at
the College Level," Dewey felt that helping students to make
connections between what goes on in the class and what goes on outside
20
of the classroom becomes an important part of instruction.
The personal experiences, real situations, meaningful material
and connectiveness with the world about which Dewey wrote can all be
presented in an American history course through the adoption of local
history. As Dewey himself stated, "history is one of the great
resources for bringing about the enlargement of the significance of a
21
direct personal experience." History accomplishes this by
15
enriching the direct and personal contacts of life. After all,
history is a study of social groups with which our own lives are
continuous and through reference to which our own customs and
institutions can be illuminated.
In order to show students how their world is a part of the
greater society, a community college American history course should be
designed so that real examples and experiences from the community are
used rather than using hypothetical or fabricated situations. The
extent to which this could be done is practically unlimited, but would
depend a great deal on the instructor's knowledge of the service
area. Gaining knowledge of the history of a service area will require
a major effort in research. However, it should be remembered that
research stimulates good teaching and a good teacher is interested in
research. Thus, the instructor of history must be both a
researcher as well as a teacher; and by fulfilling the role of
researcher, the history teacher is showing enthusiasm for the subject
23
which in turn will arouse the student's interest.
CHAPTER III
THE SECOND DIMENSION OF THE COMMUNITY COLLEGE: COMMUNITY
SERVICE AND THE AMERICAN HISTORY TEACHER
When class sessions have ended, this does not mean that the
community college teacher's day is finished. Rather, he should now
become involved in the college's second dimension, that of community
service. Therefore, because community college teachers are experts in
their respective fields, they should become practitioners of their
disciplines for the benefit of the community. By doing so the
community college teacher demonstrates to both his students and the
community that his subject area is a practical discipline which can be
utilized in common day life, and at the same time he is showing that
he practices what he teaches. Furthermore, through this application,
the community will become aware that the college is interested in its
welfare
.
In order for the American history teacher to become involved with
his community college's service area, he must become an exponent of
9 /
"public history." Public history is the practice of history
outside of the classroom; it is the application of historical
perception and techniques to something other than an academic
situation. In particular it is the idea that history can be used as a
mission to serve the populace through the formation of public policy
and the preservation of cultural resources.
16
17
A history teacher can take advantage of his community college's
campus in order to facilitate public history. An example of how this
can be done is through the establishment of a regional archives. This
regional archives might be associated with the college's library and
provide a depository for such documents as diaries, private letters,
newspaper publications, old maps, local histories, papers prepared by
local historical societies, inventories of local historical
commissions, and oral history tapes. Once established, the archives
could provide a central location in which students, community members,
and scholars from outside the community can conduct research. At the
same time the archives, because of its regional character, could
contribute to a sense of oneness by the various towns of the college's
district
.
A valuable project that could be allied with the regional
archives is an oral history program. Oral history is a research
technique for preserving knowledge of historical events as recounted
by its participants. Interviews are usually conducted through the use
of audio tape recordings with a person who speaks from personal
observation or involvement with a subject of historical interest. The
resulting tapes should be preserved in such a way to make them usable
and accessible, i.e., the regional archives. Besides providing a
primary historical source, an oral history program could allow history
students, and students in other subjects such as media services, to
delve into practical research. Also, oral history will present an
18
opportunity to build community self identity and to bestow a feeling
of recognition on the older members of the community.
An oral history program or a regional archives will help to bring
the community to the college, but the community college teacher must
also help to bring the college to the community. For the history
teacher this means he should beome the community's historian, and in
order to do so he must become well versed in the local history of the
college's service area. Of course it has already been pointed out
that a good perception of regional history is necessary for the
integration of local history into an American history course.
As a trained historian, the community college history teacher
should already be well aware of the proper methods of historical
research. However, he should also realize that conducting the
research can be an end in itself, for it will mean contacting local
agencies and individuals, and by doing so the community can perceive
the college as coming to them. Some agencies that might be contacted
are local historical societies, local historical commissions,
genealogical societies, collectors clubs, ethnic clubs, local
libraries, and the local chamber of commerce. Individuals who have
been involved with a particular historic topic or who have a personal
interest in a specific topic may also be utilized as sources of
information. It is crucial for the researcher to develop a good
rapport with these people as well as the local agencies, not only to
obtain valuable information, but because to them the researcher is the
college.
19
When contacting various sources in the community, the researcher
should remember that he is talking to people who are usually
interested in one tree while his responsibility is to describe the
total forest for the whole community. It is in this aspect that the
community college history teacher can play one of his more vital roles
of community service, because providing the community with knowledge
of whence they come from will give them a deeper understanding of who
they are. Further, once a community achieves an understanding of its
heritage an attitude of self worth will soon follow, which in turn can
set the stage for future change.
One method of presenting a community with its heritage is through
the production of video tape documentaries. These documentaries could
be organized so that a separate tape is produced for each town within
the college's service area, but at the same time for the sake of
continuity each tape should be considered as part of an overall
series. Some of the subjects considered in the documentaries might be
early development, later growth, industrialization, ethnicity,
religious influences, military contributions, and contributions to the
arts and sciences. However, the documentaries could also be organized
on a topical basis whereby themes such as those just mentioned are
presented on a regional basis. Whichever method of organization is
chosen, these types of documentaries would provide a community with a
good introduction to its foundations.
The community college American history teacher, because of his
familiarity with local history, is in an ideal position to produce a
20
series of local history documentaries. Of course, this would mean a
greater effort on his part than simply furnishing knowledge of local
history. In addition to the narration, visuals have to be selected,
slides have to be taken, proper location shots have to be chosen,
music must be considered, and most importantly knowledge of television
production must be learned. However, by developing some know-how with
the latter any teacher would only be expanding upon his overall
expertise.
The actual production of local history documentaries can also be
self-serving. History students could receive research experience by
helping with the preparation of the narration and helping to trace
down visuals such as old photographs and maps. During the production
phase, students majoring in public communications could be utilized,
and in return they would receive a genuine "hands-on" experience
within their field. At the same time community involvement can be
actuated by asking the assistance of local historical commissions and
historical societies. Of course, this type of production is going to
cost money, and a major source for financial backing can come from
local business interests which in turn would provide for more
community involvement.
Once completed, the local history documentary series would have
numerous uses. Not only might the series be placed on local cable
television but through the use of a recorder play-back unit it could
be shown to community groups. Also, copies of each of the town s
histories could be given to their respective school systems so that
21
the documentary may be integrated within their history curriculum. At
the same time, the community college history teacher, through his
institution's speakers' bureau, might be willing to present follow-up
discussions at the various public schools. Further, by presenting the
video tapes to the area's public schools the community college, as an
institution of higher education, would be demonstrating its
willingness to offer direction and support to other educational
facilities within the community.
It should be pointed out that local history documentaries can be
of service in the classroom as well as the community. The video tapes
could be integrated as visuals in an American history course or even
established as part of the basic presentation in a course that
presents American history through the use of media. Instructors in
other subject areas could also take advantage of the documentaries.
For instance, a video tape on the ethnic composition of the community
might be used in a sociology class while a tape on local industrial
development could be used in an economics class.
The video tape documentaries should be limited to about a half
hour but no more than an hour in length in order to coincide with time
blocks of cable television and class periods at both the public schools
and the college. Because of this time limitation, only a basic intro-
duction of a town's history or a historical movement can be presented.
However, even greater depth in regional history can be supplied to the
community through the creation of a local history column in a newspaper
that is published within the college's service area.
22
After producing a television documentary series, the college
history teacher should have a good foundation of information that
could be expanded into a newspaper column on local history. This type
of project would not only be informative for the public, but could
also set an example of cooperation between the college and another
institution within the community. At the same time individual
cooperation could be demonstrated if a partnership was established
between the history teacher and a member of the paper's staff. Such a
partnership might develop out of a need to have each article
illustrated so that the readers may be presented with a visual
perception of what is being written. As a result, the newspaper's
photographer might be recruited. However, many of the physical
aspects of what is written about in history have long since
disappeared, so a better situation would probably evolve through the
recruitment of the paper's staff artist, a person who could provide a
visual reconstruction of events and circumstances from the past.
Further, this type of partnership would also demonstrate teamwork by
two humanists of different backgrounds, that of the academic world and
that of the commercial world.
Since a local history column will be read by the general public,
it should be designed along the lines of "popular history." Topics
chosen should not only be of interest to the average person but should
also show contrasts and connections of the past with the present, and
in this manner history becomes a living topic to the public. A source
of living history can be presented through the use of biography, for
23
the biographical method tends to make abstract and remote episodes
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more comprehensible. Thus a local history column should have a
format in which each article deals with an individual who has
contributed to the immediate or the greater community. At the same
time these biographical figures must be associated with the social
institutions that they represent because in this manner the study of
individuals is used to illustrate the study of social life. This
association is important because without the study of social life,
individuals interacting with each other, there is no study of
,,
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Once the local history series has been completely published by a
newspaper, a follow-up project might be to incorporate the articles
into a book and in this way the community would be provided with a
permanent, readable and illustrated local history source. Such a
source would be very practical for the public in that many existing
local histories fail to relate to the interest of the general public.
Rather, most local histories tend to be simply genealogical studies of
particular families or reflect a concern only with specific interest
groups. However, a local history book can be made more adaptable for
public use if biographies were organized into topical chapters. This
method of organization would point out how different towns made
contributions in the same fields and in turn may stimulate a sense of
cohesiveness amongst the various towns within the region.
A book on local history could also be incorporated into the
American history curriculum of the communities' secondary schools. If
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the book were organized in the method that has already been stated, a
secondary school teacher could topically integrate local history
through the assignment of chapters. However, if the teacher only
wished to show the contributions of a specific town, then assignments
could be given according to individual biographical sketches. Not
only would this book be of service to individual secondary school
teachers, but as with the video tape documentaries it would reflect
the community college's interest and concern with education as a whole
in the community. Such concern could have even greater effect if
somehow the book was published through the community college.
Projects such as video tape documentaries, an illustrated local
history column, and an illustrated local history book are
educationally sound and are supported by learning theory. For
instance, Jean Piaget emphasizes the need to use a variety of media in
order to increase the individual's level of abstraction, and according
to him this is especially important for people with limited imagerial
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concepts. Another learning theorist, Zoltin Dienes, also
advocates the use of media, but at the same time he stresses the need
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of presenting a concept in as many different ways as possible.
Consequently, the greater variety of visual impressions that an
educator can present, the better.
Once a community has been educated as to the roots of its social
forces, a situation can evolve whereby the community may become
receptive to change for improvement, and through the implementation of
his expertise the community college American history teacher can
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provide some direction and leadership for this change. This
implementation could be brought about by becoming involved with
secondary associations in the community that reflect an interest in
the study and use of local history. An example of such an
organization is the local historical commission.
Throughout the country most states have established historical
preservation agencies. In Massachusetts the agency that is
responsible for historic preservation is the Massachusetts Historical
Commission which is in the office of the Secretary of State. Under
the state historical commission are the local historical commissions
which are appointed by town or city governments. The major purpose of
these agencies is to promote programs whereby the historical resources
of a community can be preserved so that the quality of life can be
improved.
One example of historical commission projects is the
establishment of historic districts through the National Register of
Historical Places. The National Register of Historic Places is the
nation's official list of properties important in our past that should
be preserved for the future. Such properties can receive loans and
grants for restoration or rehabilitation, and they are also protected
from adverse effects due to federally funded or assisted projects.
Consequently, through the development of historic districts the
distinctive characteristics of a historical area can be preserved and
protected, and at the same time the area's setting can be improved.
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Another project in which local Massachusetts' historical
commissions can be involved is the Heritage State Park Program.
Through this program the Massachusetts Department of Environmental
Management grants monies (about twenty-one million dollars in 1979)
for municipal revitalization. The idea of the program is to preserve
and enhance those unique combinations of natural and man-made features
that have played significant roles in state and regional history.
In turn, this heritage is used to revitalize the economic base of
a city or town. Another aspect of this program is to coordinate a
grant from the Department of Environmental Management with local and
federal funds so that a community can be provided with maximum
revitalization benefits.
In order for the community college American history teacher to
gain the extra know-how that is necessary to extend his discipline
into public history, he should join professional organizations that
emphasize the use of local history. In Massachusetts one such
organization is the Bay State Historical League which is basically
concerned with historic preservation. On the national level is the
American Association of State and Local History, an organization that
is dedicated to advancing knowledge, understanding, and appreciation
of localized history in the United States. Membership in these types
of organizations are beneficial because they can give the guidance
that is necessary for such projects as local historic districts and
heritage parks, projects that demonstrate to the community that
history works.
CHAPTER IV
IMPLEMENTATION OF RATIONALE
The First Dimension
In the fall of 1970, this writer accepted a position to teach
American History at Mount Wachusett Community College. Located in
Gardner, Massachusetts, the college's service area consists of North
Central Worcester County, and it has an enrollment of about fifteen
hundred students. As one of fifteen community colleges in the
Massachusetts system of higher public education, the overall goals and
objectives of Mt. Wachusett pretty much fit into the basic functions
of a community college that were presented in the introduction to this
paper.
Accepting a new position also meant a move to a new locality; so,
in order to familiarize myself with the region, I began applying my
own expertise and studying the region's history. I felt that studying
the local history would not only give me a sense of foundation for the
area, but would also help me to better identify with my students.
Once familiarized with the regional history of the college's
service area, I began to incorporate those topics into class
presentations. This process was implemented based on the learning
27
28
theory and rationale presented in Chapter Two. For instance, within a
unit of early nineteenth century American history:
the fact that the American nation was greatly involved with
internal improvements can be demonstrated by pointing out the
location of local turnpikes and canals.
the Golden Age of American literature can be better illuminated
by showing how local literary figures influenced the national
community and in turn how the work of national personalities was
influenced by the local region.
the reform movement of that time could become more meaningful
through the discussion of local abolitionism, participation in
the Underground Railroad, temperance groups, and efforts in
women's sufferage.
trends in the Romantic movement can be illustrated by pointing
out local examples of Federal and Greek Revival architecture.
Within a unit on the late nineteenth century:
a discussion on trends in big business could have greater
relevance by integrating such topics as local "captains of
industry" and local application of the "Gospel of Wealth."
the movement of Northern industry to the South during
Reconstruction can be demonstrated by pointing out particular
enterprises that left the local region.
the labor movement of this period will have greater meaning if it
is shown how that movement affected the local area.
the significance of Romanesque Revival and Functional
architecture as a reflection of the era will be given more
meaning by pointing out examples of these styles within the
community.
a discussion on the settlement of the West can become more
relevant by showing local participation in this movement. In
other words, who went West and for what reasons.
In a unit on the early twentieth century:
the changing attitudes towards the treatment of the insane can be
illustrated through a discussion on the function and goals of a
local state institution of that period.
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the national implementation of Prohibition will have greater
reality if it is shown how that amendment affected the local
regions' economy, social trends, and law enforcement.
the intolerance of the Twenties can be revealed by showing how
the Ku Klux Klan moved north and into the local region.
the New Deal's break with laissez-faire can be demonstrated by
pointing out local W.P.A. projects.
During any historical period:
national elections will become more relevant by showing the local
regions' reaction to these elections. For example, did the
community vote as the nation and if not, why.
educational trends on the national level can be demonstrated by
discussing their implementation on the local level. One example
could be the establishment of academies during the Colonial
period.
military conflicts that might appear remote to the local region
can be made more real by pointing out local monuments that
commemorate people from the area who participated in various
military conflicts. Also, further discussion could center around
local personalities who achieved prominence in the military.
the significance of American immigration could become more
meaningful through a discussion of ethnic enclaves within the
community
.
Local history can also provide greater relevancy to research
projects. When assigning such projects, the community college teacher
should consider the characteristics of his students and not assign
research that is abstract or not pertinent to the students' own
lives. Rather, it should be remembered that the immediate community
can be a laboratory for deepening student conceptions. Within the
community there is a wealth of information available for research
projects that will provide a pragmatic experience. Also community
oriented projects might cause parents to become interested in the
community as a re suit of their children's projects, and in turn these
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types of projects will strengthen college-community relationships.
For an American history course such projects could be:
Researching historical assets inventory forms. Throughout the
United States every city and town is presently conducting an
inventory of their historical assets. These assets include
buildings, sites, and markers. Students conducting this type of
research would not only be working with original documents, but
would also realize the worth of their research as a practical
contribution.
Researching the significance of local place names.
Research that would require the use of a local newspaper's
microfilm files.
Research into the ethnic enclaves of the community.
Archeological digs and research of cellar holes, mill sites, and
man made ponds.
Researching the labor movement in the community.
Researching biographies of significant local personalities.
Surveying old burying grounds.
Researching local political movements (elections) and how they
relate to the national spectrum.
These types of projects require students to use such primary sources
as past issues of local newspapers, old maps, local historical society
papers, diaries, town reports and oral history, and as a consequence
of their research the students become individually involved with their
own social forces.
The Second Dimension
While I was familiarizing myself with the history of North
Central Worcester County, I discovered a prevailing negative attitude
within certain parts of the community about its self worth. For some
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reason or other this attitude seemed to be more prevalent in the city
of Gardner than in the surrounding towns. Basically, the attitude was
that there had never been anything in Gardner, there was nothing in
Gardner, and there would never be anything in Gardner. Challenged by
this attitude, I began to research in depth the community's regional
history, with the hopes of bringing about a more positive attitude for
the future, by portraying a rich past.
Of course, once good material was discovered, it had to be
determined how the information would be disseminated to the
community. A very obvious method was through the College's speakers
bureau. The speakers bureau is a system whereby faculty can volunteer
to present topics of interest to community groups. Most community
colleges have this or a similar type of service.
The first presentation that I prepared was on a local military
hero and leader whose career spanned the Civil, Indian, and Spanish
American Wars. I felt that this type of topic would provide a link
with the larger world and also provide a sense of "local boy makes
good." In order to make the topic more realistic, a slide
presentation was prepared using a 35 mm camera and a copy stand.
Through this method almost anything one wants to make a slide of can
be photographed. In the case of this particular slide show, not only
were slides made from photographs of the particular individual, but
slides were also taken from books and other sources covering such
topics as the individual's associates, places he was stationed, scenes
of battles in which he was involved, and maps showing the location of
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his movements. All of these photographic topics not only made the
presentation much more descriptive, but also gave it a much greater
scope.
Developing some know-how with the 35 mm camera can be of great
assistance to the historian who wishes to prepare presentations for
the community. For instance, another slide presentation that this
writer put together was on the community at the turn of the century.
In order to find the necessary pictures, old histories were utilized
as well as a search for old photographs. A further source was post
cards from the Victorian Age. Post cards, because of their
rectangular shape, offer a good aspect ratio for framing on a camera.
Also, because they were a major means of correspondence prior to the
use of the telephone, literally scores of post cards were made for
almost any community in the country. Thus, post cards offer a fluid
source of historical scenes, and they can be easily obtained at
antique shows and specialized flea markets. Consequently, once a
slide show is arranged using these types of sources, it will allow the
viewers to compare and contrast their contemporary community with
another time period, and as a result the historian is helping the
community to develop links between the past and the present.
Another topic that can help a community make connections between
the present and the past, and one which this historian has used, is a
community's architecture. Again, using a 35mm camera for slides,
pictures can be taken of buildings that remain standing, within the
community, from earlier historical periods. These types of pictures
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will provide an audience with a sense of continuity within the
community. Also, by relating the structures to national movements in
architecture, a sense of identification with the greater community
could evolve. Further, the use of close up shots of particular
construction and design techniques will demonstrate the pride of
craftsmanship that was prevalent during earlier eras.
During my tenure at Mount Wachusett Community College, I have
developed about a half dozen presentations on local history for the
College's speakers bureau. However, by having a selection, one is
only ensuring that there is a topic of interest for aLraost any group.
As can be seen in Appendix A, the frequency of presentations, the
cross section of groups requesting presentations, and the fact that
several groups requested repeat appearances for other topics most
assuredly shows a genuine interest by the community in its local
history
.
Developing presentations for the College's speakers bureau turned
out to be the groundwork for a later and more energetic project. In
the winter of 1974, questions were being posed, at the College, as to
what the school might do for a project towards the approaching
national bicentennial celebration. After some preliminary planning,
it was proposed by the Director of Media Services, the Coordinator of
Public Communications and myself, that the three of us cooperate in
producing a video tape documentary history series of the College's
Immediate service area. Thus, we would be able to use the equipment
from the Media Services department, the technical know-how of the
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Public Communications department, and the knowledge of and the
contacts within the community that I had cultivated.
Of course, a project such as we had planned would cost some
money. At that time the Massachusetts Bicentennial Commission had
some Federal funds which could be used for matching grants to produce
Bicentennial projects. We were able to obtain one of these grants by
raising the matching funds within the community. Each of the towns
that were to have an individual tape of their history contributed some
of the matching money while the rest came from area banks.
Altogether, the funds raised were only minimal, but we were able to
pay for materials and ensure reimbursement for our own expenses.
It was decided that seven, half hour video tapes would be
produced into a collective series called "Heritage." Five of the
tapes would each deal with a separate town, one would be on the ethnic
history of the region, and the seventh would be on the local military
figure of whom I had already produced the slide presentation. By
having the documentaries in a series, using a uniform introduction and
other uniform facets, it was felt that the series would contribute to
a sense of homology within the community. It was also felt that the
documentary showing the ethnic make-up of the overall community would
contribute to the same concept.
As the producer of the series, it was left up to me to put
together the scripts. In order to do this I relied upon acquaintances
whom I had met in the community while conducting earlier research.
These connections basically centered around local historical
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commissions and historical societies. For instance, in the production
of three of the town documentaries help was received from those
communities' historical commissions, while assistance for the tapes of
the other two towns came from their historical societies. Also,
researching the individual town documentaries indirectly led to
information for the ethnic history tape.
The local historical groups not only contributed to the research
of the narrative, but also in helping to locate and select visuals.
Obviously, because the series was to be a visual presentation, the
selection of good photographs, pictures, and location shots would
greatly enhance the documentaries. Visuals that were selected not
only included old photographs of the contemporary period, but also
portraits, old maps, and original documents. In many cases these
materials were reproduced on a table stand with a 35mm camera so that
the items could be returned from where they were borrowed with a
minimum amount of apprehension by the owners as to their safety.
If the narration of a particular documentary was considering a
topic that still physically existed, then slides or an 8mm film were
taken of the location. For instance, slides or film might be taken of
a building, a historic site or of a natural feature. If a situation
arose where there was absolutely nothing to show with the narration, a
location shot was taken using a porta-pack unit. These location shots
showed the narrator, and were usually taken at some scenic point
within the community being discussed.
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The actual production of the documentary took place during the
summer of 1975. By this time the roles of the series' originators had
become more defined in relation to their responsibilities. The
college's Director of Media Services was acting as the executive
director, the Coordinator of Public Communications was acting as the
director, and an instructor within the Public Communications Program
was the assistant director. It was the responsibility of the latter
two to actually put the documentaries together on tape. As the
producer, the bulk of this writer's work was completed. However, it
was still my responsibility to ensure that all the necessary research
was ready and that all materials were in order for productions. Of
course, at times, because technical assistance was minimal, the
producer's role could easily turn to " jack-of-all-trades . " This might
even mean running two television cameras at once because student
cameramen were not available.
The seven documentaries were completed by the fall of 1975, and
thus ready as a contribution towards the celebration of the
Bicentennial within the community. During the following year, the
series was shown twice over the area's cable television network.
However, at the beginning, it had been realized that cable television
would only reach one segment of the community. Consequently, the
documentaries were made available to community groups through the
College's speakers bureau. In this way, a group could request a
showing through the use of a monitor and a video playback unit.
Whenever possible either this writer or the director would set up the
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unit so that we might provide a follow-up discussion at the end of the
tape presentation. In this way we felt that we were providing a
community group a sophisticated presentation, yet with a personal
touch.
It was never intended that the documentaries would only be used
for the period of the Bicentennial, but rather it was construed that
they would become permanent sources of local history for the
community. Consequently, the original of each tape was kept on file
at the College's department of media services, and each of the town's
school systems had integrated the documentaries into their history
programs. For instance, at one regional high school, because of the
district that it covers, three of the documentaries have been
incorporated into the social studies curriculum.
It should also be pointed out that some of these documentaries
can and have been adopted for classroom use at the college. As an
example, this writer uses two of the documentaries in a course called
History of American Minority Groups. In this course, the tape on
ethnic history is used to help students relate national movements to
the local region, and the documentary on the local military hero is
used to illustrate the Indian Wars, in which he achieved prominence.
Some of the documentaries are also used by a colleague who teaches a
course called American History throught the Media. Because that
course uses media to present topics in American history, the
documentary series easily fits into its context. About a year after
the documentary series was first aired I began another project to
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inform the community of its heritage. In the spring of 1977, the
staff artist for the Gardner News and I began collaboration on an
illustrated local history column. The Gardner News is a daily
newspaper serving the six town area of greater Gardner, with a
readership of about thirty thousand people.
The series was given the name of "The Locals," and was designed
around historical essays of people who had lived in the greater
Gardner area. Essays were written on individuals from all sectors of
the community and included industrial leaders, businessmen, military
personnel, early settlers, writers, artists, theologians, educators,
inventors, and politicians.* In most cases the personalities that
were chosen had made contributions on the local or even national
level. However, prominence was not a necessary prerequisite. In some
cases individuals were chosen because of their connection with a
particular institution and thus they could be used to exemplify a
certain historical aspect. Whether as actual contributors or just
examples, these biographies were written based on John Dewey's concept
explained in Chapter Three, that the study of individuals can be used
to illuminate social institutions.
The series was arranged so that each story along with its
illustration would be three columns wide and a whole page in length.
Thus, with uniform lay-out, the illustrations could be expanded or
decreased in size depending on the length of the written material. It
*See Appendix B, Table of Contents.
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was the job of the illustrator to depict a scene relative to the topic
of discussion. As often as possible, the illustration Included a
portraiture of the personality under discussion along with a drawing
of a subject relative to that person’s life. For instance, if a local
industrialist was the topic of discussion, the illustration probably
would include a drawing of him along with a scene of his plant, or
possibly a sketch of the company's logo. On the other hand, if a
military person was the topic, then a battle scene could be used along
with his likeness.
There were several benefits in having the newspaper series
illustrated. For one thing, the illustration tended to stand out and
catch the reader's interest. Also, because portraits were used when
possible, it made the story seem more personable. Further, a major
advantage, especially over the use of photographs, was that the artist
could draw his conception of topics which no longer physically
remained
.
An impression should not be given that the local history column
was treated with total vigilance by the newspaper. Originally
planned, there were to be twenty-five articles running every two
weeks. However, because of the column's expanded size, it was easily
"bumped" for advertising space. This was particularly true during the
weeks preceeding commercial holidays or during elections when
advertising space was at a premium. Nevertheless, between April of
1977 and the same month in 1980, thirty-four articles were published,
averaging a little better than one a month. Since the Spring of 1980
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the column has been sporadically published with the intent of
completing fifty articles.
The fact that publication of the local history column became
sporadic was of major concern, because soon after the series started I
began making plans to arrange the articles in book form. At first
there were no such plans, but after several people in the community
suggested a book the idea seemed to become more feasible. Further
credibility was provided for the project by the Massachusetts Board of
Regional Community Colleges. In the Spring of 1978 that board
provided me with a one semester sabbatical leave for the purpose of
compiling the book. The sabbatical application stressed the idea of
community service through the presentation of a local history
practical for general public use.
The book was made practical in several ways. First, it was
written in a simple straight-forward style and at a reading level
applicable for general use. A Frye Readability analysis shows that
the material is at a tenth grade reading level. In no way was the
book conceived to be a history for historians. Rather, the subject
matter was designed so that as Alexander de Tocqueville stated, it
doesn't "require any learned researcher to be understood," something
de Tocqueville felt that the American general public preferred for
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their reading matter.
For further practicality, the book has been structured in an easy
to follow manner, while stressing biographical history. There are
eight chapters each dealing with various topics of human endeavor and
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entitled to reflect the fact that individuals are involved. For
example, three of the chapters are called "THE SOLDIERS,” "THE
EDUCATORS," and "THE HUMANIST AND REFORMERS." In turn, each chapter,
except for the last one which deals with local ethnic groups, is
broken down into biographical essays of individuals who relate to
these fields of endeavor. To stress regional identification and
accomplishment, the essays are entitled with the individual's name,
their particular contribution, and the town from which they came. For
instance, in the chapter called "CONTRIBUTORS TO THE NEW CENTURY" one
of the essays is entitled "Edward G. Watkins of Gardner, Founder of
Simplex," while another is "Arthur Stone of Gardner, Dean of American
Silversmiths." The complete list of topics and essays can be seen in
the table of contents of Appendix B.
One problem that a reader might encounter with the book's format
is that of time sequences. The essays within each chapter are in
chronological order. For instance, the chapter called "THE SOLDIERS"
has ten essays that chronologically cover a period from the American
Revolution to World War II. This can be seen in Appendix B, pp.
12-38. However, because of the topical organization of the chapters,
sequences of time tend to overlap. To try and overcome some of this
problem and give the reader some concept of time and events, a time
line will be added at the time of publication. Also, for more
clarity, a map showing the location of sites and events will be added.
In that one of the purposes for this type of book is to stimulate
interest in the community by its residents, a section of further local
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history sources has been included. This list can be seen at the back
of Appendix B, and mainly includes town and county histories.
Granted, to the average person, these kind of histories would not be
of value. However, to an individual who has discovered an interest in
local history, these sources could be of some service.
The fact that the book will have some visual excitement should be
a major asset. All of the illustrations printed in the newspaper
column will accompany each of the fifty-one essays in the book. Thus
it becomes an illustrated local history. To be sure, some of the
illustrations will have to be altered because when originally used
they were labeled to fit into a contemporary situation. For instance,
some of the military figures were printed on a Veterans Day or a
Memorial Day. However, most of the drawings can be used in their
original form.
Because the original illustrations will be utilized from the
newspaper column, actual publication of the book cannot take place
until all of the articles are printed. Once the series is completed,
grants will be sought for publication. One granting source to be
considered will be the National Endowment for the Humanities. This
organization is presently stressing the development of social history,
and a book using biographical essays to demonstrate social movements
should be well disposed towards that context. Another granting source
might be the Massachusetts Foundation for the Humanities and Public
Policy. This foundation is interested in projects that help citizens
develop an understanding of current public policy through the use of
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the humanities. Since one idea of the book, and indeed a concept
within this dissertation, is that knowledge of local history can help
to set a basis for public policy; it would seem that this foundation
should be a proper granting source.
Emphasis in grant applications will not just demonstrate the
book's suitability for general public use, but that it has also been
designed for adoption in the area's public high school's United States
History curriculums. This is one reason why the book was written at a
tenth grade reading level. United States History is usually taught in
the eleventh or twelfth grade, so the book should be appreciated by
both students who have or have not quite attained their grade's
reading level. Also, the structure of the book, which was discussed
earlier, would allow teachers, who did not want to use the whole text,
to relate national history to the local level by using particular
topical chapters. Further, if the teacher desired, only individual
biographical essays that deal with a specific community might be
utilized
.
Having the high school history teacher in mind was one reason for
adding a section for further local history sources. It was felt that
these sources could help a teacher who wanted to expand a local
history curriculum beyond the scope of the book. However, it is hoped
that a granting source would allow for more support than simply
providing suggestions for further reading. An ideal situation would
be funding allowing for the preparation of a correlating teachers'
guide book. This guide book could be prepared in conjunction with the
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College's learning center, and it would basically contain information
and suggestions on projects and additional research. It would also be
nice if, at the time of the book's distribution, a seminar could be
provided for the area's American History teachers. During the seminar
the purpose and function of the book could be discussed along with a
discussion on usage of the guide book.
It is the contention of this writer that a book on local history,
such as that which has just been described, would be one of the
greatest feats that a community college American History teacher could
perform in his community service role. However, as was pointed out in
the second chapter of this paper, informing the public of its heritage
is only a beginning. The next step is to show the community that
history can be used to discover "meaning for its own changing
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character." This is what public historian Alan Schroder calls
"applied history," the application of historical research to current
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problems. It is also a concept professed by historian Thomas Felt
who claims that history should be thought of as a verb. He called it
32
"doing history," the idea that history can be an activity.
Following the precept of public historian David Nicandri that a
historian must "find a past usable to the society of which they are a
part," this writer began accepting appointments, within the College's
service area, to boards that were in a position to formulate the use
of public history. During my tenure at Mount Wachusett Community
College I have actively served on seven such boards. However, for the
purpose of demonstrating applied history I will only discuss three of
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these boards. These three representations are being used because they
are permanent positions whereas the other four were appointed to
complete a function and then dissolve. The three permanent boards are
two Historical Commissions and a Heritage State Park Advisory
Committee whose functions were discussed in the third chapter of this
paper.
In the Spring of 1974, I was appointed Chairman of the Gardner
Historical Commission by the mayor and the city council, and soon
after was appointed to chair the neighboring town of Westminster's
Historical Commission by that town's board of selectmen. Immediately
after its formation, the Westminster Historical Commission began to
coordinate efforts with the local historical society to conduct an
inventory of the town's historical assets. Conducting this type of
survey is mandated to local historical commissions by the
Massachusetts Historical Commission under Chapter Nine of the
Massachusetts General Laws. The purpose of these surveys is to
protect and preserve the historic assets of the Commonwealth. The
survey is considered the first step towards preservation because
properties cannot be protected unless it is known that they exist.
Once completed, the survey becomes part of the state's preservation
plan so that the Massachusetts Historical Commission can help defend
historic properties from destruction by publically funded or licensed
projects
.
While Westminster's historical assets survey was nearing
completion, the historical commission began undertaking an even more
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energetic preservation project. This was an application to the
Department of the Interior for a National Register Historic District
which would encompass the center of town. An application of this type
is highly comprehensive, not only requiring property descriptions, but
also maps and numerous photographs. Once completed, the application
included over seventy properties covering an excess of ninety acres.
As a historic district this area is recognized to be important to the
history of the community, state and nation; it allows owners of
income-producing property certain tax incentives for renovation and
disincentives for demolition; gives owners the opportunity to apply
for matching federal grants for rehabilitation, and provides some
protection from adverse efforts of federally funded projects.*
In order to set the historic district apart as a unique area of
architectural integrity, the Westminster Historical Commission also
undertook a project of placing historic markers. Buildings of
particular architectural or historical significance were selected for
marking. It was felt that this program would provide a sense of
distinction to the district for both residents and visitors of the
town.
*Above and beyond the National Register Historic District, a
historical commission can also initiate the formation of a Local
Historic District. These are established by local ordinance and give
a historical commission powers to determine the extent of any exterior
changes within a historic district. This is to ensure continued
preservation of a neighborhood's distinctive historic character.
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While the Commission in Westminster was compiling its historic
assets survey, the Gardner Historical Commission was busy conducting
that city's inventory. This turned out to be a three and a half year
project with nearly a hundred and twenty buildings, sites, and
monuments being inventoried and reported to the Massachusetts
Historical Commission.
With the completion of its survey, the Gardner Historical
Commission decided to undertake another responsibility, that of
informing the citizenry of their historic assets. It was determined
that this could best be done through the publication of a book. One
problem was that the Commission, as a public agency, was limited to a
very minimal budget. Consequently, the Greater Gardner Chamber of
Commerce was approached with the project. The Chamber realized the
value of the proposed book and agreed to raise half of the necessary
funds. This was done with the understanding that the Commission would
pay the remaining cost for the publication with monies realized from
sales of the book.
When completed, the publication, Gardner: A Portrait of its
Past, was a one hundred and four page soft covered book. It consisted
of a description of each inventoried historical asset accompanied by a
photograph of the respective piece of property. One thousand of the
books were printed and provided to the public at the cost of
publication. The project was not viewed as a profit-making
enterprise. Thus, the book was kept as affordable as possible in
order to give it greater accessibility to the community. As a result,
48
seven hundred of the books were sold in the first year, and during the
next two years the remaining books were sold. The management of a
local book store, which was one of the distribution points, stated
that this book was the largest single seller since that store's
opening. The Commission interpreted the overall successful sale of
the book as a definite desire by the community to be informed of its
heritage. The value of this endeavor was provided further credence by
the Massachusetts Historical Commission who, in 1979, presented the
Gardner Historical Commission with one of its annual preservation
awards.
A disappointing factor was when the Massachusetts Historical
Commission informed the Gardner Commission that, based on the reported
inventory, there were no areas in the city with enough architectural
or historical continuity to qualify for a National Register Historic
District. Consequently, the Gardner Commission applied for individual
listings with the National Register of Historic Places. Individual
listing on the National Register provides specific properties the same
benefits that are provided by a National Register Historic District.
Altogether, applications for eight buildings were submitted to the
Department of the Interior, and all the applications were successful.
Now, one of Gardner's National Register properties, a Victorian fire
station, is slated to become the headquarters and visitor's center for
the city's new State Heritage Park.
The idea for State Heritage Parks was developed under Governor
Dukakis' administration with fifteen cities applying to participate in
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the program. In Gardner the application was compiled by a combined
effort of the Historical Commission, the Mayor's Office, and the
Chamber of Commerce. Because of the Historical Commissions
involvement, this writer devoted a good part of one summer's break
towards preparation of the application. However, all parties' efforts
were well rewarded when, in October of 1978, Gardner became one of the
seven Massachusetts cities to receive a Heritage Park grant. For
Gardner, this means over four million dollars in capital outlay and
continued state financial support for the park.
Soon after the city learned of its successful application,
Gardner's mayor began appointing an advisory committee. This writer
was appointed Chairman of Programming for that committee, a position
that requires at least one meeting per week. The Programming
Committee is responsible for developing the interpretive concept of a
Heritage Park. In other words, using the present historic assets of
the city to portray its past to the public. This calls for the
development of walking tours and tours of local factories. It also
means the development of a motif for the park that represents the
city's greatest period of achievement. Further, programming means
encouraging the adaptive reuse of under-utilized properties that have
historic significance. An example of adaptive reuse in Gardner is an
effort by the Programming Committee, in cooperation with Harvard's
Peabody Museum, to find monies to preserve a late nineteenth century
machine shop; a shop, according to the Smithsonian Institute, that is
the last of its kind in New England.
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The location of funds beyond what was granted by the state, such
as for the machine shop, is part of the Heritage Park concept. The
Idea being that the original grant funds act as a "pump primer" for
additional monies on both the state and federal level, and in the
private sector. To what extent additional funds can be found could
determine the economic revitalization of the city's economy. However,
at the present time, the Gardner State Heritage Park is only in the
planning stages with a scheduled opening in the Spring of 1983.
Nevertheless, it is hoped that this Heritage Park, as well as the
others in the state, will reveal Edmund Burke's point that society "is
..34
a partnership of past, present, and future."
CHAPTER V
EXTENT OF SUCCESS
It is one thing to develop a rationale for the use of local
history such as was shown in Chapters II and III. It is another thing
to show how this rationale can be implemented as was shown in Chapter
IV. Yet, after all of this has been presented, the question remains
on whether or not the implementation of the rationale had any effect.
The purpose of this chapter is to determine the extent of that effect.
In order to gain some input on just how effective the use of
local history is in the classroom and the effectiveness of practicing
public history, several methods were used. First, surveys were
conducted of both students and members of the community; and secondly,
interviews were held with former students and community leaders. It
should be pointed out that these methods are only exploratory.
However, through the utilization of multiple sources and approaches,
some patterns have emerged which lend credence to the basic
propositions presented in this paper. Granted, some aspects of the
study are subjective. Nevertheless, it is felt that collectively
these studies provide an accumulation of evidence regarding the use of
local history as an educational tool by the community college American
history teacher.
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The First Dimension
During the Fall of 1980 and the Spring of 1981, a survey,
concerning the use of iocal history, was conducted in five sections of
American history* The survey was administered in conjunction with the
regular faculty evaluation used by all Massachusetts Community
Colleges. This helped to make the survey appear to be a standard part
of procedure. It was pointed out to the students that, as with the
basic faculty evaluation, they would remain anonymous. Also, the
students were told that the purpose of the survey was to determine
whether or not they appreciated the incorporation of local history, so
that in turn more class preparation could be developed in that area.
It should also be pointed out that student evaluations are supervised
by a colleague, not by the class's instructor.
The survey consisted of six questions to which the students could
select four responses. On the first five questions, a positive
response was expected. However, to ensure that those being polled
were taking the survey seriously, the last question was designed for a
negative response. Thus, any forms that were consistently filled out
overwhelmingly positive were discarded as not being objectively
completed. Consequently, thirty out of one hundred and thirty-three
forms, about twenty-two percent, were not considered. The overall
results of this study can be seen in Table 1.
First of all, the survey revealed that the students have a
tremendous Interest in local history. In answerLng the t Irsi
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question, which pertained to the level of interest in local history,
only two students answered in the negative. However, nearly
three-fourths of the respondents stated that they had a great interest
in local history, and the rest stated that they had some interest.
Thus, it would appear that the use of local history can help to raise
the level of attention in an American history course, a point
developed on page fourteen on this paper.
TABLE 1
Local History Usage Evaluation
Responses:
3. Of little extent,
4. Not at all.
1. To a great extent,
2. To some extent,
Questions
:
12 3 4
1. To what extent do you find local history
of interest?
2. To what extent do you feel that examples
from local history can help you identify
with topics on national history?
3. To what extent does knowledge of local
history give you a sense of appreciation
for your community?
4. To what extent do connections of local
history, with a topic on national history,
make you feel a part of the larger world?
5. To what extent does local history help you
to better perceive a topic of U.S. History
to your own life?
6. To what extent do you prefer the use of
hypothetical examples in U.S. History over
the use of real examples drawn from your
own community?
74 27 2 0
65 37 1 0
50 46 7 0
33 56 14 0
47 49 7 0
0 32 46 25
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The responses to the next two questions were also highly
positive. Only one student said that examples in local history did
not help in identifying with topics on national history. Yet,
sixty-five of those surveyed stated that they were able to identify
"to a great extent" and thirty-seven said they could identify "to some
extent. This would support a proposition proposed on page ten of
this paper. The third question was also relative to a proposition on
page ten. It queried as to whether or not local history provides a
sense of appreciation for one's own community. Here, seven students
answered in the negative. However, almost half of those surveyed
responded "to a great extent" and the remainder responded "to some
extent .
"
Questions four and five were designed to help validate concepts
presented on pages twelve through fourteen. On these questions the
responses were well to the positive, but were not as strongly
affirmative as on the previous two questions. The fourth question
inquired to what extent connections of local history with topics on
national history make students feel a part of the larger world.
Fourteen students replied to the negative on this question, but none
to the extreme negative. Although the rest of the responses supported
the concept, only thirty-three took a strong position compared to
fifty-six who replied "to some extent." The fifth question was
formulated to determine the degree to which the students felt that
local history helps them to perceive a topic in United States history
to their own lives. As with all the previous questions, there were no
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responses to the extreme negative, but seven did reply with "of little
extent." The affirmative responses were almost evenly divided between
extreme and moderate support of the concept.
The sixth question inquired to what extent the students preferred
hypothetical examples in American history over the use of real
examples drawn from their own community. This question was designed
to reinforce John Dewey's concept, discussed on page fourteen, that
real examples are preferable to fabricated situations. The results
showed that none of the students preferred hypothetical examples "to a
great extent." However, one-third of the sampling said that they
preferred hypothetical examples "to some extent" and twenty-five said
"not at all." While overall the students favored the use of real
examples, the responses on this question were the least supportive of
the whole survey. However, this might stem from the fact that the
question was designed for a reverse response to that of the preceding
questions and thus could have caused some confusion. Also, there
might have been some confusion as to the definition of "hypothetical.’
Even though there was not overwhelming support for the last
concept; it appears, at least with this sampling, the students favor
the use of local history in an American history course. The
respondents not only showed that they had a great interest in local
history, but also gave strong support to the concept that it can help
them identify with topics in national history and to the idea of
providing better community appreciation. Support was also given to
the premise that the use of local history can help make an individual
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feel a part of the larger world, and to perceive a topic of United
States History to his or her own life.
In order to gain further Input for the use of local history in
the classroom, interviews were held with former students. Altogether,
fourteen students were interviewed during July of 1981. The sampling
was not selective, but rather represents individuals who could be
located. The fourteen that were located had taken one or more courses
with this researcher during a ten-year period between 1971 and 1980.
Half of the students were from the city of Gardner and the remaining
seven were from four other separate communities in the College's
service area. An alphabetical listing of the students, along with
some pertinent information, can be seen in Table 2.
TABLE 2
Student Interviews
Student Town or City Course Year
Present
Postition
Aveni, James Westminster Aner. Minorities 1980 Welder
Bolio, Debrah Ga rd ne r U.S. History I 1979 R.N.
Bolio, Steven Gardner U.S. History I 1980 R.N.
Couillard, Lorraine Templeton U.S. Hist. I & II 1972 R.N.
Correa, Debora Leominster Araer. Minorities 1978 Waitress
Decato, Alan Gard ner U.S. History II
Amer. Minorities 1977
Private
Contractor
Dernalowicz, Alan Gardner U.S. Hist. I & II
Amer. Minorities
1976
1977
Mill Worker
Dernalowicz, Diane Hubbardston U.S. History II 1979 R.N.
Griffin, John Gardner Amer. Minorities 1980 Pol. Off.
Hebert, Muriel Ga rdner U.S. Hist. I & II 1979-80 R.N.
Morgan, Michael Templeton Amer. Minorities 1971 Soc. Work.
Nordman, Mary Ga rdner Amer. Minorities
U.S. Hist. I & II
1978
1979-80
Soc. Stu.
O'Day, Thomas Westminster U.S. Hist. I & II 1979-80 Cost Mgr.
Williams, Keith Westminster U.S. Hist. I & II 1979-80 Eco. Stu.
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The interviews were conducted at the individuals' homes. In
three of the sessions two people were interviewed at the same time.
One of the combined interviews was with a brother and sister, another
was with a husband and wife, and the third was with two people who
were next door neighbors; all of whom had taken courses separately.
When possible a tape recorder was used for later reference.
Altogether, the responses of nine interviewees were recorded on tape,
while the replies of the other five were simply recorded in script.
Each interview was opened by establishing the courses in which
the former student had been enrolled and the year that the course was
taken. Then, six basic questions were asked, the first of which
inquired as to whether or not the interviewee noticed the
incorporation of local history into class presentations. All of the
respondents except one stated that they did perceive this methodology,
and four answered with "certainly," or "absolutely," "well
incorporated," and "to a great extent." Consequently, it appears that
students enrolled in these courses were well aware of the
incorporation of local history.
Next, the interviewees were asked to give some examples of how
local history was used to illustrate national events in American
history. Even the student who said she did not particularly notice
the utilization of local history was able to give one example.
Another student was also only able to provide one example. However,
two respondents gave two examples, six gave three examples, and four
were able to give four or more examples. Considering that the
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responses were extemporaneous, it is apparent that the majority of the
sampling had good retention of local history from class
presentations. Nevertheless, it was disappointing to see that a
student who had taken a course within the past two years could only
give one example. Yet, this was counter-balanced by a student who had
taken a course eight years previously and who gave six examples. Some
respondents stated after the interviews, that if they had been
forwarned, they would have been able to provide many more examples.
However, it was felt, by this researcher, that preparation for the
interviews would not reflect actual retention.
On the third question the former students were asked to what
extent they felt that local history is or is not an effective
instructional technique for an American history course. In responding
to this question, thirteen of the interviewees gave solid support for
local history as an instructional technique. When answering this
question, three of the students said that they could better "relate"
to the information, while another student used the term "associate."
Some other responses were that local history "makes things real and
less abstract," "produces more interest," "uses things we can
picture," "doesn’t seem as distant." Consequently, in answering this
question, the students gave strong support to the concepts proposed in
the first chapter of this paper.
The interviewees had a little more difficulty answering the
fourth question which asked them to compare an American history course
that incorporated local history to one that did not. Five of the
59
students said that they could not make a comparison because they had
not taken additional American history courses in college. Of those
who answered the question, two stated that they preferred a course
that used local history and four said that local history made the
course more interesting. Another respondent said that she had "never
enjoyed history before," and still another stated that with local
history "you can understand one hundred percent better." Lastly, one
interviewee stated, "Local history became more meaningful to me
personally. Other courses were impersonal and couldn't relate the
information. Over a period of time you can recall events, and the
ones I can relate to the strongest are events that are tied to local
events." As a result of this statement, along with the preceding
testimony, it would appear, at least from this sampling, that students
prefer an American history course that incorporates local history.
The next question asked the former students to give an overall
rating for the courses in which they were enrolled, and their replies
were highly supportive. When rating the course or courses, two of the
students used "very good" and three said "excellent." Two students
said they liked the courses even though they generally didn't like
history, and two other students said they had recommended the courses
that they had taken to other people. One student said that she was
motivated to take other history courses. Some other responses were,
"best course I took at the Mount," "one of the best I ever took,’ and
got a lot out of them.
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Actually, the real reason for asking the former students to rate
the courses they had taken with this researcher was to establish a
foundation for the next question, which was more pertinent to the
relevance of local history. This question asked, "If you liked the
course, was it because you felt that the incorporation of local
history was effective or was it because you generally liked the class
presentations? When answering this question some of the respondents
said, "good course, cut above because of local history," "local
history enhanced the course," "local history stimulated learning, gave
a feeling of reality," and "liked local history most about the
class." Another response was, "local history added to it, because one
can place themselves into a situation, and one can better visualize an
event." A further reply was, "Local history added to the course. You
need something to associate with," and "things have to be placed into
a setting that is personal and one can relate to." This last
statement was made by a former student who, as of this writing, is a
student at Fitchburg State College and is taking an internship that
requires research of local historic inventory for the Montachusett
Regional Planning Commission. She asserts that her interest in the
internship was a direct result of the local history used in this
, , ,
.
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researcher's class presentations.
Looking at the study in retrospect, it seems safe to say that
those who were interviewed favor local history as an educational
tool. Granted, the sampling was limited in number, but locating
former students is not exactly an easy task. Nevertheless, this
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sampling does show that the students were not only well aware of the
use of local history in class presentations, but that they prefer a
course that incorporates local history over one that does not.
Further, all of the interviewees were able to display some retention
by providing actual examples of local history that were used in the
classroom. It should also definitely be noted that when the students
were describing the benefits of local history, they used such terms
and phrases as "relate," "associate," "visualize," "picture,” "feeling
of reality," "not as distant," "less abstract," "more meaningful," and
"personal involvement."
The Second Dimension
A person who practices public history could use various informal
means to judge his or her effectiveness within the community. One
method might be the extent to which they are used as a resource by the
community. For instance, over the past several years this writer has
received numerous requests for information or for sources of
information relative to local history. A common request has been for
possible areas that would pertain to Eagle Scout projects. Several
local, state and federal agencies have also contacted this writer. In
one case, a U.S. Senator’s office requested information as to the
potential of a National Register nomination. In another case, a state
senator sought information about a historic site in his district.
However, the greatest amount of advice has been solicited by recently
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established historical commissions who needed guidance as to their
responsibilities. It should not be conceived that only public
agencies have sought support. As an example, there were the times
that a local restaurateur wanted to locate old community pictures for
his establishment and a local Lion's Club requested the same for one
of its publications.
Seeing one's self used as a resource for local history is, at
best, only a casual form of input. In order to gain further input, a
survey was conducted of the greater Gardner area. The survey,
entitled "Local History Impact Survey" was administered during the
Spring of 1981. One hundred and fifty forms were distributed to the
community. Most of the distribution was through secondary
associations such as a Lion's Club or a Women's Club. The survey form
itself was three pages in length and had this writer's college address
on the back of the third page. This format allowed the forms to be
folded in thirds and returned by mail or simply dropped off with the
building's receptionist. Altogether, one hundred and twelve forms
were returned. This made for a healthy return rate of seventy-five
percent, which in itself showed a great interest in the subject matter
of the survey.
On the survey form, there were twenty-six statements or
questions. Four of the questions simply required a "Yes" or "No"
answer. To the other extreme, in three cases, the respondents were
asked for written answers. However, most of the survey form consisted
of statements to which the respondents could answer with "strongly
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agree," "agree," "disagree,” or "strongly disagree." In order to
ensure some objectivity on the part of those being polled, these
statements were interchangeably designed in a negative and positive
manner. The actual format of the survey forms can be seen in Appendix
C.
The first section of the survey form, consisting of five
questions, pertained to community confidence for future growth and how
this might relate to knowledge of the region; a concept proposed on
page thirty-two of this paper. The overall results of this section
can be seen in Table 3. First of all, it was revealed that the
TABLE 3
Local History Impact Survey
Community Attitude
Responses:
1. Strongly agree, 3. Disagree,
2. Agree, 4. Strongly disagree.
Statements:
_JL _
1. In the Gardner area there is a positive
attitude about the opportunities for
future growth.
2. A negative attitude within a community
might stem from a lack of knowledge
about the community.
3. Knowledge of a region's local history
has little effect in creating a sense
of appreciation for the community.
4. Projects which inform the public about its
heritage have a positive effect within the
community.
5. Personally, local history is of little
interest.
6 48 51 7
23 81 8 0
1 7 60 44
44 65 3 0
0 6 43 63
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respondents were almost evenly divided as to whether or not there was
a positive attitude about community growth with just slightly more
than half stating that there was a negative attitude. This type of
response should be of great concern, because it would seem reasonable
to deduce that there can be little growth where there is such a lack
of confidence for growth.
Whereas the survey showed a lack of confidence for future
development, most of those polled agreed that this type of an attitude
might stem from deficient knowledge about the community. On this
point, twenty-three strongly agreed, eighty-one agreed, and only eight
disagreed. Next, the respondents were asked if they thought that
knowledge of a region's local history had "little effect in creating a
sense of appreciation for the community." Sixty people disagreed with
this statement and forty-four strongly disagreed; obviously showing a
feeling that local history can develop a sense of appreciation for the
community. On the following statement, the respondents were queried
as to whether or not they thought that projects which inform the
public about its heritage have a positive effect within the community.
Reflecting consistency with the previous statement, forty-four of the
respondents gave strong support to the concept of public history.* In
*When evaluating this survey terms like "strongly support,"
"strongly agreed" or "strong agreement" are used when more respondents
answered with "strongly agree" over those who answered with "agree."
Terms like "moderate support," "moderate agreement," or "moderately
agreed" are used when more respondents answered with "agree over
those who answered with "strongly agree.
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the remaining responses, sixty-five agreed and only three disagreed.
The last statement in this section was designed to determine the extent
that the respondents had an interest in local history. The results
showed that almost half of the people surveyed had a strong interest,
forty-three had moderate interest, and only six were not interested in
local history. Consequently, this section of the survey revealed that
those who were polled had an interest in local history, felt that pro-
jects in that area are beneficial, and that knowledge of a region can
bring about a positive attitude for future growth.
The second stage of the survey regarded the use and appreciation
of local town histories. This section was primarily designed to be
used for comparative purposes with other parts of the survey which will
become apparent later in the chapter. Of the one hundred and twelve
respondents, eighteen had not read any of the area's town histories.
Those who had knowledge of these sources generally felt that they were
more informative than interesting and more interesting than well
written. The statistics for these responses can be seen in Table 4.
TABLE 4
Local History Impact Survey
Local Town Histories
Responses:
1. Strongly agree,
2. Agree,
3. Disagree,
4. Strongly disagree.
Statements
:
7. The local town history(s) was well written
8. The local town history(s) was informative
9. The local town history(s) was less than
interesting.
_1 _2
26 54
34 58
_3 _4
14 0
2 0
2 6 62 24
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The next part of the survey was concerned with the video tape
documentaries discussed on pages thirty-three through thirty—seven.
Fifty-nine people, slightly more than half of those surveyed, had
viewed one or more of the documentaries. According to these
statistics, town histories have been a greater source to the community
than the video tape documentaries. However, this is understandable if
it is realized that the tapes were only available to a limited
audience. Cable television only serves one community in the greater
Gardner area, that of Gardner; and only about fifteen hundred of the
eight thousand households in the city have a cable connection.
Further, the only other means by which community members might have
viewed any of the tapes is if they belonged to an organization that
had requested a video tape play-back unit presentation.
Of those who saw the video tapes only one person felt that they
were not well produced. The remaining fifty-eight were evenly divided
between strong and moderate agreement in supporting the quality of
production. Also, only one person thought that the tapes were not
informative; and of those who felt that the tapes were informative,
five more strongly agreed than moderately agreed. When asked if the
documentaries were "less than interesting"; the respondents were
evenly divided, thirty to twenty-nine, between disagreeing and
strongly disagreeing.
A comparative analysis between the responses to the local
histories and the video tape documentaries shows that fifty percent of
the people who viewed the tapes strongly agreed that they were well
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produced whereas only twenty-eight percent of the people who read the
town histories thought that they were well written. It should also be
noted that one person disagreed that the tapes were not well produced
compared to fourteen who felt that the town histories were not well
written. Further, when considering the information level of the two
sources, only thirty-six percent of the people who read town histories
strongly agreed that they were informative compared to fifty-four
percent who saw the video tapes. Lastly, only twenty-six percent of
the people who had read a town history strongly agreed that it was
interesting compared to fifty percent of those who had seen the video
tapes. Thus, these statistics reveal that this sampling preferred the
delivery of the video tapes, and thought that they were more
informative and more interesting than the local histories.
The following section of the survey regarded the local history
column discussed on pages thirty-eight through forty. Only eight
percent of the respondents said that they had not read the local
history column. However, this also means that only nine more people
read the column than had read a local history. This might be a
disappointing figure taken at face value. But one explanation could
be that the newspaper only provides a single source for readership
while eleven different publications of local history are available to
the distribution area of the newspaper.
In answering the statements relative to the local history column,
the respondents gave stronger support over moderate support on the
points relative to the written material. The statistics of these
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responses can be seen in Table 5. Converting the numbers of Table 5
to percentages shows that fifty—two percent of the people who read the
articles strongly agreed that they were well written as compared to
twenty-seven percent of those who read the town histories. Also, less
than two percent of those people who read the articles thought they
were not well written compared to fifteen percent of those who read a
town history. The following statement was designed to determine how
informative the respondents found the articles. In comparison to
thirty-six percent of the individuals who read a town history and
strongly agreed that it was informative, fifty-six percent answered
this statement with "strongly agree." Next, the respondents were
asked if they thought that the articles were "less than interesting."
The resulting responses showed that fifty-two percent of the people
who read the articles strongly disagreed that they were "less than
interesting," as compared to only twenty-five percent who read a town
history. Consequently, the responses to these three statements
reveals that those individuals who read the local history column, over
those who read a town history, found it to be better written and much
more informative and interesting.
In addition to the three statements dealing directly with the
written material of the column, the respondents were also queried as
to whether or not "the fact that the articles were illustrated had
little effect in enhancing the series." Only four out of the one
hundred and three individuals who had read the articles agreed with
the statement, and forty-five percent of the respondents strongly
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TABLE 5
Local History Impact Survey
Local History Column
Responses
:
1. Strongly agree,
2. Agree,
3. Disagree,
4. Strongly disagree.
Statements
:
12 3 4
16. The articles were well written 54 47 2 0
17. The articles were informative 58 45 0 0
18. The articles were less than interesting 0 0 49 54
19. The fact that the articles were
illustrated had little effect in
enhancing the series. 0 4 53 46
disagreed. Thus, the responses to this statement provide support for
the concepts proposed on pages twenty-two and twenty-three and page
thirty-eight, that the use of illustrations or visuals can furnish
numerous benefits for the reader.
In an attempt to determine if the readers of the articles were
really enthused about the column, they were asked if they found
themselves looking forward to the next article. Only fourteen percent
of those who responded answered this question in the negative,
revealing a large amount of enthusiasm for the series. Further, a
determination was also attempted to discern how much of a lasting
impression the articles had made. This was done by asking, "If there
were any articles of particular interest to you, please list which
ones by title or description." Three spaces were provided on the
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survey form for the written responses. Seventeen people were able to
provide a title or description of one article and thirty people were
able to do the same for two or more articles. Overall, this is a
substantial number, even though it is probably not an outstanding
number. However, it should be remembered that the question was if
there were any articles that were of "particular interest" to the
individual. As a result, in eleven cases, rather than giving a
description, the respondents answered with phrases such as "liked them
all or all were of equal interest." Consequently, this raises the
percentage of those who found the articles of "particular interest" to
a healthier fifty-six.
The last three statements on the survey pertained to the extent
that local history projects might have brought about an attitudinal
change. The first statement, in this group, queried as to whether or
not projects in local history, mentioned in the survey, had "done
little in bringing about a greater awareness of community heritage."
Only four people agreed with this statement; and of the remainder who
disagreed, thirty-seven percent strongly disagreed. The next
statement was concerned with whether or not the projects mentioned had
brought about a better sense of identity with the community. On this
point nine people disagreed; and most of those who supported the
statement only gave moderate support, with just sixteen individuals
strongly agreeing. Moderate support was also given to the third
statement which asked if the projects had initiated some optimism for
potential community growth. Here, eighty individuals agreed that
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there was more optimism, fifteen strongly agreed, and seventeen
disagreed. Thus, in analyzing the responses to these three
statements, it appears that most of the sampling felt that the local
history projects did bring about a better awareness of community
heritage. Also, the sampling felt that there was a better sense of
community identity and more optimism for growth. However, the
affirmative responses on these last two points could only be
considered moderate. Yet, moderate support is nevertheless support.
The statements pertaining to attitudinal change were followed by
a question asking those polled if any of the local history projects
mentioned in the survey stimulated them to do something that they
normally wouldn't have done relative to local history, and if they
had, to give an example. The resulting responses showed that a large
amount, seventy-two percent, had been individually stimulated. The
most common examples given were that they became more interested in a
particular building, visited a local museum or historic site, did
additional reading or research, or joined a local historical society.
In two different instances, two people each said that they purchased a
town history or planned to write a local history. Some individual
comments were that they did gravestone rubbing, researched a family
tree, showed local historic sites to visitors and "helped me boast
about the area." Obviously, the fact that eighty-one out of the one
hundred and twelve of those surveyed were individually stimulated to
do something new or additional relative to local history was very
gratifying to this writer; because, if individuals are willing to take
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a new direction, it could mean that a community could collectively
take on a new direction.
At the conclusion of the survey form the respondents were
requested to make a general statement relative to the value of local
history projects such as the ones that were mentioned in the text of
the survey. Eighty-three of the respondents, or seventy-four percent
of those polled, took the time to write a general statement. The fact
that such a large number were concerned enough to write comments is,
in itself, supportive of public history. Further, the fact that only
two of the comments could be considered critical of public history is
also very supportive. The two critical comments were:
Projects are valuable and interesting to certain people,
but I don't agree that they have initiated any optimism
for community growth. I strongly believe that they are
too late as the community fails to fully exploit its
resources and fails to try to expose these to the age
group it needs to, so that they will remain in the city.
The younger child is not being given an appreciation of
the city's role in the region and the world.
Contrary to these first two statements, some respondents felt that
public history provides a greater awareness of the present:
Projects like the ones mentioned involve townspeople in
their creation and in turn make these people more aware of
the value of what we have in our own back yard.
People think they have to travel long distances for
interesting historical information. These projects have
made me quite aware of the phrase, "it's all here, right
in your own back yard."
There were a positive comments by those to whom the area had been
their "back yard" since birth as well as newcomers to the region:
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For me it has enlarged my appreciation for the community
in which I was born.
Since I came from the North Shore, the city in which I was
born dates to 1620 . I have a very hard time seeing this
area historically. It helps to know that some things that
took place here fit into the larger picture of American
historical development.
As a family which moved into this area fairly recently, we
have benefited greatly from learning the accomplishments
of the early settlers; the pride and interest they had as
the town grew, and what to this day gives the townspeople
a strong sense of unity and togetherness. The newspaper
articles and video tapes brought much of this to our
attention.
Many of the comments stressed such concepts as identity, pride, and
future growth, concepts that were developed throughout this paper:
I feel that with an awareness in local history a more
positive attitude develops. Also a strong identity of
past, present, and future. A feeling of apathy grows into
an enlightening interest.
Local information of this type tends to broaden the area
of identity and are enrichment to the individual.
An uninformed public is reluctant to act for growth and
the future.
I believe they are of great value as they stimulate people
to find out more and give them a pride in the heritage
residents of this city share and a definite hope for the
future
.
These projects should give citizens greater awareness of
how the community came to be, what it is, and of the
alternatives which the present environment present for
future growth.
There is no question but that local history is important.
Through the various means mentioned in this questionnaire,
many became more aware of their community. This leads to
a degree of pride in the community and ultimately leads to
an increased personal pride.
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Local history makes citizens of a community proud to be a
part of a continuing heritage. It gives one a sense of
roots and belonging. Those who explore the past and bring
it into the present increase the awareness of those who
are unable to research their own heritage. I am grateful
for this information.
It awakes an awareness of all that transpired before and
brings the present more into focus and perhaps points a
way into the future.
Local history projects serve to make area residents aware
of their local history which might otherwise be lost. A
sense of pride and "roots" given to the community by those
projects helps to give some hope for its future.
I have become convinced that one of the biggest factors in
the decline of our city has been that people lack an
understanding of what the city's past has been. Thus,
they lack any sense of place or vision for the future.
Local history gives people a good sense of identity and
pride in a community. It is a motivation for local
development and revitalization.
I feel that these projects help the residents of the
various cities and towns involved to take a greater pride
in their heritage, and also affords them a better
understanding of their community's unique or idiosyncratic
social, economic, and cultural development.
After the comments relative to identity, pride and future growth,
the second largest amount of comments pertained to the use of local
history in the public schools. Some of these comments were:
History texts about far away places are somewhat nebulous. If
the students can relate to the locale, the events and people take
on an additional interest and meaning.
Many of these projects should become a part of the curriculum in
both the elementary and high school.
I feel that the study of local history should be a part of every
student's social studies experience.
Projects of this type help to bring about an awareness of one s
surroundings, past and present. It would seem that they would be
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particularly useful and interesting to students at all levels of
education.
Local history is interesting in this area, should be discussed
more at the elementary level in schools, the newspaper articles
would be a good start.
Projects such as these tend to develop pride in towns and
villages. They should be made available to local schools and
organizations for their viewing.
It should be noticed that several of the preceding comments
suggest that the local history projects mentioned on the survey should
be incorporated into the curriculum of the public schools. In
actuality, this has been done in two different instances with the
video tape documentaries. Two regional high schools, within the
college's service area, have incorporated the documentaries into their
social studies curriculum. One of the high schools, Narragansett
Regional, uses one of the tapes in various United States History
courses and the other school, Oakmont Regional, uses three of the
tapes in a local government course.
At Oakmont Regional High School there are two teachers of the
local government course, each of whom uses the documentaries. Both of
these teachers were interviewed as to the tapes' quality of
production, level of interest and students' responses. Their replies
to the quality of production were "excellent" and "A-" and to the
level of Interest they replied with "excellent" and "very good.' As
to the students' response to the tapes, one of the teachers simply
said "very good,” while the other stated that the students could
easily relate to the documentaries. The two interviewees were also
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asked if there was anything that they particularly liked or disliked
about the productions. Neither teacher had any negative responses to
this question, and one said that he thought the color was "excellent,”
while the other stated that he liked the details of information that
36his students otherwise might not have known.
The same questions from the preceding paragraph were also posed
to the teacher at Narragansett Regional High School who uses one of
the documentaries. He felt that the quality of production was
extremely well done and that the tape was of "professional quality."
On commenting about the tape's level of interest he said that the
students "thoroughly" enjoyed the documentary and that, "I show the
tapes to low as well as high level groups of high school students from
grades nine through twelve, and find that the interest in almost every
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case is far above average." To students' response to the tape he
stated that it was "extremely favorable" and also said that, "In some
instances it was the first time some students actually demonstrated
enthusiasm in a history class." This teacher also stated that what he
particularly like about the documentary was the fact that both current
and old pictures were used to show contrasts of historic locations.
Obviously, this last teacher was much more emphatic about his
appreciation of the video tapes as an educational aid. However, it is
apparent that all three of the teachers were extremely satisfied with
the documentaries; and this satisfaction is further supported by the
fact that all three of them said that they have consistently used the
tapes over the past five years.
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The high school teachers also stated that they use the articles
from the local history column as source materials, and one of the
teachers stated that he uses several of the articles as a central
theme for an entire unit. He claimed that the articles "allow me to
38
apply a national problem to a local level." Beyond the high
school teachers who only use the articles as personal resources, it
was further discovered that two teachers in a local elementary school
use fourteen of the articles in class presentations. During an
interview, these teachers point out that town history is taught at
their school as a unit in the fifth grade social studies curriculum.
Thus, they photocopy the articles which are pertinent to that town and
hand them out to the students as reading assignments. About the
articles, one of the teachers said, "The children find the articles
fascinating and could easily relate to them in contrast to books
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available on the town's history." The other teacher said,
"Students at Westminster Elementary School find it (local history) a
..40
treat and one of their favorite studies.
All five of the teachers were also asked if they would like to
see the newspaper articles in book form, and all replied in the
affirmative. One of the high school teachers said that he could use
such a book as a resource for lectures as well as a source of
information for indiviodual student assignments. And, one of the
elementary teachers asserted, "Absolutely, the children learned more
from the articles than from the books now available to us. I would
..41
base the entire unit on this book."
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At the conclusion of the interviews, each of the teachers was
asked if the projects that had been discussed were something that they
would expect from a community college; and, as a result of the pro-
jects, did they feel that the community college had been an assistance
to them as social studies teachers. Only one of the teachers said that
he did not particularly expect support from the community college, but
he as well as the others expressed gratitude for the history projects.
One teacher said, "The college has provided me with material and
information for my classes that would have been otherwise very diffi-
42
cult if not impossible to gather on my own."
Obviously, the "Local History Impact Survey" and the interviews
with local educators provided an abundance of positive input for the
practice of public history by a community college American history
teacher. However, even further input was sought through interviews
with community leaders in the city of Gardner. In order to obtain a
good cross section of the city's leadership, two individuals each were
selected from the fields of politics, public planning, public recrea-
tion, industry, education, retailing, banking and real estate. These
categories were not predetermined, but were formulated based on the
availability of various individuals. A total list of these individuals
can be see in Table 6. The interviews consisted of six basic questions
which were presented to each interviewee just prior to an audio
recording. This method allowed for responses that were relatively
spontaneous.
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TABLE 6
Community Leader Interviews
Gardner, Massachusetts, 1981
Name Date Position
Dr. Alma Bent Nov. 20 School Committee Member
Francis S. Demir Oct. 28 President, Colonial Cooperative Bank
Wayne Gallant Nov. 18 Proprietor, Music Forum
Henry Dernalowicz Nov. 13 Recreation Director
Stanford Hartshorn Dec . 8 Marketing Mgr., C. H. Hartshorn, Inc.
Thomas Hubbard Oct. 14 Director, Community Dev. and Planning
Carl Lugbauer Oct. 19 General Advertising Manager (Retired)
Heywood Wakefield Company, Inc.
Jeffrey Mitchell Nov. 12 Vice President and Mortgage Officer,
Gardner Savings Bank
Dr. David Russell Nov. 13 Superintendent of Schools
Gerald St. Hilaire Oct. 16 Mayor
Joseph Stromski Oct. 30 Supt. of Recreational Facilities,
Massachusetts Dept, of Environmental
Management
Roger Tousignant Nov. 19 Realtor, Tousignant Inc., Realtors
Robert Trudel Nov. 12 Proprietor, Priscilla's Candy
Herve Vezina Nov. 17 Realtor, Vezina Realty
Arthur Young Oct. 16 City Engineer
Phillip LaGrassa Dec . 6 Member, City Council
When responding to whether or not the community had a positive
attitude towards future growth or progress, the sampling was divided.
Exactly half of those interviewed agreed that a positive attitude does
prevail in the community, and only two people disagreed. The
remaining six said that a positive attitude existed, but qualified
their positions with the following statements:
Certain elements within the community that are so negative that
it sort of dilutes that optimism.
Yes, but it is not universal. There is a great deal of
negativism and pessimism amongst certain factions.
80
On the whole I don't think the community is that optimistic about
overall growth.
A very small limited optimism. Complacency is deep rooted.
The feeling seems to be that the status quo is all right.
There is a limited optimism. Tends to be an inbred sense of
cynicism.
Taken at face value, it would appear that the community leaders
perceived a positive attitude for future growth. However, if the
above qualifying statements are considered on the negative side, then
the responses in these interviews could be considered comparable to
the responses on the "Local History Impact Survey." In other words
both samplings were evenly divided as to potential community growth.
The community leaders' responses on the next two questions also
closely paralleled responses to statements of the same substance on
the "Local History Impact Survey." All of those interviewed said that
optimism might stem from self knowledge about the community, and
further all agreed that knowledge of the community's heritage helps in
bringing about a positive attitude. Some statements relative to the
former point were:
People aren't that well-informed on public projects. The
existence of the college has brought some optimism.
There is a need for increased knowledge about the community.
People in the community who have been here all their lives and
never really have an appreciation of some of the assets of the
community
.
I think a lot of people don't realize or just have forgotten the
things that we do have.
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There are still a lot of areas that people don't know about and
should take advantage of. The things that we have in town as far
as the Community College. The various services that they can
provide that still haven't been totally utilized.
Some statements relative to the latter point were:
Certainly, history will always tell you that you can learn from
the past. It will only help you to grow into the future.
Brings about a greater sense of pride and enrichment.
We study the past and learn from the past to help you live in the
present and plan for the future.
When you know where you come from it gives you a sense of
direction for the future.
Absolutely, a certain pride is generated.
Absolutely, no question about it. A community heritage plays a
very important and positive part in a community wanting to grow.
The past will help us to guide what's going to happen in the
future
.
Instills more pride and positive attitudes.
The community leaders were then asked if they could identify any
recent local history projects or programs with this writer. Their
responses showed that they were well aware of the public history
projects discussed in the third chapter of this paper. Half of the
interviewees were able to name two projects, three named three, two
named four and only three were able to name one. The projects
mentioned were the local history column, the publication of Garnder's
historic assets, the video tape documentaries, the Historical
Commission, the National Register inventory, the Heritage Park, and
slide programs.
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Once the interviewees had identified the above projects they were
asked if they felt that these were the types of projects in which a
community college American history teacher should be involved. All
the sampling answered to the affirmative on this point. Some of their
statements were:
Definitely, the community college, the name says it right there.
It’s for the community and informing people of the history of
their community sounds like a logical job for a history professor
at a community college.
Yes, that's the essence of the community college.
The college should be involved with the community and this is one
way to do it.
The strength of the community college is its close ties with the
community. That's what separates it from four-year institutions
and private institutions.
I think that's the guiding concept of the community college
system.
Absolutely, history has to start at the local level, history has
to start in the community. The community college is committed to
the community.
Prior to us having a community college, with an American history
.
teacher, we had no one involved with this kind of venture. We
had no one showing us what our past was and thus it was hard to
project what your future could be.
A professor that is involved in this field over and above the
classroom and the random textbook, who enjoys it and loves it,
and works ion the side and has side projects that are related to
it, not only becomes a better historian and a better teacher but
that enthusiasm comes across to the students.
The concluding question related to the previous one and asked,
"When a community college teacher practices his discipline in the
community, would you perceive this as the college serving the needs of
the community?" All of the responses were affirmative such as:
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Gardner especially is looking at the college as one of its more
valuable resources.
Yes, I think this is important for developing intellectual depth
within the community.
There is no better utilization of our state funds than an active
participation in our community by educators.
Absolutely, it is the college's commitment to the community.
When a professor from the college goes out and does something of
a collateral nature in the community, he can't divorce himself or
herself of the fact that this person is a full-time professor at
this institution or this college.
I think this is one of the hopes when the college was built here,
that the people were looking for, that the college was going to
serve many of the needs in whichever field it was.
Looking in retrospect at these series of interviews, it is
evident that this sampling supports many points developed in this
paper. Those interviewed said that knowledge by the community of its
resources can have a positive influence towards confidence for future
growth; and, more particularly, knowledge of the community's heritage
can contribute to this effect. The interviewees were also well aware
of this writer's efforts to bring about such an effect. Further, they
felt that these types of efforts were a definite part of a community
college teacher's role. Lastly, and very significantly, many of the
community leaders not only felt that such efforts were part of a
community college function, but that the college should take a
position of leadership in these efforts.
CHAPTER VI
CONCLUSIONS AND IMPLICATIONS
The contention of this paper has been that local history can be a
beneficial educational tool for the community college American history
teacher. This is because students at a community college come from a
defined geographic area and because they tend to be parochial in their
views. Using the learning theories of Bruner, Pestalozzi, Froebel,
Herbart and Dewey, it was shown that local history can provide these
types of students with real situations, personal experiences, more
meaningful material, a sense of discovery, relevance, and the ability
to associate and make connections. It was further demonstrated that
research projects in local history can provide a pragmatic experience
for the community college student. Because, through this form of
research the community itself becomes a laboratory in which students
are required to use primary sources. Thus, the students become
involved with their own social forces.
Many of the above concepts were supported by two separate
samplings. One sampling consisted of a survey that was conducted in
American history classes in which local history had been incorporated
into the course material. The responses showed that a vast majority
of the students felt that local history helped them to better identify
with topics on national history, gave a greater sense of appreciation
for their own community, provided an increased identification with the
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larger world and an increased ability to perceive topics in United
States history to their own lives. Also, most of the students said
they preferred the use of real examples in United States history that
were drawn from their own community over the use of hypothetical
examples.
The second sampling consisted of interviews with fourteen former
students who had been enrolled in an American history course in which
local history was utilized. Nearly all of these interviewed were well
aware that local history had been incorporated into the class
presentations. All of the former students were able to give
incidences where local history was used in class, and several were
able to give numerous examples. Also, almost all of the interviewees
gave solid support for local history as an instructional technique.
Further, a large majority of the former students stated that they
would highly rate the course they had taken and that local history had
made the course even more effective. Lastly, those who could make a
comparison with other American history courses, stated the course
which utilized local history was preferable and more interesting.
These two samplings obviously provide positive evidence for the
use of local history in the classroom. However, a correlating
postulation of this paper has been that a community college American
history teacher can also use an expertise in local history to perform
within the community service dimension of the college. It was shown
that this can be accomplished if that teacher becomes an exponent of
public history. This is because by becoming a practitioner of public
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history the history teacher can help the community to become informed
of its heritage which in turn might develop a sense of pride and
confidence for future growth. In addition, once a community has
become informed of its heritage, public policy can be developed for
the preservation of its cultural resources.
illustrate the implementation of public history, several
projects initiated by this writer within his college's immediate
service area were discussed. These projects included slide
presentations, local history video tape documentaries, a local history
column, and involvement with local historical commissions and a
Heritage State Park advisory committee. In order to see if these
endeavors had any impact, two samplings of the service area were
taken. One of the samplings was a general survey while the other
consisted of a series of interviews held with community leaders.
The general survey revealed that there was a division on whether
or not confidence for future growth existed in the community.
However, most of those polled did agree that a positive attitude
towards growth might stem from a greater awareness of the community.
Those polled also said that they were personally interested in local
history and that knowledge of a region's local history can create a
sense of appreciation for the community. More particularly, the
sampling agreed that projects which inform the public of its heritage
have a positive effect within the community.
Slightly more than half of those surveyed had viewed the video
tape documentaries and over ninety percent had read the local history
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column. When asked to compare these two sources with books on local
history, the sampling responded that they found the column and the
documentaries more interesting and more informative. Also, most of
the respondents said the fact that the column was illustrated made it
more appealing. Further, eighty-five percent of those who read the
column showed enthusiasm for the series by stating that they were
looking forward to future articles, and fifty-six percent were able to
list, describe or make comments on some of the articles.
Most of the sampling responded that the projects mentioned in the
survey had brought about a greater awareness of the community's
heritage and as a result a greater sense of identity with the
community existed. Also, a small majority of those polled said that
the projects had initiated some optimism for potential community
growth. In addition, over seventy percent of those surveyed stated
that these projects had stimulated them to do something relative to
local history which they normally wouldn't have done. Lastly, about
three-fourths of the respondents took the time to write a general
statement concerning the projects mentioned in the survey, and only
two of those statements could be considered critical.
Interviews with community leaders resulted with several responses
that closely correlated to those given in the survey. As in the
survey there was a divided opinion concerning whether a positive
attitude existed for potential community growth. Also, similar to the
survey, the community leaders felt that knowledge by the community of
its resources can have a positive influence towards confidence for
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future growth; and, more specifically, knowledge by the community of
its heritage can contribute to the effect. On questions that did not
directly correpsond to ones on the survey, the interviewees
demonstrated that they were well aware of this writer's efforts to
inform the community of its heritage. Also, the interviews showed
that the community leaders felt that these types of efforts were a
definite part of a community college teacher's role. Lastly, many of
the community leaders had a sound awareness of what the mission of the
community college is or should be; and several said that such efforts
were not only part of a community college function, but that the
college should take a position of leadership in these efforts.
Although the results of the aforementioned studies can not be
considered conclusive, they do provide some credence to the fact that
local history can be a valuable educational tool for the community
college American history teacher. In the classroom local history
provides the American history student with material that is of greater
interest. This is because material which is related to a student's
own life becomes more meaningful by allowing him to realize that he
stands at a certain point in history. In other words he develops an
appreciation for the idea that history is not an abstract occurrence,
but rather it is a continuous process of which he is a part.
These studies have also shown that the community college American
history teacher can become an effective part of his college's
community service dimension by sharing his expertise in local history
with the college's service area. This will help the community to
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understand its foundations and thus create a sense of self identity.
Then, once a sense of identity has been established, a platform can be
formulated in the development of a public policy for the future.
Consequently, this means that a community college American history
teacher can take a position of leadership in helping his college's
service area to improve its quality of life.
Of course, these studies are limited. They represent findings
from one college serving a restricted circumference, that of north
central Worcester County, Massachusetts. Nevertheless, a major
implication of these studies is that since the concepts discussed in
this paper did have an impact in one setting, it would seem feasible
that they could be generally applied. Conversely, this means that the
same concepts could have a similar impact at an urban community
college serving a burrough of New York City or a rural community
college district in Kansas, because any place that has had human
habitation has local history.
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January 23, 1974
February 26
March 8
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Engagements from January 1974 to November 1979
Westminster Rotary
Westminster Square and Compass
Westminster Sixth Grade Assembly
Westminster Third Grade Assembly
Westminster Hen's Club
Westminster Senior Citizens
Bethany Baptist Church, Gardner
Athol Senior Citizen's Service Center
Westminster Concerned Citizens
Templeton Women's Club
Westminster Historical Society
W. G. A. W. Party Line
W. G. A. W. Party Line
Gardner Women's Club
Westminster Memorial Day Address
Narragansett Historical Society
Hubbardston Historical Society
Westminster Square and Compass
Westminster Elementary School Assembly
Westminster Lions' Club
United Methodist Women's Club, Gardner
St. Edward's Women's Guild, Westminster
Narragansett Historical Society
Ashburnham Historical Society
Templeton Mr. and Mrs. Club
Westminster Elementary School
Ashburnham Lions' Club
Gardner Jaycees
Baldwinville Couples' Club
Templeton Lions' Club
Gardner Rotary
Hubbardston Lions' Club
Gardner Lions' Club
Templeton Historical Commission
Westminster Elementary School Assembly
Gardner Rotary Club
Westminster Rotary Club
City of Gardner Veterans' Day Exercises
W. G. A. W. Party Line
Gardner Lions' Club
Westminster Elementary School Assembly
Gardner Rotary Club
Northern Worcester County World War I Veterans'
Barracks
Westminster Historical Society
Gardner Lions' Club
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CHAPTER ONE
THE FIRST SETTLERS
Prior to colonial settlement of what would now be considered the
greater Gardner area, there were no permanent Indian inhabitants of
the region.* However, the area was included within the hunting
grounds of the Nipmuck Indians, a tribe of about one and a half
thousand people. Because the Nipmucks consisted of about eight
independent sub-divisions, they were never viewed as a nation. The
closest Nipmuck group to this region were the Nashuas who had a
settlement where the present town of Sterling is located, and claimed
Mount Wachusett as part of their domain. In that there were no
boundaries, Nipmuck territory was constantly encroached on by more
powerful Indian neighbors such as the Wampanoags and the
Narragansetts. At different times both of these nations claimed
jurisdiction over the Nipmucks and forced them to pay tribute.
Princess Star Fire, (Illus.
Legendary Indian Maiden of Templeton No. 1)
Even though there were no Indian settlements within the Gardner
area, a legend about one does persist. Supposedly a village of
*The greater Gardner area is considered to be the City of Gardner
and the surrounding towns of Winchendon, Ashburnham, Westminster,
Hubbardston, and Templeton.
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Narragansett Indians once existed within the boundaries of what is now
the town of Templeton, along the present Barre Road. Located just off
the road is a large rock formation which has received the name
Princess Rock. It is claimed that the formation was named in honor of
an Indian maiden who lived in the village. Her name was Princess Star
Fire and she was the daughter of the village's chief, Long Arrow.
According to legend, Princess Star Fire was known throughout the
area as the most beautiful of maidens, and Chief Big Wolf, one of the
most powerful Narragansett chieftains, demanded her for his wife.
However, the princess loved a warrior in her own village by the name
of Young Eagle. Nevertheless, her father, out of fear for the safety
of his people, could not refuse the chieftain's request.
It is further related, in the legend, that once the princess saw
Big Wolf she decided that death was preferable to marriage to the
chieftain. So on the night prior to the day appointed for her
wedding, she and her lover met upon Princess Rock. When her father
came in search of her, he found his daughter dead, clutched in the
arms of her lover at the foot of the rock. It is claimed that for
many years afterwards no Indians or settlers dared linger near the
spot, for in the evening it was said that the death song of the couple
could be heard at Princess Rock.
Mary Rowlandson (c. 1635 - c. 1678), (Illus.
Indian Captive Released at Redemption Rock No. 2)
In the Fall of 1675, the Narragansetts joined with King Philip in
an insurrection against the English settlers of New England. King
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Philip, whose Indian name was Metacom, was chief of the Wampanoag
Indians. He had resorted to warfare feeling that it was the only
solution for stopping white encroachment on the constantly shrinking
Indian territorial possessions. In order to ensure the insurrection's
success, Philip obtained military support from the Nipmucks as well as
the Narragansetts. Because the Narragansett nation was a major
contributor to the revolt, it is sometimes called the Narragansett War
as well as King Philip's War.
During the uprising the Indians conducted numerous raids against
white settlements. One such attack was launched against Lancaster,
Massachusetts. As this battle progressed some three dozen of the
villagers sought refuge in the home of their minister, Joseph
Rowlandson. The Indians then set siege to the house, killing twelve
of the defenders and taking the rest as prisoners.
Among the prisoners was the minister's wife, Mary Rowlandson, and
her three children. The Rowlandson youngsters included a fourteen-
year-old boy and two girls, one ten and one six years of age. The
Reverend Rowlandson was away from home at the time of the raid, and
returned home to find his village destroyed, his home in ashes, and
his family gone.
For nearly three months after the attack on Lancaster, Mary
Rowlandson and her children went through a tremendous ordeal of
survival. It started with a forced march westward through the wintery
Massachusetts wilderness. The two elder Rowlandson children, who were
uninjured, were able to endure the trek reasonably well. However,
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Mary and her youngest daughter, both of whom were wounded during the
raid, suffered greatly. Their suffering was increased by the fact
that they received no food during their first week of captivity.
Finally, because of the harsh conditions, the young girl died in her
mother's arms on the eighth day of their captivity.
During the following weeks the Indians, along with their
prisoners, wandered about north central Massachusetts and southern New
Hampshire in an effort to avoid colonial military units. After awhile
Mary Rowlandson's wounds healed and she was better able to withstand
the rigors of the trek. However, their food supply was meager and
hunger made the Indians irritable. As a result, they tended to
release their frustrations by abusing their captives.
Mrs. Rowlandson's skills at knitting and sewing won her some
favor with the Indians and as a result she did receive some acts of
kindness. One Indian gave her a Bible which she later claimed
provided her with much comfort. Also, on some occasions she was
allowed to visit her two surviving children, but more often than not
they were kept separated from each other.
After several weeks, Mary Rowlandson took advantage of an
opportune moment and asked her captors if they would sell her back to
her husband. The Indians were receptive and agreed to a ransom of
twenty English pounds. A message of the proposal was sent to Boston
and arrangements were made for the exchange to take place at Mount
Wachusett. The mountain was a well known topographical site in
central Massachusetts, for both the Indians and the colonists.
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The actual exchange took place at the bottom of the mountain near
the present Princeton and Westminster lines. The site has since
become known as Redemption Rock, commemorating Mrs. Rowlandson's
release. King Philip was present at Redemption Rock during the
negotiation for Mary's release and opposed the whole transaction.
However, he was overruled by his warriors. The ransom was paid and
Mary was released. A few weeks later her children were also set free.
In August, three months after Mary Rowlandson was "redeemed,"
colonial soldiers killed King Philip during a raid on his camp.
Philip ' s head was sent to Plymouth and placed on a pole where it
remained for twenty-five years. One of his hands was given as a
trophy to the man who fired the fatal shot, and who afterwards kept
the hand preserved for display in a pail of rum.
After Philip's death his Indian uprising quickly died out and his
wife and son, along with most of the Wampanoag tribe, were sold into
slavery.* The destruction of King Philip's confederation averted what
has been considered the greatest threat to English colonization of New
England. However, the Narragansett War was not without its
consequences. During the uprising, over half of the settlements in
Massachusetts were attacked, thirteen of which were totally destroyed,
and over one thousand buildings were burned. Further, over six
hundred settlers lost their lives.
*Selling Indians into slavery rather than killing them was
considered a humane act. Many Massachusetts Indians were sold to the
West Indies where they soon died because of the extreme heat and harsh
conditions.
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Fairbanks Moor (c. 1700-1758) and
Joseph Holden (c. 1683-1768),
First Settlers of Westminster
It was almost sixty years after King Philip's War when the
Massachusetts General Court finally decided to reward the soldiers of
that conflict with tracts of land. But by this time most of the
Narragansett veterans had died, so the land was given to their
descendants or heirs. Because there were well over eight-hundred
heirs it was necessary to create grants within seven new townships,
each six miles square. Each of the new townships were given the name
Narragansett connoting the origin of their establishment, and then the
number one through seven.
Narragansett Number Two eventually became the town of
Westminster. Settlement of Narragansett Number Two began in the
Spring of 17 37 when Fairbanks Moor arrived from Lancaster. A month
later he was joined by Joseph Holden from Watertown. The two men
settled on adjacent lots just to the east of what is now Westminster
Center. They spent the summer months building their homes in the
virgin wilderness. Then in the fall they were joined by their
families.
Fairbanks Moor, whose home still remains as the oldest house in
Westminster, opened the first tavern in the township within three
years after his arrival. However, even though he was the first
settler of Narragansett Number Two, he did not remain permanently.
After a few years Moor moved to Brattle borough, Vermont where he and
(Ulus.
No. 3)
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one of his sons were killed during an evening Indian attack on their
home. A young son of Moor's, Abner, is claimed to be the first birth
and the first death in Narragansett Number Two. He was interred in
what is presently Westminster's Woodside Cemetery, and his grave
remains the oldest in town.
Joseph Holden remained in Narragansett Number Two as the first
permanent settler. During his thirty years as a resident he saw the
settlement develop into an established community. Within five years
after Holden's arrival about twenty-five other families had built
homes in the township. During this time a meeting house was built,
the first minister had arrived, and Holden became the township's first
deacon.
*
In 1759, nine years before Holden's death, there were about three
hundred and fifty residents in Narragansett Number Two. At this time
thirty-two of the residents petitioned the General Court asking that
their settlement be incorporated into a town. Accordingly,
Narragansett Number Two was incorporated into the district of
Westminster, named after England's well-known ecclesiastical center.
Then, in 1770, the district was given full town powers.
*In colonial Massachusetts, church and government were closely
tied. The established church at this time was Congregational, and it
was supported through public taxation. When a township was
established the General Court required that land should be set aside
for a church and that the settlers choose and support a minister.
This bond between church and state was exemplified by the meeting
house where both town meetings and church services were held.
Ebenezer Sparhawk (1738-1805),
Early Minister to Templeton
On the western border of Westminster was Narragansett Number Six,
or early Templeton. Settlement of this township did not occur until
about fifteen years after the first settlers had arrived in
Westminster. The first family arrived in Narragansett Number Six in
1751, and within two years there were about twenty families in the
township. While building their log cabins these early settlers
temporarily lived in dugouts constructed into the sides of hills or in
natural caves. The first frame house wasn’t built in the township
until 1760. This building still stands in Templeton on South Road.
The settlement's first meeting house, built of logs, was erected
in 1775 and stood off the common next to the present First Church of
Templeton. Church services were conducted by a minister from Athol.
Each sabbath he walked through the woods to Narragansett Number Six
with a gun over his shoulder to protect himself from Indian attack.
However, his services were only needed for a short time after the
meeting house was built, because the first permanent minister soon
arrived in the township.
The first permanent minister only stayed for four year and was
replaced by the Reverend Ebenezer Sparhawk. It was in the year 1760
that Sparhawk left Rutland by horseback in order to present himself as
a candidate for the ministry in Narragansett Number Six. The distance
between the two communities was distinguished only by marked trees and
Sparhawk became lost. With evening approaching he tied his horse to a
Ill
tree and then walked in a circle around the tree, through the night,
to keep from freezing. At sunrise he continued on his journey only to
find that he was only a short distance from his destination.
A few months after his arrival Sparhawk was ordained as the
second minister to Narragansett Number Six. However, at the same time
he would become the first minister for the town of Templeton. For in
the second year of his ministry the residents of the settlement
applied for incorporation and, in 1761, were granted the status of a
town by the General Court.*
Jonathan Winchester (1716-1767), (Illus.
First Minister to Ashburnham No. 4)
Whereas Westminster and Templeton came into existence as a result
of the Narragansett War, two other area towns, Winchendon and
Ashburnham, came into existence as a result of King William's War.
King William's War was one of several conflicts, in the American
colonies, between England and France. During the war, in 1690, the
colony of Massachusetts sent an expedition against French Canada
consisting of two thousand soldiers and thirty-two ships. Companies
of soldiers from Dorchester, Ipswich and other Massachusetts' towns
took part in the expedition.
*The other Narragansett townships were Number One, Buxton, Maine
Number Three, Amherst, New Hampshire; Number Four, Enfield,
Massachusetts; Number Five, Bedford, Massachusetts; and Number Seven,
Gorham, Maine.
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In 1735, forty-five years after the Canadian invasion, the
General Court awarded a township to each company of soldiers that had
participated in the expedition. As in the case of the Narragansett
grants, so much time had elapsed that heirs took advantage of the
grants rather than the soldiers. The grants were called the Canada
townships in honor of the event which had stimulated their creation.
Each township was given the name of the community that the soldiers
were from, followed by the word Canada.
One of the Canada townships was Ipswich Canada, later to become
the town of Winchendon. The first settlers arrived here in 1752, and
within three years there were eight families in the township. By
1762, a meeting house was built and the first minister had arrived.
Just two years later the residents petitioned the General Court for
the right to incorporate into a town. Their petition was granted and
Ipswich Canada was incorporated into the town of Winchendon, named
after a town in Buckinghamshire, England.
Another Canada grant was Dorchester Canada, or early Ashburnham.
Besides the land provided for the soldiers from Dorchester, who fought
in King William’s War, this township also included six other land
grants. As in other early Massachusetts settlements, the residents of
Dorchester Canada built a meeting house and called their first
minister.
The first minister to Dorchester Canada was Jonathan Winchester,
a forty-four year old teacher from Brookline, Massachusetts. When
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Winchester arrived in the township, in 1760, he took up residence in a
home that still stands on Meeting House Hill. He had a seven year
ministry, during which time Dorchester Canada was incorporated into
the town of Ashburnham. When Winchester died, in 1767, he was buried
in the cemetery on Meeting House Hill. His widow remained in
Ashburnham until her death, in 1794, and she is buried next to her
husband. Both headstones are unique and reflect the primitive stone
carving of the period. The inscription on Reverend Winchester's stone
vividly describes his character - giving credit where it was due.
(See illustration.)
Jonathan Winchester was later described as a man of generous and
friendly impulses. For instance, it is claimed that he bought a slave
girl for the express purpose of setting her free. However, even after
his humanitarian act, the slave girl chose to remain with Winchester
as his servant. The girl, Anne Hill, remained in Ashburnham until her
death in 1821.
Winchester's kind act of freeing a slave could be considered
progressive, for slavery at that time was well established in the
colony of Massachusetts. At the beginning of his ministry there were
nearly five thousand Blacks in Massachusetts and one can guess that
most of them were slaves. It wasn't until ten years after
Winchester's death, with the coming of the American Revolution, that
there was a general denunciation of slavery. At that time the general
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public began to reason that they could not fight for freedom against
England while holding others in bondage.*
Colonel Caleb Wilder, (Illus
Early Ashburnhara Manufacturer No ^
Just like most early Massachusetts colonists, the first settlers
of Dorchester Canada were basically self-sufficient farmers who could
provide for just about all of their own needs. However, there were
certain necessities that could not be produced on the farm, and in
order to obtain these necessities cash was necessary. In order to
obtain hard money some form of industry had to be developed in the
harsh wilderness.
Of course wood was plentiful, especially as the forests were
cleared for farm land. The wood was used to build homes and keep the
*In 1638, the first Black slaves were imported to Massachusetts.
Three years later, just twenty-one years after the Pilgrims landed at
Plymouth, Massachusetts became the first American colony to legalize
slavery. For the next 142 years involuntary life servitude remained
legal within the colony. Then in 1780, the Massachusetts state
constitution stated that all men are "born free." Three years later,
based on that statement, Quock Walker, the Black slave of a Worcester
County farmer, sued his master in court for his freedom. The verdict
of the court concurred that the "born free" clause of the state
constitution was to be regarded as an authoritative expression of law,
not a meaningless expression of words. As a result of the Quock
Walker case, slavery was abolished in Massachusetts when the state's
Chief Justice declared that the institution was inconsistent with the
state's constitution. Thus, Massachusetts the first colony to
legalize slavery, became the first state to abolish the institution.
Quock Walker, the first slave in the United States to be set free by a
court of law simply on the premise that he was a person, is buried in
an unmarked grave in the town of Barre. The grave of his son, Prince
Walker, is located about one half mile off Hubbardston Road in Barre.
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cooking fires going. But the early farmers also realized that ashes
from the fires could be of value. The ashes were collected and slowly
leached with water producing a dark liquid called lye. The lye was
then poured into huge pots where the water was boiled out leaving a
dry grey powder called potash. Potash was in great demand for the
manufacturing of woolen cloth, linen, glass and soap.
The potash provided farmers with a product from which they could
gain a source of income. Usually when enough people had settled a
township a general store was opened. The storekeeper was generally
very happy to take potash in trade for his goods. This allowed the
early settlers to purchase the products they couldn't provide with
their own resources. Potash would be traded for such things as pins,
needles, pans and other commodities.
The greatest credit for the processing of potash has to go to an
early Dorchester Canada settler. The first ton of potash ever
manufactured in America was produced by Colonel Caleb Wilder who
established his works at what is now the corner of School and Main
Streets in Ashburnhara. In order for Wilder to produce a whole ton of
potash he had to use four hundred and fifty bushels of ashes.*
After about eight years of settlement, the residents of the
frontier village of Dorchester Canada petitioned the General Court
*Manufacturing of potash continued as an important source of
income for the New England farmer throughout the colonial period and
into the first quarter of the nineteenth century. But then European
scientists learned that sodium could be used in place of potash. It
wasn't long before sodium was produced in huge quantities from the
salt deposits in the Alsace region of Germany and exported to the
United States as a substitute for potash.
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for the right to incorporate into the town of Ashfield. The settlers
chose this name to commemorate Caleb Wilder's manufacturing feat. In
1765, the General Court granted the petition of incorporation but did
not approve the name that the residents had chosen for their town.
Instead the Court inserted the name Ashburnham honoring England's
second Earl of Ashburnham.*
With the incorporation of Westminster, Templeton, Winchendon, and
Ashburnham, the establishment of the four towns that would eventually
release land for the formation of Gardner was complete. Hubbardston,
to the south, did not have to contribute any of its acreage to
Gardner. The area of which Hubbardston is presently comprised was
settled the same year as Westminster, but at that time it was part of
Rutland. Hubbardston, named after Thomas Hubbard, speaker of the
Massachusetts House of Representatives, was not incorporated until
1786. This was the year after Gardner was incorporated.
*One other Canada township was Rowley Canada, the present town of
Rindge, New Hampshire.
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CHAPTER TWO
THE SOLDIERS
In all of America’s major wars the greater Gardner area
constantly supplied recruits for the armed forces. During the
Revolution the four original towns and the district of Hubbardston all
had organized militia units. Later, during the Civil War, over twelve
hundred men from the six towns served in the Union Army. This figure
was matched again in World War I, and then with the coming of World
War II nearly five thousand area residents saw military service.
Lieutenant Ebenezer Munroe ( - 1825), (Illus.
Ashburnham Veteran of Lexington and Concord No. 6)
The four original towns of the greater Gardner area had hardly
been incorporated when war broke out between the thirteen English
colonies and the mother country. The military phase of the American
Revolution began on the morning of April 19, 1775. On that day a
British force of seven hundred men left Boston to confiscate munitions
which had been stored at Concord by the colonial militia. While in
route, the British troops found colonial militia at Lexington ready to
stop them. A battle commenced in which eight Americans were killed
and ten were wounded. The British then moved on to Concord where they
confiscated the few military supplies that the colonials had not been
able to hide. All during the previous evening and through the
morning, colonial riders had been covering the countryside summoning
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resistance against the British. As a result, the British return route
to Boston was lined with four thousand militiamen firing at them from
behind rocks and trees.
Word about the day's events reached the towns of the greater
Gardner area late that morning. Every town responded by sending
militia units. Westminster sent three companies consisting of ninety
men, Ashburnham sent two companies consisting of seventy men,
Templeton sent thirty-six men, and some of Hubbardston' s thirty
militiamen also left for the conflict. Because of the distance from
the confrontation, none of the militia from the area towns arrived in
time to take part in the Battles of Lexington and Concord. However,
some of the men did take up positions, with other colonial forces,
outside of Boston to prevent another British excursion out of the city.
Even though none of the men from the area participated in the
Battles of Lexington and Concord, one of the seventy minutemen who met
the British on the Lexington Green later became a resident of
Ashburnham. Lieutenant Ebenezer Munroe not only fought at Lexington
but also at Bunker Hill and later in the Jersey Campaign.* After the
Revolutionary War, Munroe moved to Ashburnham with his wife where he
spent the next forty-five years of his life, until his death in 1825.
He was a respected citizen of the town serving as selectman, town
moderator, and as an officer in the militia. Today, a marble shaft
marks Munroe 's grave in the old cemetery on Meeting House Hill.
*Twenty-three men from Ashburnham as well as other men from the
area towns fought at Bunker Hill.
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The musket carried by Ebenezer Munroe on that fateful morning in
Lexington is still preserved by a resident of Ashburnham. It is a
seventy calibre flintlock, typical of the period, and was made by a
gunsmith in Holland. The musket was loaned to the town of Lexington
to use in its bicentennial celebration of the first battle of the
American Revolution. The gun was carried on horseback and delivered
to the Lexington Militia on April 12, 1975. Several months later, in
February of 1976, the musket was returned during ceremonies marking
Ashburnham' s Charter Day.
Abner Miles ( - 1778) (Illus.
Westminster Revolutionary War Soldier No. 7)
By the summer of 1777 it had been well over two years since
American colonists and British troops had faced each other in the
first battle of the Revolution. At this time a British army of over
eight thousand men was invading south from Canada, down through Lake
Champlain. During their march south the British learned that
Americans were gathering supplies at Bennington, Vermont. As a
result, an expedition consisting mainly of Tories and Hessian
mercenaries was sent to capture the town.
Upon their arrival at Bennington, the British were attacked by an
American force made up of militiamen from Vermont and New Hampshire.
A vicious battle ensued in which the British troops, weighed down with
heavy equipment including twelve pound boots, were totally
outmaneuvered by the Americans. After two hours, the British force
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retreated with the Americans in pursuit. Upon the battlefield the
retreating forces left two hundred dead, a thousand guns, and four
artillery pieces.
The British also lost six hundred men captured, mainly Hessians,
who were taken as prisoners by the Americans. The prisoners were
turned over to various state governments who were made responsbile for
their care. Some of the captives were placed in the responsibility of
the General Court in Boston. From here they were divided into small
groups and distributed to several towns within Massachusetts. Fifteen
Hessian officers along with their servants, thirty-one persons in all,
were sent under parole to Westminster. Here they were split up
amongst four families. One of the families was the Whitneys, whose
homestead still stands on Davis Road. Another family was the
Everetts, whose home still remains on Leominster Road.
When news of the battle at Bennington had arrived in Westminster,
a company of fifty minutemen was sent from the town to the scene of
conflict. Here they joined with other militia units who, like the
Westminster company, were there to repel a possible second British
assault. The Westminster company remained in Vermont for ten days,
without a renewal of hostilities, and then returned home.
A member of the Westminster company that responded to the
"Bennington Alarm" was private Abner Miles. Later that summer he and
thirty-five other Westminster men performed a month's military service
in upper state New York. In April of the following year Abner Miles
began three months military service in Boston. However, his term
of
service was interrupted when he contracted small pox and was sent
home. Miles died from the disease three weeks after his discharge.
121
Unlike most of Westminster's Revolutionary War veterans, Abner
Miles' grave is not located in the town's Woodside Cemetery. Rather,
probably because of the contagious nature of the disease that caused
his death. Miles was buried in a meadow on his farm. His grave was
later covered with a large pile of field stones, mainly because it was
claimed that a bull kept trying to dig up the grave.
The meadow in which Miles was buried is now overrun with woods,
and is located on state property within the boundaries of the former
Gardner State Hospital. The pronounced mound of field stones still
remains. There is also a marker which was supplied by the federal
government and placed at the grave in 1951. The marker is an upright
headstone of white marble with a Latin cross cut into the top. The
inscription reads, "Abner Miles, Massachusetts, Pvt., Jackson's
Company, Rev. War, July 23, 1778."
Eden London (1758 - 1779) (Ulus.
Black Continental Army Soldier from Winchendon No. 8)
One group of men who contributed to the American struggle for
independence, and whose efforts have not been greatly publicized, were
the Blacks. For instance, fighting alongside Ashburnham's Ebenezer
Munroe at Lexington were eight Black rainutemen. After Lexington,
Black soldiers continued their support, and in Massachusetts alone
two
companies of Black militia were organized. One of these companies
was
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called the Bucks of America and was under the leadership of a Black
commander.
At first there was resistance by George Washington and others to
allowing Blacks into the Continental Army. However, this policy was
changed when it was learned that the British were offering American
slaves their freedom if they deserted their masters and joined the
British Army. As a result, about five thousand Black troops ended up
serving in the Continental Army. Although many were volunteers, some
of them were slaves who substituted service for their owners in return
for their freedom. This was the case of Eden London, a Black
Continental Army soldier from Winchendon.
Eden London was a slave who had been bought and sold nine times
during the first eighteen years of his life. His last three owners
were residents of Winchendon. During the Revolution, London's master
Daniel Goodridge a Winchendon selectman, offered his slave's services
in lieu of his own military service. Thus in March of 1781, at the
age of twenty-three, Eden London joined the Continental Army for a
three year enlistment. His owner received the enlistment bounty that
was given to new recruits, plus part of London's wages from the army.
At the end of the war Eden London was rewarded with his freedom.
Within a quarter of a century, after the Revolutionary War,
London was a man who was getting on in years and who had fallen into
poverty. As a result, the Worcester County Supreme Court ordered the
town of Winchendon to maintain his support. However, town finances
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for London's behalf were not long needed, because he died two years
after the Court's order.
In 1810 Eden London was buried in an unmarked grave in a back
corner of Winchendon's Old Centre Burying Ground. Here his grave site
remained forgotten for the next century and a half. Then, in 1972,
the Winchendon Historical Society discovered London's service record
while researching the enlistments of Revolutionary veterans from that
town. It was also discovered that London's grave was not only
unmarked but that the site was not distinguished as were the graves of
other Revolutionary soldiers. As a result, on Veterans Day in 1973, a
ceremony was held in which London's grave was identified with a bronze
Revolutionary War veterans marker. A few months later a stone marker
was placed at the site.*
Adam Wheeler (1732 - 1802) (Ulus.
Hubbardston Supporter of Shays' Rebellion No. 9)
After the American Revolution the thirteen new states of the
United States were in economic chaos. The situation became acute in
Massachusetts where there was heavy taxation, massive indebtedness,
and inflation caused by the excessive printing of paper money. Those
hurt the most by the financial crunch were the farmers in the central
and western part of the state. They were having their farms
*The period of service inscribed on London's stone is probably
incorrect. The confusion results from the fact that in 1776 London
ran away from his master and served in the army for eight
months.
This was prior to his service for Goodridge.
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foreclosed or were being sent to prison for debt. This situation was
compounded by a state legislature that was in the hands of wealthy
merchants and by the fact that many of the towns in the western part
of the state were too poor to send representatives to the General
Court in Boston. Plus, many Massachusetts citizens were becoming
weary of fruitlessly petitioning an unresponsive legislature for
redress of their grievances.
Oppressed and under represented in their state government,
various groups in Massachusetts started to take action. In April of
1782, a convention was held in Worcester to which twenty-six towns in
Worcester County sent representatives. The convention called for a
program of tax relief, a moratorium on debts, abolishment of
imprisonment for debts, and the removal of the state capital from
Boston to the interior of the state. For the next five years
conventions were continuously held in the state with citizens
petitioning their government for financial relief.
When the state government continued to ignore the pleas of its
citizens, many started to take more direct action. Bands of armed men
began organizing and referring to themselves as the Regulators. They
threatened the courts where the property of farmers who were unable to
pay their taxes was being confiscated, and in some cases the
insurgents seized court houses in order to prevent foreclosures on
property. Altogether there were about two thousand active Regulators
who designated themselves by wearing a sprig of evergreen in their
hats.
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This revolt became known as Shays' Rebellion, named after the man
who gave it a sense of leadership. Daniel Shays had served In the
American Revolution as a captain in the Continental Army. After the
Revolution he settled in Pelham where he found himself increasingly in
debt and finally ended up in bankruptcy. One of Shays most ardent
supporters was Adam Wheeler, who like Shays, had served as a captain
during the Revolution. Adam Wheeler was a highly respected citizen of
Hubbardston who was well known for his previous heroism at the Battle
of Bunker Hill. Wheeler had also served with distinction during the
French and Indian War.
Adam Wheeler, along with other Regulator leaders, decided to
close the court house that was foreclosing on their properties. In
September of 1786, with Wheeler in command, eighty men, most of whom
were from Hubbardston, marched on Worcester. Here they took
possession of the court house by positioning themselves with leveled
bayonets on the front steps of the building. Adam Wheeler stood in
front of his men with his sword drawn. This was the manner in which
Justice Artemas Ward was greeted when he arrived to open the court's
morning session.
Judge Ward had been an officer in the army during the Revolution,
and he recognized a sentinel who had been placed in an advanced
position to the court house, as one of his former soldiers. He
sternly ordered his former soldier to lower his leveled musket. Awed
by the stern voice of his past commander, the sentinel immediately
complied. Then the judge, at the head of the court officers who were
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accompanying him, moved towards Wheeler and his men. As the judge
attempted to move through them, the Regulators turned their muskets
and pressed their bayonets against him. At this point Ward demanded
to know by what authority and for what purpose the insurgents were
present
.
The response resulted in a two hour debate between the judge,
Wheeler, and the Regulators. Ward’s arguments were to no avail, and
Wheeler stated that he and his men would hold their ground until they
were given satisfaction. Judge Ward then warned Captain Wheeler that
he and his men were waging a treasonous war which could end with them
on the gallows. After this warning, the judge was allowed to
withdraw, unmolested, through the armed insurgents.
Court proceedings were then opened at a tavern in Worcester,
while the Regulators continued to hold the court house. A demand was
made by the Court that the county's militia should be rallied to
disperse the insurgents. However, there was so much sympathy amongst
the militiamen for the rebels that the militia officers were unable to
muster their companies.
The inability to call up the militia further encouraged support
for Wheeler and his men. Their numbers increased to four hundred, and
in addition to holding the court house, the Regulators now began
marching through the streets of Worcester accompanied by martial
music. As a result, the Court was adjourned and all cases were held
over until the next term. The Regulators, feeling that they had now
accomplished their goal, dispersed.
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asked if there was anything that they particularly liked or disliked
about the productions. Neither teacher had any negative responses to
this question, and one said that he thought the color was "excellent,"
while the other stated that he liked the details of information that
his students otherwise might not have known . 36
The same questions from the preceding paragraph were also posed
to the teacher at Narragansett Regional High School who uses one of
the documentaries. He felt that the quality of production was
extremely well done and that the tape was of "professional quality."
On commenting about the tape's level of interest he said that the
students "thoroughly" enjoyed the documentary and that, "I show the
tapes to low as well as high level groups of high school students from
grades nine through twelve, and find that the interest in almost every
..37
case is far above average." To students' response to the tape he
stated that it was "extremely favorable" and also said that, "In some
instances it was the first time some students actually demonstrated
enthusiasm in a history class." This teacher also stated that what he
particularly like about the documentary was the fact that both current
and old pictures were used to show contrasts of historic locations.
Obviously, this last teacher was much more emphatic about his
appreciation of the video tapes as an educational aid. However, it is
apparent that all three of the teachers were extremely satisfied with
the documentaries; and this satisfaction is further supported by the
fact that all three of them said that they have consistently used the
tapes over the past five years.
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The next session of the Court was held two months later and again
the Regulators took their positions on the court house steps. This
time they were addressed by the Sheriff, Colonel William Greenleaf,
who told the Regulators that "it would be a great pleasure to hang
them all." During the confusion of the confrontation someone was able
to secretly place a sprig of pine in Greenleaf' s hat, and thus the
sheriff retired from the scene wearing the badge of rebellion.
By this time state authorities had decided that an army would be
needed to crush the rebellion. At first the state government
requested troops from the national Congress, but the central
government was too weak and did not have the power to conscript
troops. As a result a force of state militia was sent from Boston.
These state troops were financed by wealthy merchants who feared the
unrest
.
For awhile, some of the state militia was stationed in
Hubbardston at the Center School House. From this position they
watched the movements of the townspeople. Also, they required any
resident who wanted to be out at night to have the permission of the
commandant. This even meant the town's doctor, who at times had to
call on patients during the evening. Checking in with the militia
became a great annoyance for the doctor. He finally told the
commander that he should know his purpose for being out at night and
he would no longer check on his every movement. And further, if he
didn't like it he said the commander could have him shot.
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After his second siege on the Worcester court house, Adam Wheeler
withdrew to Shrewsbury where he began enlisting more supporters. In
the midst of this recruitment Wheeler was informed that a unit of
state militia was marching to engage his force. He then fled to
Holden and avoided capture by hiding in a house as his pursuers
passed. Successfully avoiding capture, Wheeler joined forces with
Daniel Shays who was desperately in need of weapons and planning an
attack, on the arsenal in Springfield. On January 25, 1787, the
Shaysites, about twelve hundred strong, attacked the arsenal but were
repelled by cannon fire from the state militia. Failure in their
encounter caused panic and flight by most of the insurgents.
Through the following week the remainder of Shays' forces were
kept under constant pursuit by the militia. On the evening of
February third the Shaysites were moving from Pelham to Petersham.
During the night a major snowstorm hit, and the following morning the
insurgents stopped to rest amidst the snowdrifts in the center of
Petersham. They were confident that the state's troops would not have
pursued them during the storm. However, the militia kept moving all
night in order to avoid freezing, and were able to surprise the
insurgents while they were preparing breakfast.
The militia captured two hundred and fifty Shaysites while the
rest fled, some escaping out of the state. Daniel Shays was able to
avoid capture and escaped to Vermont. Adam Wheeler escaped to Canada
where he remained in exile for four years. Some of the captured
insurgents were convicted of treason and sentenced to death, but all
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were eventually pardoned. However, the pardon for some didn't come
until they were literally standing on a scaffolding with a noose
around their neck. After his pardon, Daniel Shays moved to Sparta,
New York, where he lived in poverty until his death in 1825. As for
Adam Wheeler, records show that, in 1791, he petitioned the town of
Hubbardston for the discharge of his debts. The petition was voted on
and granted by the town's selectmen.
Shay's Rebellion did bring about some financial reforms in
Massachusetts, such as tax relief and postponement of debts, two of
the programs which the insurgents had demanded. Of greater
significance was the fact that the rebellion showed the inability of
the national government to give support to Massachusetts. Thus,
Shays' Rebellion was a major influence in bringing about a new federal
government under the Constitution.
General Nelson A. Miles (1839 - 1925), (Illus.
Westminster's Boy General of the Civil War No. 10)
The federal government of the United States was in effect for
three and a half generations when its existence was threatened. By
the Spring of 1861, the eleven Confederate states of the South had
seceded from the nation. Consequently, the North mobilized its armed
forces to preserve the Union. The ensuing Civil War lasted for four
years with well over twelve hundred men from the greater Gardner area
serving in the Union Army. For one of these men the Civil War was
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just the beginning of a military career which would span the Indian
and the Spanish American wars.
General Nelson Appleton Miles was born in Westminster in 1839.
The house in which he was born still stands in the town, on Turnpike
Road. Miles' father, Daniel, was originally from Petersham,
Massachusetts, and later moved to Westminster where he engaged in
farming and the lumbering business, attended the town's district
school system and was later admitted to the Westminster Academy, which
then stood near the central village on Academy Hill. Later, in his
memoirs, Miles stated of his boyhood days, "no more ideal setting for
innocent and happy childhood could be found than at my home, the
recollection of which I cherish and my happiest memories are of that
period of my life."
At the age of sixteen Miles moved to Boston where he took a
clerical job. Here he hoped to receive some expertise in the business
world. However, as time went on, Miles became more interested in
military affairs. His spare time was spent reading military history,
manuals on army regulations, and papers on strategy and military
tactics. He also studied military protocol and discipline under a
former French army officer. Then, when the Civil War broke out, Miles
organized his own military company. His company was incorporated into
the 22nd Massachusetts Infantry and Miles was commissioned as a first
lieutenant. In order to recruit this company he had to use his own
savings and some money borrowed from an uncle. He was never
reimbursed by the government for this investment.
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At the opening of the war Miles was considered too young by his
superiors to exercise command in battle, and he was given the position
of a staff officer. However, before the war was over Miles
participated in every major battle of the Army of the Potomac, with
the exception of one. This means that he fought in thirty military
engagements. Also, he actively led his men in combat to the extent of
being wounded four times.
Miles' first opportunity to prove his leadership ability came in
the second year of the war at the battle of Fair Oaks in Virginia.
During the battle a New York unit was pinned down by heavy Confederate
gunfire. Miles led troops to their position and was able to
successfully reinforce the unit. Also, while leading this maneuver he
received his first wound of the war. For his actions, Miles was given
an official commendation for gallantry and was promoted to
lieutenant-colonel. At this time he was twenty-three years old.
Three months later Miles was in Maryland at the Battle of
Antietam. This is considered the bloodiest single day's battle of the
entire war. During that one day over twenty-two thousand men were
killed or wounded from both the Confederate and Union forces. One of
the wounded was Miles' commanding officer. As he was carried from the
battlefield Miles assumed command, and a week later he was promoted to
full colonel.
In December of 1862, Miles was in his seventh month of combat.
At this time he was back in Virginia where he was shot through the
throat at the battle of Fredericksburg. The following spring Miles
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was at Chancellorsville where he was shot from his horse while
directing defensive positions against a Confederate advance. For his
distinguished gallantry during that engagement, he was given the
honorary position of brevet brigadier-general and was later awarded
the Congressional Medal of Honor.
A year later the Union Army was moving towards the capture of
Richmond, the capital of the Confederacy. During this process several
major engagements were fought, including the battles of the Wilderness
and Spotsylvania. For his conduct during these encounters, Miles
received the Thanks of Congress, and he was later mentioned for
gallantry at the battle of Reams Station. Soon after, Miles received
his fourth wound of the war at Petersburg, where the Union Army had
established a several months siege of Confederate forces.
In May of 1864, Miles was promoted to brigadier-general of
volunteers. He and his division participated in the final campaigns
of the war which led to the surrender of Confederate forces at
Appomattox, Virginia. Six months after Appomattox he was promoted to
major-general of volunteers. With this rank, at the age of
twenty-six, he was the commander of twenty-seven thousand officers and
men. Miles had thus become one of the boy generals of the Civil War.
At the close of hostilities Miles was given the regular rank of
colonel and placed in charge of Fort Monroe in Virginia. Here he was
responsible for the incarceration of Jefferson Davis, the former
president of the Confederacy. During this assignment, Miles was
criticized by Southern sympathizers for using undue restraint against
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the former president. Actually, Miles, acting under orders, was very
tactful in handling his prisoner who claimed that he would escape by
any means necessary. Later Miles was totally vindicated of any
ill-treatment
.
In 1868, Nelson Miles married Mary Hoyt Sherman. She came from a
very influential family. Her father was a judge and one of her uncles
was a United States Senator. Another uncle was Wiliam T. Sherman who
conducted the famous march to the sea through Georgia during the Civil
War. Soon after his marriage Miles was given the command of an
infantry regiment and sent to the American west. Here he would spend
the next fifteen years of his life fighting Indians on the Great
Plains.
General Nelson A. Miles, (Illus.
Indian Fighter on the Great Plains No. 11)
Four years after his arrival in the West an event took place
which gained for Miles his first notoriety as an Indian fighter. A
family by the name of Germain was attacked by Comanches while
traveling by covered wagon. The father, mother and son were
immediately killed, and six daughters were taken prisoner. Later, two
of the daughters were murdered and the remaining four were maintained
in captivity, two each being held by separate bands of Indians.
Months later Miles was leading a military expedition in the Texas
Panhandle where they routed a group of Cheyenne from their
encampment. In one of the tepees the soldiers discovered two of
the
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Germain sisters and secured their release. Later, Miles was able to
pressure for the surrender of the remaining two sisters who were being
held captive by Indians in New Mexico.
Nelson Miles continued to play a major role in the pacification
of not only the Cheyenne and Comanches but also fo the Kiowas. In the
meantime a Sioux uprising was in progress. The Sioux rose up over
white encroachment onto their burial grounds in South Dakota. Their
leadership consisted of Crazy Horse, the military leader, and a
medicine man by the name of Sitting Bull.
Probably the best known incident of this Sioux uprising was that
of Custer's Last Stand, in June of 1876. The battle took place In
Southern Montana, at the junction of the Little and Big Horn Rivers,
and resulted with the destruction of Custer and his Seventh Cavalry
unit of 267 men. During the following months Miles participated in a
pursuit of the Sioux leaders, which lasted well into the winter
months. Miles was one of the Army's first innovators of winter
warfare. He even had his men cut up woolen blankets to make underwear
and face masks so that they would be protected against the cold.
Miles caught up with Sitting Bull at Cabin Creek, a tributary of
the Yellowstone River. Sitting Bull had about one thousand warriors
with him compared to Miles' four hundred infantrymen. Both leaders
agreed to a parley and met with each other between their respective
lines. Miles was wearing a coat trimmed with fur. When the Indians
noticed this, they whispered in Sioux "Bear Coat , which afterwards
remained their name for Miles.
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The negotiations broke down and as a result a battle ensued with
the Sioux setting fire to the prairie grass in order to cover their
retreat. It turned out to be a forty-two mile running battle, lasting
for two days. When it was over most of Sitting Bull's followers
agreed to surrender, but their leader was able to escape into Canada.
Sitting Bull later returned to reservation life in the United States
where he was killed in a scuffle with Indian police.
Soon after Miles had encountered Sitting Bull, he was in pursuit
of Crazy Horse. The two mens' forces met at a place called Wolf
Mountain. Miles was able to deliver a decisive defeat against the
Indians in a battle that took place during a blizzard, in sub-zero
temperatures. However, Crazy Horse was able to escape into Canada.
He surrendered the following year, only to be killed while being held
in captivity.
A few months later, in the Summer of 1877, a major epic story of
the American Indian Wars was developing. At this time Chief Joseph of
the Nez Perce decided to lead his people to a better life in Canada.
Here he felt that they would not be harassed by the American
government and its army.
Joseph took his small and peaceful tribe, of two hundred warriors
and three hundred and fifty women and children, out of their homeland
in Idaho. Thus, they began a trek that would cover thirteen hundred
miles and last seventy-five days. However, the Indians were not
allowed to leave in peace. A force of four columns of cavalry was
sent after them. As a result, the Nez Perce were forced into
a
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tactical retreat in which they fought thirteen rear engagements with
the pursuing military.
On the last day of September the Nez Perce camped at Bear Paw
Mountain, in northern Montana, within sight of their goal, the
Canadian border. In that the pursuing military was several days
behind, the Indians felt that they could camp with a sense of security
and then cross into Canada on the following day. However, Nelson
Miles had been ordered to conduct a flanking action from the south.
Miles and his unit, of nearly four hundred troops, completed a one
hundred and fifty mile forced march in time to intercept Chief Joseph
and his people.
Miles and his troops swept down on the Nez Perce camp in a
standard cavalry charge. However, the Nez Perce were able to break
the attack with murderously accurate rifle fire. Then the battle
settled into a five-day siege, at the end of which Joseph and his
followers surrendered. Chief Joseph's surrender speech to his chiefs
is considered one of the great documents of American history.
In 1880, Miles was promoted to the rank of brigadier-general,
mainly as a reward for the capture of Joseph. Six years later he was
sent to the scorching climate of Arizona. He would now be commanding
troops in temperatures of over one-hundred degrees as compared to his
campaigns in the north at sub-zero temperatures. While in Arizona
Miles directed the final defeat of Apaches under the leadership of
Geronimo. In order to accomplish this feat, Miles had five thousand
men at his disposal, which at that time was one-third of the total
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force of the United States Army. In turn, Geronimo had about
twenty-five warriors. However, Geronimo was using the tactics of
guerilla warfare. His Indian band would strike and then disappear
into the desert where the pursuing cavalry broke down from the heat.
Because of these tactics Miles took advantage of a new form of
communications called the heliograph. This was a system using mirrors
on tripods to flash Morse Code messages. As a unit of cavalry gave up
chase they would signal another unit to pick up the pursuit. Under
this constant pressure Geronimo agreed to meet with Miles. At their
meeting the General explained to Geronimo that while he was in the
desert all of his people had been moved to Florida and thus there was
no use in continuing the fighting. The following day Geronimo
surrendered, officially ending the Indian Wars.
General Nelson A. Miles, (Illus.
Commanding General of the Army No. 12)
In 1890, four years after the Indian Wars had officially ended,
Nelson Miles was promoted from brigadier to major-general. At the
same time he was placed in command of the Department of Missouri, with
headquarters in Chicago. Times had now changed since Miles had
pursued Sitting Bull, Crazy Horse, and Chief Joseph through the
Montana and Dakota territories. Now all the Indians had been herded
onto reservations and there hadn't been a violent outbreak in years.
However, the situaton wasn't to remain quiet for long. Conditions on
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the reservations were atrocious. Consequently, a religious revival
called the ghost dance was becoming popular amongst the Indians.
It was claimed that if Indians practiced the ghost dance the
white men would be driven from the land. As a result, bands of
Indians wandered off of their reservations in order to participate in
the dance at various locations. In turn, Miles ordered that all
Indians were to be returned to their reservations. During this
process a unit of the Seventh Cavalry intercepted a group of Indians
at Wounded Knee Creek, in South Dakota. What resulted was one of the
most outrageous massacres ever conducted by the American military.
The cavalry unit surrounded the Indian camp and trained artillery
pieces on the 106 warriors and 260 old men, women and children. When
the Indians were told to surrender their weapons a scuffle broke out.
The scuffle turned into a slaughter in which two hundred Indians were
killed. Many were shot after all resistance had ceased, and even
women with infants in their arms were shot down.
General Miles was outraged by the Massacre at Wounded Knee. He
referred to it as an "abominable, criminal, military blunder, and a
horrible massacre of women and children." Further, Miles wanted the
commanding officer of the cavalry unit suspended, saying that his
actions were the "worst I have ever known". However, Miles was
overruled by a board of inquiry and no disciplinary measures were
levied against the cavalry officer.
The next major event in Miles' career was in breaking up the
Pullman strike in Chicago, where he still maintained his
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headquarters. When the workers for Pullman went on strike, in 1894,
railroad workers throughout the country joined in as a show of
support. Most of the agitation was in Chicago where Pullman cars were
made. Because the strike was interfering with movement of the mail,
President Cleveland ordered Miles to use his troops to disperse the
workers.
A year after the strike Miles became commanding general of the
Army, and in this position he directed the organization of American
forces during the Spanish American War. He did not command the
American expeditionary forces to Cuba, but arrived later to dictate
terms for the Spanish surrender. Miles then lead American troops to
Puerto Rico where, with only trifling losses of American lives, he
succeeded in the complete pacification of the island.
In 1901, Miles was advanced to the grade of lieutenant-general, a
rank which only six men in the Army have ever held. A year later he
visited the Philippines, which at that time was in a state of
insurrection against the United States. Miles' report on his
inspection caused a lot of controversy in that he reported that
American occupation forces were abusing the Filipinos.
The following year, at the age of sixty-four, General Miles was
retired from active service. He made his home in Washington, D.C.
where he worked on his memoirs. He had already published one
autobiography called Personal Recollections and Observations of
General Nelson A. Miles. In 1911, Miles published his second
autobiography, Serving the Republic , which was also excerpted in
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Cosmopolitan Magazine* In his memoirs, the General spoke fondly of
his home town of Westminster. In one passage he stated, "A climate
that led to mental and bodily development, a physical setting richly
endowed by nature, and a community actuated and controlled by the
highest motives of public integrity, are some of the charms and
advantages of my birthplace."
Throughout his life Miles paid visits to Westminster, and on many
occasions he was asked to be a guest of honor or a featured speaker.
One such occasion was in October of 1905. At this time he gave an
address for the town's dedication of its Revolutionary War Monument.
Several years later, in May of 1923, Miles was the guest speaker for
the Memorial Day exercises at the Westminster Elementary School. At
the conclusion of the exercises he shook hands with each of the
students.
General Miles died in Washington, in 1925, at the age of
eighty-six. His body was laid to rest, with the highest civic and
military honors, at Arlington National Cemetery. The funeral was
attended by President Coolidge, many distinguished officials, and
several thousand soldiers and sailors. In Westminster the whole town
paid tribute. The schools were closed and services were held at the
Baptist Church, where the General once worshipped. During the service
a reading was given which was in Miles' own words. It was taken from
an interview that he had given to The Gardner News the preceding
year. However, the life of General Nelson Appleton Miles was best
eulogized by an Associated Press dispatch sent over the wires on the
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day of his death: "Lieutenant General Nelson A. Miles, Nestor of
American Army leaders, premier Indian Fighter, diplomat and author,
has taken up the long trail."
Lieutenant Colonel Seth Heywood (1887 - 1938) (Illus.
Gardner's Ranking Officer During World War I No. 13)
Although General Miles was retired by the time of World War I, he
did live to witness that war. This war began for the United States in
April of 1917, when we joined the allied forces and declared war on
Germany and the other Central Powers. By this time the Allied and
Central Powers had already been facing each other in three years of
trench warfare. American troops did not arrive in Europe until six
months after the declaration of war, and most of these troops did not
see any serious action until the following Spring.
Over seven hundred people from Gardner served in World War I, one
of whom was Seth Heywood who was the senior officer from the
community. Seth Heywood was the direct descendant of one of Gardner's
first settlers who held the same name, and he was the third in a
direct line of the Heywood family to bear the name Seth. He attended
the Gardner public schools, and after graduating from Gardner High he
entered Williams College. His home during a part of his youth was
located on Reservoir Hill. The house was built by Seth s father, and
at the time was considered one of the most impressive structures in
town. Known as the "Castle," the house was partially constructed with
pink granite and most of the interior wood work was hand carved.
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After graduating from college, Seth Heywood entered the business
to which the Heywood family had been connected for nearly a century.
His first position at Heywood
-Wake f ield was in the shops. In 1912, he
was elected director of the company and ten years later he became a
vice-president. However, during some of the intervening time between
his two executive positions Heywood provided his country with military
service. Even before the United States formally declared war against
Germany, Seth Heywood volunteered for military service. He was
commissioned a second lieutenant in the Army Reserve and within a few
months received the rank of captain. Heywood was sent to France
during the Summer of 1918. Here he received the rank of major and was
assigned as the commander of a machine gun company.
Soon after his return from Europe Heywood was asked by veterans
in Gardner to form an American Legion post. This request was made of
him because he was the ranking officer in the town. Heywood responded
by forming a committee, during the Summer of 1919, to form a
constitution and by-laws for a post. By that Fall the American Legion
Post 129 was organized with Seth Heywood as its first commander. The
new post had 140 members its first year, plus an active women's
auxiliary. Meetings were held at a rented hall on the third floor of
The Gardner News building. Seth Heywood served a two year term as the
commander and was asked by the Post's nominating committee to serve a
second term. However, he refused the nomination, feeling that he had
contributed to the Post's early organization and that it was off to a
successful start.
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In 1949 the American Legion Post 129 purchased a building at the
corner of Elm and Pearl Streets for its new headquarters. The
building was one of Gardner's most attractive Victorian homes. It was
built in 1866 by Levi Heywood, Gardner's pioneering industrialist and
one of the original founders of Heywood-Wakef ield
,
and a great uncle
of Post 129's first commander. For nearly half a century, Gardner's
American Legion Post enjoyed its headquarters on Elm Street. Then, in
September of 1973, the main portion of the Victorian structure was
destroyed by fire. For the next three years Post 129 was forced to
maintain its headquarters in an attached hall which was the original
building's barn. This section had not been destroyed by the fire.
However, this setback was not permanent, for within a year plans were
made for a new structure to be constructed on the foundation of the
Post's original building. The project began in the Spring of 1975
with Post 129 members donating their labor and skills. Within a year
the present structure was completed with the dedication ceremonies
taking place on Memorial Day 1976.
Private Ovila Caisse (1895-1918), (Illus.
Gardner's First Fatality in World War I No. 14)
During World War I one of the first American units to arrive in
France was the 26th Division. This was a New England National Guard
unit more commonly known as the Yankee Division. In the Spring of
1918, the Yankee Division was placed along a nine mile stretch of
trenches in northeastern France. Their trench system, located near
the city of St. Mihiel, was known as the Ansauville sector.
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A week, after the Yankee Division settled into the muck of the
dank trenches, the Germans staged three attacks at the extreme left of
the Division’s position at a section called the Bois Brule. The
German attack was successfully repulsed with accurate artillery fire
combined with hand to hand combat. One New Englander who lost his
life in this engagement was Ovila Caisse, who was killed by an
artillery round.* Caisse died on April 10, 1918, at the age of
twenty-three. He was the first of twenty-one Gardner residents to
lose their lives during World War I.
Ovila Caisse was from a large family of seven brothers and five
sisters who lived on Park Street. He had an active interest in
baseball, alternately pitching and playing the outfield on three
different teams in town. Caisse played ball for the Napoleon Club,
the playground association, and on a team composed entirely of members
of his own family. As an active member of the Napoleon Club he also
played in the club’s drum corps.
Just prior to his leaving with the American Epeditionary Forces,
the Napoleon Club, of which Caisse had been an active member, gave him
a reception. At the reception there were addresses by club members,
including a member of the Board of Selectmen, and Caisse was presented
with a gold ring. Caisse was killed in combat a year and a day after
this reception.
*There is some dispute over the spelling of Ovila Caisse 's last
name. Some relatives claim that it should be spelled with one "s"
while early records show that it was spelled with two.
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It was over three years before Ovila Caisse's body was returned
from France to Gardner. Caisse's casket was delivered to his father's
house on Park Street on June 18, 1921, and a funeral was held the
following day. One hundred members of the American Legion Post 129
were formed in ranks outside the Caisse house as the casket was
removed.
The funeral procession went over Park, Vernon, and Parker Streets
and down Nichols Street to Holy Rosary Church. The pall bearers
included five former friends of Caisse who had served in the Yankee
Division, one of whom had been nearby when Caisse received his death
wound. After the church service the body was taken to Notre Dame
cemetery where an honor guard shot a volley over the grave. This was
the largest funeral ever held in Gardner to that time, with Holy
Rosary Church filled to capacity.
A year after the funeral, the Gardner Veterans of Foreign War
post was formed and named in honor of Ovila Caisse. The new post had
thirty-five charter members but its active membership was much
smaller. Meetings were held in the Commercial House which was then
located in Lafayette Square at the junction of Parker and West Streets.
The Ovila Case (Caisse) Post remained relatively small and
struggling for economic survival until after World War II. Returning
veterans of this war increased the membership to three hundred, and
forced the post to seek new and larger headquarters. As a result a
building on West Street was purchased and remodeled. In 1949,
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twenty-nine years after the inception of the Ovila Case Post, the
membership moved into their new and present headquarters*
By the end of the 1960's the Ovila Case Post reached the pinnacle
of its growth. At this time the post's membership exceeded thirteen
hundred, making it the largest V.F.W. post in New England, New York,
and New Jersey, and the twenty-seventh largest post in membership
throughout the country. Simultaneously, the post's prestige zoomed
when its first commander from World War II veterans, Joseph Scerra,
became the national Commander-in-Chief of the Veterans of Foreign Wars.
On Memorial Day, in 1973, Gardner's Veterans of Foreign Wars Post
placed a memorial stone on Ovila Caisse's grave site. The marker
reads: "Ovila Case PVT. Inf 26 Div. April 10, 1918. First Soldier
in Gardner killed in World War I action, for whom the Ovila Case Post
No. 905 Veterans of Foreign Wars was named."
Rear Admiral Frank W. Fenno, Jr. (1902-1973), (Illus.
World War II Naval Hero from Westminster No. 15)
World War I in no way lived up to the promise of being the war to
end all wars. In just twenty years after its conclusion the world
again found itself at war. The United States entered World War II
after the surprise attack by the Japanese on Pearl Harbor, Hawaii.
When the Japanese began their offensive in the South Pacific,
during December of 1941, one of their objectives was the Philippine
Islands. Within less than a month the city of Manila fell into enemy
hands, and American and Philippine troops were in retreat. The
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defenders withdrew to the northern peninsula of Bataan and to
Corregidor, an island fortification in Manila Bay. Japan's invading
army took Bataan in early April, but Corregidor held out for another
month despite constant bombardment. When the fifteen thousand
American troops on Corregidor surrendered, the Japanese invasion of
the Philippines was complete.
Just prior to the fall of the island fortification, the American
submarine U.S.S. Trout was able to sneak into Manila Bay by slipping
past Japanese shore batteries under the cover of darkness. The
submarine put ashore munitions for the defenders of Corregidor and
picked up vast amounts of gold, silver and securities belonging to the
Philippine Commonwealth and to private citizens. On its return trip
home the Trout sank several enemy ships, including a five thousand ton
freighter.
The U.S.S. Trout was under the command of Lieutenant Commander
Frank W. Fenno, Jr. of Westminster, Massachusetts. Frank Fenno was
born in Westminster within a home that still stands on Leominster
Road.* He attended the town's elementary school and later graduated
from Fitchburg High School. Fenno then enrolled at the University of
Maine for two years after which he received an appointment to the
United States Naval Academy, Annapolis in 1921. As a mid-shipman
Fenno was a member of the Academy baseball team and he served as the
*The house was one of the homes in which Hessian soldiers were
maintained during the Revolution.
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team’s captain during his senior year. Seven years after graduating
from the Academy, he returned as an instructor in electronics and also
became the head baseball coach.
For the Trout's successful mission in Manila Bay, Fenno was
awarded the Distinguished Cross of the Army and the Navy Cross of his
own service, and each member of his command was decorated with the
Army's Silver Star. Also, the Secretary of the Treasury Henry
Mergenthau wrote a letter of commendation for Fenno and his crew to
the Secretary of the Navy Frank Knox.
Fenno continued as the commander of the U.S.S. Trout until the
summer of 1942. Under his command the submarine sank a total of
forty-three tons of enemy ships and damaged an additional thirty-two
tons, including an aircraft carrier. For these accomplishments Fenno
won a Gold Star and the submarine received a Presidential Unit
Citation. The Gold Star was awarded for "extraordinary heroism and
outstanding leadership" in taking advantage of every attack
opportunity. The presidential unit citation read in part, "for
outstanding performance in combat during numerous highly successful
patrols in enemy-controlled waters. Carrying out her missions with
great daring and dispatch."
In July of 1942, Fenno was made the commander of a newly
commissioned submarine, the U.S.S. Runner. He was commander of this
submarine until July of the following year, just a month before it was
sunk in Japanese waters. Fenno captained the vessel during prolonged
undersea search and attack missions. These patrols required the use
149
of skillful evasive tactics to elude enemy airplanes and surface
craft. The Runner's efforts resulted in the sinking of three
freighters and the damaging of two others, for which Fenno was awarded
a second Gold Star.
From September of 1943 until March of 1945, Fenno served as the
commander of a submarine division operating in the South Pacific.
This division, which acted as a coordinated attack unit, contributed
to the sinking of five hostile ships and the damaging of two others.
While commanding the submarine division Fenno also served as the
Captain of the U.S.S. Pampanito during that submarine's fourth war
patrol. For his accomplishments under both of these assignments,
Fenno was awarded the Silver Star, the Bronze Star, and the Legion of
Merit
.
After the war Fenno became commander of the submarine base at New
London, Connecticut, and later served as Chief of Staff and Aide to
Commander, U.S. Atlantic Fleet. In July of 1954, he was promoted to
the rank of Rear Admiral. Admiral Fenno 's last assignment was to
command the Naval Base, Guantanamo Bay, Cuba. He remained the
commander of that base for two years, and for his meritorious conduct
in that position was awarded another Gold Star.
Rear Admiral Fenno retired from the Navy in 1961. During his
years of service, besides the medals already mentioned, he was also
awarded the Yangtze Service Medal, the American Campaign Medal, World
War II Victory Medal, National Defense Service Medal, and the
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Philippine Liberation Ribbon. Twelve years after his retirement Frank
W. Fenno, Jr. died, after a long illness, and was buried in Arlington
National Cemetery.
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CHAPTER THREE
THE EARLY DEVELOPERS
At the opening of the nineteenth century the towns of the greater
Gardner area were well established communities. In 1800, Ashburnham
and Templeton each had approximately a thousand residents. In the
same year Westminster had a population of over thirteen hundred,
Hubbardston' s population was just over eleven hundred, Winchendon's
residents numbered about a thousand, and the new town of Gardner had a
population of less than seven hundred.
The Petitioners (Illus.
for Gardner No. 16)
It was just after the American Revolution when the residents of
the westerly portion of Westminster, the south-westerly part of
Ashburnham, and the southern section of Winchendon petitioned the
General Court for the creation of a separate town (Illus. No. 16).
Their motive was the fact that within their respective towns the
distance to the meeting house was too great for church attendance
without encountering some hardships. Thus, a new town would provide
them with a more centralized meeting house to conduct town affairs and
to hold church services.
The man who drafted the petition for incorporation was Elisha
Jackson who had moved to Westminster from Newton in 1764. Because he
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was the first person to settle the area which eventually became the
town of Gardner, he is traditionally considered the first settler of
Gardner . Jackson built his home on the post road that connected
Boston and Athol.* Here he not only housed his wife and ten children
but also established a very successful tavern which served travelers
on the post road. Jackson's home no longer remains standing.
However, there is a bronze tablet on Jackson Hill, in South Gardner,
marking its former location.
When conflict arose between England and her American colonies,
Jackson became a staunch supporter of the American cause. He was one
of the first Westminster citizens to sign a pledge not to buy British
tea. In that Jackson was an innkeeper, this was a very meaningful
gesture. Later, he also supplied horses from his inn for the colonial
war effort. During the war, Jackson served as a captain of militia on
six different occasions. On one occasion he led a company of
Westminster men to Lexington and Concord and at another time he led a
company to Bennington, Vermont.
A man who helped Jackson circulate the petition for incorporation
was Samuel Kelton. In 1778, Kelton came from Needham and settled in
the western part of Ashburnham or what is now the northern part of
Gardner. His home still remains there on Kelton Street. Like
*A post road was one over which mail was carried. It was
selected because of the availability of stations along the way which
could provide horses and rest stops for coaches and post riders
carrying the mail.
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Jackson, Kelton was a staunch supporter of the American Revolution,
having served during the Lexington Alarm and at the siege of Boston*
Another man who circulated the petition was Seth Heywood. He
arrived from Sterling in 1773, and bought three hundred acres where
the Westminster, Ashburnham and Winchendon town lines converged, or
what is now uptown Gardner. Here Heywood established a farm and plied
his trades as a blacksmith and as a surveyor. Where his home once
stood, at the corner of Central and Elm Streets, would later become
the site of Gardner's town hall. The piece of land across the way
became the town's common and the site of the meeting house. As did
Jackson and Kelton, Heywood provided military service during the
Revolution. His rank was lieutenant, and in this position he
commanded a company of men at Bunker Hill.*
The petition for incorporation was presented to the General Court
by John Glazier. He came from Shrewsbury in the same year that Seth
Heywood came from Sterling. Glazier bought land and a home in
Ashburnham, which was adjacent to Heywood 's property. At that time
his house was located on Glazier Hill or what is now known as
Reservoir Hill. Within a few years Glazier moved the house to the
foot of the hill so that it would be in Westminster. Here he
continued farming and also established a potash works at what would
now be the corner of Pearl and Green Streets in Gardner. Glazier's
*Colonel Seth Heywood, Gardner's ranking officer during World War
I was a direct descendant of Lieutenant Seth Heywood.
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house was later moved again, this time to Lennon Street, where it
remains as the oldest house in Gardner. Like the other petitioners,
Glazier was a Revolutionary War veteran. During the war he served in
Elisha Jackson's company at Lexington and later at Bennington.
Glazier presented the petition of incorporation to the General
Court in the spring of 1785. The petition had sixty-one signatures,
just one over the required amount. The General Court accepted the
petition and voted positively, creating the town of Gardner from
acreage in Westminster, Ashburnham, Winchendon and Templeton. Because
many of the petitioners were Revolutionary War veterans, they decided
to name their new town after a hero of that war. Thus, they named the
town after Colonel Thomas Gardner of Cambridge who had fought
valiantly at Bunker Hill where he lost his life. One can guess that
Seth Heywood and other petitioners who were veterans of Bunker Hill
had a lot of influence in this selection.
While a meeting house was being constructed across from Seth
Heywood 's house, town meetings and church services were held at John
Glazier's home. The first town meeting was held in August of 1785,
with Elisha Jackson acting as the moderator. A month later another
meeting was held in which town officers were elected. Elisha Jackson
was elected chairman of the board of selectmen, and John Glazier was
chosen to serve on the board. Seth Heywood became the town's first
clerk and treasurer. Altogether, nineteen officers were elected,
completing the establishment of the town.
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Oliver Upton (Ulus.
Early Gardner Pauper No>
The creation of a town hardly meant the establishment of a utopian
society. Like other communities, Gardner had its social ills. One
such problem was poverty. In early Gardner this problem was handled
in much the same way as in other New England towns; the poor were sold,
at an auction, to the lowest bidders. The guiding principle underlying
this practice was to get rid of public charges at the lowest cost to
the community. In other words, whoever agreed to maintain a pauper
with the least amount of financial aid from the town could have them.
The auctions were usually held at the annual town meeting with a
town official appointed as the auctioneer. The successful bidder was
entitled to as much work from his charges as he might be able to
extract from them. However, at times, bond was required of the
successful bidder to ensure decent treatment of the purchased pauper.
Sometimes, to further protect the poor that were on sale, persons of
dubious character were barred from participating in the bidding.
Whole families pauperized through one circumstance or another
were frequently torn apart, as exemplified by the case of the Upton
family, the members of which were sold to the lowest bidder in Gardner
in 1789. The results of the sale are quoted from town records:
Oliver Upton and wife bid off by Simon Gates, at ten shilling per
week. Oldest child bid off by Simon Gates, at one shilling per
week. Second child bid off by John Heywood at ten pence per
week. Third child bid off by Andrew Beard, at one shilling, two
pence per week. Fourth child bid off by Ebenezer Bolton, at one
shilling, nine pence per week.
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Fitchburg records show that twenty-five years later Oliver Upton was
placed on sale again in that town. At that time Upton was sold to a
Jona Wheeler at seventy cents per week.
The selling of the poor, in Gardner, continued until the town
purchased a work house. This was accomplished in 1848, when the three
hundred and thirty acre farm of Abram Stone, in North Gardner, was
purchased for three and a half thousand dollars. At the same time one
thousand dollars was authorized to purchase stock. Stone stayed on
his former farm as the superintendent of what later became commonly
known as the "poor farm." People who were placed here were unable to
care for or support themselves. They were given work which was
designed to benefit the town and their children were provided the
benefits of education.
Joel Fletcher (1743-1823), (Ulus,
of Templeton, a Founder No. 18)
of the Baptist Movement
Unlike other Gardner area towns, the development of Templeton did
not occur around one central village. Rather, Templeton s growth
evolved around several areas of population concentration. Four of
these, Templeton Center, East Templeton, Otter River and Baldwinville
,
eventually became separate precincts. However one village, Baptist
Common, never expanded beyond its early development.
Baptist Common is located on the Baldwinville Road about a mile
from Templeton Center. It receives its name from the fact
that the
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first Baptist church of the Gardner area was established here in
1782. The church’s name was The Baptist Church of Christ in
Templeton, and it later became the mother church for Baptist societies
in five other towns. Two of them were established in the immediate
area; one in Gardner and the other in Winchendon. The other three
were established in Holden, Barre, and Athol.
At first Templeton’s Baptist society only numbered twenty-one
people, and their services were held within each other’s homes. One
home, in which services were often held, was that of an early deacon
of the Baptist society. It is still located at the junction of
Baldwinville and Baptist Common Roads.
Further down the Baldwinville Road once stood the home of Joel
Fletcher, the first deacon of The Baptist Church of Christ in
Templeton. Fletcher has been described as a leading mind in the
establishment of Templeton's Baptist society. Later, he became a
prime mover for the construction of a Baptist church structure, at
Baptist Common, in 1799. Next to the church a cemetery was ladi out
on land donated by Fletcher, and it is within this cemetery that his
burial plot is located. Fletcher also donated land, at Baptist
Common, for the construction of a district school.
Besides being an avid church supporter, Joel Fletcher was also a
very patriotic and civic minded citizen. During the Revolution he
served as a captain of Templeton’s militia. In this capacity he led a
company of men in response to the action at Lexington and Concord, and
then two months later he was at the battle of Bunker Hill. After the
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Revolution Fletcher was chosen to be the town's representative to the
state convention for the ratification of the United States
Constitution. He also served as a Templeton selectman and, at a
separate time, as the town's representative to the General Court.
In 1840, seventeen years after Joel Fletcher's death, the Baptist
Church, which he was instrumental in having constructed, was moved
from Baptist Common. The building was placed at a site on the Gardner
Road between Otter River and Baldwinville. It was felt that this new
location would be more accessible to a greater number of church
members. However, eventually this location also proved to be
unsatisfactory and, in 1866, the building was moved again.
The third location for the Baptist church was its present site in
Baldwinville center. During the move, the structure had to pass over
a section of the Boston and Maine Railroad tracks. It is claimed that
on a Sunday the building was left astride the tracks and trains were
forced to transfer passengers and luggage around the church. Once at
its new location the building received some alterations. A new spire
with a clock was constructed and a chapel was added on to the back.
However, the basic structure remains the same as that which was built
on Baptist Common.
Dr. Charles Wellington (1780-1861), (Illus.
Receiver of Templeton's No. 19)
Great Load of Wood
In 1806, seven years after the Baptist Church was constructed at
Baptist Common, Dr. Charles Wellington arrived in Templeton. He was
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the third minister to serve in the town's established Congregational
church, replacing the Reverend Ebenezer Sparhawk. Charles Wellington
was born in Waltham, Massachusetts, one of thirteen children of a
respected farmer. He had graduated from Harvard four years before his
Templeton. Later, he continued his studies at Harvard from
which he received a Doctorate of Divinity. Dr. Wellington remained
the pastor of Templeton's First Church for over fifty years. At the
age of eighty-one he died in the town to which he had devoted his
adult life.
Upon Reverend Wellington's arrival in Templeton, his salary was
fixed at five hundred dollars a year. Of course five hundred dollars
had more purchasing power in those days than it does today, but it was
still a very minimal salary. To help compensate for the meager
salaries which communities paid their ministers, the parishioners were
expected to provide their clergy with produce from their farms, and
with firewood.
Because the minister was fully occupied with his duties as
preacher, spiritual adviser, and administrator of the schools he had
little time to cut cord wood. Thus the parishioners' donations of
firewood were extremely important. It became customary for a
community to set aside the specific day for delivery of the minister's
wood. The wood delivery was usually around the first of the year when
there was snow on the ground and heavy loads could be easily moved by
sleigh.
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On the appointed day sleds loaded with wood could be seen winding
their way towards the parsonage. At the minister's house there were
ox and horse teams with men and boys unloading the gifts of wood. The
conversation of the busy crowd was centered around the quality of the
loads, the number that were arriving, the largest load, and the
stingiest.
It was on such a day, in January of 1822, that Colonel Leonard
Stone was crossing Templeton Common with two cords of wood for Dr.
Wellington. The total donations of wood could be expected to reach
twenty cords, so in proportion, Leonard Stone's load was quite
generous. Leonard was greeted on the Common by his brother, Ephraim,
who jokingly belittled the amount of wood that his brother was
delivering to the parsonage.
Leonard retorted to his brother that he had plenty more wood at
his sawmill and would be glad to give Dr. Wellington as much wood as
Ephraim could haul. Ephraim enthusiastically accepted the challenge
and began to enlist the aid of some of the people. The runners of the
sled were built from trees thirty feet in height, and were set eight
feet apart. The body of the sled projected two feet over each
runner. When the sled was completed it was capable of holding twelve
cords of wood on the first layer.
On a pre-arranged day Ephraim and his helpers brought the sled to
Leonard's mill, along with 160 oxen which would be needed to pull it.
Then they began loading the sled with wood, but not totally, because
there was hilly terrain between the mill and the parsonage. Once the
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load had been pulled to flat ground, Ephraim and his crew stopped and
unhitched the oxen and began using their every-day sleds to pick, up
more wood at the mill. This wood was piled onto the large sled with
the process continuing until evening when they had taken all the wood
from Leonard's mill.
Delivery to the parsonage was made the following morning. People
showed up from miles around to see the "Great Load of Wood" and even
the children were allowed out of their classes to see the sight go by
their school. In total, the Reverend Wellington's "Great Load of
Wood" amounted to forty cords.
Colonel Artemas Lee (1793-1870), (Illus.
Templeton Politician No. 20)
Four years after Doctor Wellington's arrival, Artemas Lee arrived
in Templeton. He eventually became what was considered the leading
mind in political and business affairs in Northern Worcester County.
Lee was born in Barre, Massachusetts in 1793, and moved to Templeton
when he was seventeen years old. In 1829, he erected a store and
dwelling at the eastern edge of Templeton Common. Here he established
his home and a country store.
Artemas Lee always showed a great interest in the affairs of his
town. In the common, across the street from his store, he had the
soil analyzed. He wanted to determine what would be the most suitable
trees for that location. As a result of the soil tests, Lee had the
large ash trees planted which still adorn the common. Besides showing
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a concern in the town's environment, Lee was also Templeton's militia
commander, for which he received the title of colonel. Also, Lee
served on a committee which insured that the Vermont and Massachusetts
Railroad, built in 1847, passed through Templeton.
In 1832, Lee was elected to the State Legislature and served two
consecutive terms in the House of Representatives. He was re-elected
to the House in 1847 and again in 1861. Lee also served four years in
the State Senate as a member from Worcester County. At that time
Senators were chosen from the counties rather than election
districts. While at the State House Lee spent much of his energy
serving on a committee that was responsible for reclaiming the Boston
Public Gardens and the Back Bay.
Originally, the twenty-four acres next to the Boston Common was
marsh land, and the area known today as Boston's Back Bay was mud
flats where the cities refuse and sewerage were dumped. During the
day, the area was visited by the poor who sifted through the rubbish
for usable items. At night, it was covered with rats who scampered up
from nearby wharfs.
In 1850, work was begun to fill in the acreage next to the Boston
Common and develop what is now known as the Boston Public Gardens.
Since their inception the Public Gardens have become famous for their
splendid flower beds and the swan boats that have sailed the Gardens'
small pond for the past century.
Seven years after the creation of the Public Gardens a
thirty-five year project was started to fill in the six hundred acres
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of the Back Bay. Much of the gravel fill was dug in Needham with the
aid of a new machine called a steam shovel. The fill was shipped to
Boston by train, which at the beginning of the project ran twenty-four
hours a day. Using this process of reclaiming tidal lands, or through
annexation, Boston's acreage was increased forty times from its
original size.
Artemas Lee remained in Templeton for the rest of his life,
maintaining the store next to the common until his death in 1870. The
building which he built over one hundred and fifty years ago is still
used for the puspose he originally intended, a home and a country
store
.
Templeton's Witch (Illus.
No. 21)
During the 1820 's, the same decade that the Great Load of Wood
was delivered and that Artemas Lee began building his home a witch
supposedly appeared in Templeton. She was said to have lived in a log
house on the Baldwinville Road about a mile north of Baptist Common.
For a long time the foundation of what was claimed to be her home
remained intact, but was later destroyed with the construction of
Route 2.
Belief in witches has existed throughout history and in all
civilizations. Witches supposedly gained supernatural powers by
selling their souls to the devil, and then used these powers to
malicious ends. The witch is considered unable to cry, but in the
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most dire of circumstances she can shed three tears. Somewhere on her
body was the Devil's Mark—a blue spot on the skin that was
insensitive to pain. She is often credited with the ability to change
humans into any kind of beast. One of the most potent of her powers
was the evil eye' by which she could inflict any sort of evil, from
bringing blight to crops to bedeviling whole communities.
Needless to say, those who believe in and fear the witch have
sought her out for persecution. Witch hunts are a form of hysteria
and reflect social changes taking place within the society that
conducts them. Such was true of the infamous Salem Witch Trials in
1692. During the Salem hysteria the Puritan government arrested over
thirty residents of eastern Massachusetts for supposedly practicing
witchcraft. Nineteen of the accused were found guilty and hanged,
while one man was crushed to death by placing rocks on his chest
because he would not admit that he was an agent of Satan.
Contrary to what happened at Salem, Templeton's witch was never
persecuted by the townspeople but, rather, she was treated with total
avoidance by the community. Simply the sight of her stooped figure
leaning upon a staff was enough to cause neighbors to retreat to their
homes. Also, most of the residents placed horseshoes, which were
supposed to ward off witches, over their doors.
According to town legend an incident occurred which totally
reinforced the community's belief in the witch. As the story goes,
one morning during a pouring rain the fire in the witch's house went
out. If this occurred in one's fireplace it was customary, because of
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the scarcity of matches in those days, to walk to a neighbor's house
and borrow some of their hot coals. These coals were then used to
rekindle the fire that had gone out.
When the witch went to a neighbor's house to borrow some coals it
was raining so hard that the neighbor reluctantly asked her to come
in. But no matter how hard the witch tried she could not pass through
the door. It's claimed that after this incident the price of
horseshoes increased throughout the area.
No one knows what eventually happened to the witch, but legend
has it that she simply disappeared. Neighbors claimed that one night
they saw her flying high in the sky upon a broomstick at an amazing
speed. At about the same time her black cat, which could normally be
seen perched upon the witch's cabin, vanished.*
Edmund Proctor (1819-1890),
Builder of Westminster's Spite Wall
About a quarter of a century after the people in Templeton
believed that they had experienced witchcraft, another, but less eerie
form of social behavior was taking place in Westminster. This
situation involved the construction of what is considered the largest
*According to folklore, the witch's constant companion is a
servant in the form of a cat or a dog given to her by the devil, or
which may be the devil himself • To the ancient Druids, the witch s
cat was once a human being who had been transformed for committing
evil.
(Ulus.
No. 22)
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dry stone wall in New England, known as the Spite Wall. It was built
as the result of contempt held by one neighbor for another.
Stone walls are hardly unknown in New England. Here the early
settler found the soil fertile but rocky. In the process of clearing
the land, the New England farmer placed rocks into stone walls along
his boundaries. As a result, this part of the United States is still
covered by thousands of miles of stone walls. On the average, these
walls are about three feet thick at their base and measure about the
same number of feet in height. However, Westminster's Spite Wall
measures about eleven feet at its highest point, and at this point it
is over fifteen feet thick. Also, the total length of the wall is
only sixty feet, compared to other New England stone walls which
appear to snake almost indefinitely across the countryside.
The Spite Wall was built by Edmund Proctor, a native of Lunenburg
who moved to Westminster in 1852. Proctor was thirty-five years old
when he and his family moved to a fertile farm facing North Common
Road. One of the Westminster town histories describes Proctor as a
model farmer, but a man of marked character and eccentricities. An
example of his eccentricities was naming his eight children, seven
sons and a daughter, so they would all have the initials A. H. There
was Augustus Howard, Alber Hamlin, Alson Hows, Alden Herman, Ammer
Hale, Abbot Herd, Amboy Harlem and Angie Holbrook.
Proctor's closest neighbor was Farwell Morse. Morse's acreage
was diagonally across the street from Proctor's property. The
Westminster town history describes Morse as a quiet, unobtrusive man
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and an exemplary citizen. Town legend recalls Morse as a zealous
Congregationalism who devoutly attended church. He fully supported
the Sabbath as the Lord’s Day, including the concept that it was a day
of rest, not of work.
Only a few feet separated the corner of Proctor's land from
Morse's clapboard cottage, and Sunday or not, Proctor felt that he had
every right to plow his own fields. Of course, plowing with a team of
oxen usually encompasses a great amount of prodding and cursing.
Morse couldn't contain himself and reprimanded Proctor. Proctor told
hm to mind his own business and continued to plow the fields.
The confrontation continued until Proctor decided that he would
make sure that Morse would never have to see him work again. Thus,
Proctor began the construction of the Spite Wall. The wall wasn't
built over night or even in a few weeks; rather, its construction
became a long labor of defiance and vengefulness. Proctor gave his
greatest attention to the corner of the wall that faced Morse's house,
and that part resulted as the highest section.
When Proctor had built the wall as high as he could reach, he
began another section, and when this was high enough, he stood on it
in order to add more to the first row. As the second section became
too high to climb, Proctor began a third section to use as a stepping
stone. Edmund Proctor continued working on the Spite Wall until he
died in 1890 at the age of seventy-one.
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The Kneeland Maids,
Gardner's First Murder Victims
( Ulus •
No. 23)
Three years after Edmund Proctor arrived in Westminster, an
incident took place in Gardner which provided a sour note to the
closing of the area's early nineteenth century development. The
incident occurred at the West Gardner home of Miss Miriam Kneeland and
Mrs. Sarah Phinney. Miss Kneeland was eighty-five years old and Mrs.
Phinney was seventy—five years of age. The two women were sisters who
had been living together for several years.
On the evening of March 7, 1855, an intruder gained access to the
interior of the Kneeland house by breaking a window. Then, while the
two sisters were asleep in their beds, the intruder, without any
apparent motive, murdered both women by striking them on their heads
with a chair post. The incident was not discovered until the next
evening, when a neighbor noticed that two cows belonging to the
sisters were wandering uncared for and investigated.
The "Kneeland Maids," as the sisters were affectionately known in
town, were highly respected, and news of the crime totally shocked the
community. According to one account, hardly any business was
conducted in Gardner for a week afterwards, and it is also claimed
that a woman who was a close friend of the victims went blind from
crying over the incident. So many people showed up for the funeral
that a second service had to be held at the town hall for the overflow
of the congregation.
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The Gardner selectmen offered a five hundred dollar reward to
anyone who could aid in bringing the murderer to justice. A young man
by the name of George Stacy was arrested and brought before the
Justice of the Peace. Here it was decided that there was enough
evidence to show that Stacy had perpetrated the murder and he was sent
before the Grand Jury in Worcester. The Grand Jury handed down an
indictment and Stacy was placed on trial where he was found not
guilty. As a result, the double murder still remains unsolved.
Further confusion was added to the situation when, a short time after
the murders, the house where the crime was committee mysteriously
burned to the ground.
It should be pointed out that the "Kneeland Maids" were the last
descendants, remaining in town, of Gardner's third settler. Their
father, Timothy Kneeland, came here from Harvard in 1771. Kneeland
and his wife had four children before coming to Gardner and six more
after they settled here. He was a carpenter by trade, who became very
involved in town affairs, and had served as a Revolutionary War
soldier for over three years.
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CHAPTER FOUR
THE EDUCATORS
Massachusetts has always had a tradition of leadership and
innovation in the field of education, and it was the first colony to
provide for public education. The colony had the advantage of fairly
compact settlements and the Puritan religion which strongly emphasized
the ability to read the Bible. As a result, the Deludar Satan Act was
passed in 1647. This act required that each town of fifty
householders hire a schoolmaster to teach reading and writing and each
town of one hundred householders was required to establish a high
school. By the applicatin of this law it was envisioned that all
young citizens of the colony would be able to digest the Bible and
thus delude the advances of Satan.
In accordance with succeeding mandates from the state, by the
last quarter of the eighteenth century the towns of the greater
Gardner area were establishing district schools. These were one room,
one teacher schools built at various locations within a town, so that
they would be accessible to all students. At the close of the first
half of the nineteenth century over sixty district schools existed in
the six towns of the greater Gardner area.* The district school
*A few of the old district school houses still remain, mostly as
private residences. Some of those that are left can be found in
Ashburnham on Tucker Road and on Marble Road, in Hubbardston on Old
Princeton Road and on Cross Road, in Westminster on Main Street and on
South Street, and in Gardner on Carter Road.
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system continued to provide for primary education until the state
ordered its abolishment in the 1870's.
Cyrus Mann (1785-1858), Ephraim
Murdock (1772-1853), and Thomas
Parkman Cushing (1787-1854),
Founders of the Academies
(Ulus.
No. 29)
Coinciding with the development of the district schools was the
establishment of academies. These were private or semi-public schools
that provided for secondary education. During the 1840' s and 50' s, at
the same time that the district school system was reaching its peak in
the greater Gardner area, academies were attaining their height of
development throughout Massachusetts. Some years later, the academies
went into decline as they were replaced by public high schools.
In 1829, construction began on a two story building that would
serve as the Westminster Academy in the town of Westminster. The
building was located on Meeting House Hill which has since become
known, because of the school, as Academy Hill. The school's
establishment resulted mainly from the efforts of Cyrus Mann who was a
pastor to the town's Congregational church for twenty-six years.
The Westminster Academy opened its doors in 1830 as a private
school serving students from both Westminster and the surrounding
towns. Practically from its inception the academy met with financial
difficulties, and after forty years of operation it was sold to the
town of Westminster for use as a public high school. However, the
building remained in town hands for less than a generation when it was
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destroyed by fire. The academy's former location is marked by a brass
plaque placed on the building's original granite front steps.
Thirteen years after the Westminster Academy opened its doors,
the Winchendon Academy was established in Winchendon at the corner of
School and Front Streets. The Winchendon Academy was founded in 1843
by Ephraim Murdock who was born and brought up in Winchendon and later
became one of the town's leading businessmen. During the early
nineteenth century he was one of Winchendon' s largest landowners and a
builder of many of the town's stately homes. Murdock was also
involved with the construction of sleighs. For this purpose he had a
shop to forge iron, one to cut the parts, and another where the final
product was assembled.
Murdock's academy was a private school, but it also provided a
secondary education for the youth of Winchendon. In his will Murdock
further provided for Winchendon' s youth. Within the will Murdock
presented the Winchendon Academy to the town on the stipulation that
it would be used for educational purposes. Thus he provided for
Winchendon' s first public high school, an example that would be
carried on by his son, Ephraim Jr.
Ephraim Murdock, Jr. provided in his will for the establishment
of yet another school in Winchendon. His will specified that half of
the money was to be used to buy land and erect a building, while the
other half was to be invested with the interest used to support the
new school. As a result, in 1887, the Murdock School was opened as a
self supporting high school. One hundred and twenty thousand dollars
were expended on the building, which at that time was considered one
of the best equipped high schools in the state. This building
remained Winchendon's high school for over seventy years until the
opening of the new Murdock Junior-Senior High School in 1961.
Winchendon Academy was well established when Cushing Academy in
Ashburnham began class sessions. Cushing's founder was Thomas Parkman
Cushing, an Ashburnham native. His father, a Harvard graduate holding
an honorary doctorate from that institution, was the second minister
to Ashburnham. Even though his father had an elaborate formal
education, Thomas Cushing was largely self educated. He never
attended high school or college and only had a formal education
through the elementary level.
Thomas Cushing left Ashburnham in 1800 but he did not forget his
home town, for in his will he left money for the formation of the two
schools within the town. He stipulated that one of the schools was to
be for boys and the other for girls, and that they were to be
separated by at least one fourth of a mile. However, after
considering the matter, the trustees felt that one school was more
advisable. Cushing also stated that courses offered at the schools
should not be of a wide variety. He felt that this would only tend to
give students a smattering of information rather than thorough
knowledge
.
When Cushing Academy opened its doors, in 1875, the high school
students of Ashburnham attended the academy, with the town paying the
%
tuition. This policy continued until it became unlawful for
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municipalities to pay tuition to private schools. At that time money
was raised, in the town, to develop a scholarship fund, with the
interest paying the tuition of Ashburnham students. However, as the
cost of tuition increased, the interest in the scholarship fund became
inadequate in meeting the cost of tuition. As a result, most
Ashburnham students began attending high schools in neighboring
towns. Today, Cushing Academy continues as the oldest co-educational
school in Massachusetts and the fourth oldest in New England.
Jonathan Baldwin Turner (1805-1899), (Illus.
Templeton Educator and Agriculturist No. 25)
Besides having contributors to secondary education, the greater
Gardner area also had major supporters of higher education. Such was
the case of Jonathan Baldwin Turner, an educator and agriculturist,
who was born in Templeton in 1805. His father was Asa Turner who had
fought in the Revolution and had served under Daniel Shays during
Shays' Rebellion. His mother was a member of the Baldwin family for
whom Baldwinville is named. Jonathan grew up on his father's farm
which was located about two miles south of the Templeton common. The
family home is now gone, but the street that passes by the site of the
old homestead is appropriately named Turner Avenue.
Jonathan attended Templeton's district schools and later, at the
age of fifteen, he taught in that system. He showed an interest in
attending college but his father wanted him to stay home and run the
family farm. In order to intervene on Jonathan's behalf, his brother,
who had graduated from Yale and was enrolled in that school's
theological seminary, walked home one hundred and twenty miles to
persuade their father to let Jonathan attend Yale College.
Asa Turner was swayed, and Jonathan entered Yale at the age of
twenty-two. In the spring of Turner's senior year a request came to
Yale, from Illinois College, for an instructor of Greek and Latin.
The president of Yale recommended Jonathan Turner for the position.
Turner was told that he could be excused from final exams should he
accept the position and that his diploma would be forwarded. As a
result, in May of 1833, Turner joined the faculty of Illinois College
at Jacksonville, Illinois. A year later he was appointed a professor
of rhetoric.
Early in his career Turner became a leader in the movement
supporting public schools in Illinois and lectured on their behalf
throughout the state. Also, he became one of the organizers of the
Illinois State Teachers Association. Later, he was greatly
responsible for the establishment of the first normal school in
Illinois.
Even though Turner was successful as a teacher at Illinois
College, he began alienating his Southern students because of his
anti-slavery stance. Turner carried his vigorous condemnation of
slavery into a local newspaper, which he edited, and this antagonized
Southern sympathizers in Jacksonville. Finally, because of
disagreement with college officials on abolitionism and because of ill
health, he resigned his professorship.
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Turner now devoted himself to agricultural experimentation in his
gardens and orchards, which he had developed since his arrival in
s • During this time he invented various implements for
planting and cultivating crops. He also conceived the very popular
idea of using Osage orange for farm hedges. The preservation of wild
life and national resources further engaged Turner’s attention, and
when the Illinois State Natural History Society was organized he was
elected its first president.
Even though he was no longer teaching, Turner still campaigned
for the improvement of higher education. One of his great dreams was
for a state university, in each state, that would serve the children
of fanners and industrial workers. Turner felt that this type of an
institution would meet the needs of an ever increasing technological
society
.
Turner presented his plan for agricultural and technological
universities at teachers' and farmers' conventions throughout
Illinois. Later, with the cooperation of various interest groups, a
petition was drawn up requesting that the state legislature ask
Congress to appropriate lands for the establishment of industrial
universities. Meanwhile, Turner's idea was gaining strength in other
parts of the country. As a result, in 1862, the Morrill Act was
passed establishing land grant colleges.
Under the Morrill Act, over eleven and a half million acres of
public land was donated to the states. The land grants were given on
the condition that, from the proceeds of sales, colleges would be
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established which would give scientific pursuit to agriculture and
engineering. Because of the land grants many existing state
universities were saved from ruin and some new ones were given a
start. In addition, new schools of technology and agriculture were
established
.
Shortly after the passage of the Morrill Act many of the small
colleges in Illinois united in order to obtain the advantages of the
land grants. However, mainly through Turner's efforts the state
legislature decided to establish a new industrial university. It was
incorporated in 1867 as Illinois Industrial University and is now the
University of Illinois. Back in Turner's home state, the
Massachusetts Agricultural College was started under the land grants.
At the present time this is the University of Massachusetts.
John Boynton (1791-1867), (Illus.
of Templeton, Founder of No. 26)
Worcester Polytechnic Institute
Another Templeton man who was also a major innovator in higher
education was John Boynton, and like Turner he was concerned about the
availability of a technological education. Boynton was a skilled
craftsman who developed a highly successful tinware business in
Templeton. At the height of Boynton's business over twenty-five tin
carts left his shop carrying wares to be sold in neighboring
districts. The tin carts were crude one horse vehicles with their
bodies painted a dull red and supported by straps instead of springs.
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Within the carts could be found such tin utensils as kettles, pots,
pans, dippers, cups, and plates.
As the tin peddler reached the outskirts of a town, dogs would
sometimes appear and begin barking at the wagon. If this occurred,
the peddler would tie the dogs to the wagon and then proceed into the
town with the barking dogs announcing his arrival. The tin carts
returned to Templeton on Saturday night from their weekly routes.
Their arrival home created a lot of local interest as the peddlers sat
in the tavern or blacksmith shop and told stories and news from their
weekly travels.
After retiring from the tinware business, John Boynton went to
live in Worcester. Here he developed an idea for a school of
technology. All his life Boynton had desired the training that this
type of school could provide, and he felt that future generations
would appreciate the education it could offer. Boynton wanted to open
the school in his home town of Templeton, but was advised by his
minister that the town was too small and that the school should be
built in Worcester. In 1851, Boynton took his life savings of one
hundred thousand dollars, and with the help of a blacksmith who had a
large resource of mechanical equipment, they founded Worcester County
Free Institute of Industrial Science. Then, in 1887, the school took
its present name of Worcester Polytechnic Institute. Worcester Tech
was one of the earliest schools of its kind in the United States, one
of the first to emphasize the importance of laboratory methods, and
the first to establish the workshop as an essential part of training
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in mechanical engineering. Today, Worcester Tech continues to be a
college of engineering and science, with an enrollment of over 2,000
students, and a campus that encompasses 315 acres.
John Boynton's large white pillared home still remains standing
in Templeton, and it is the parsonage for the First Church of
Templeton. Next door to the house is the Boynton Public Library. The
library was given in his memory by his partner in the tin business,
David Whitcomb.
Jonas Clark (1815-1900), (Illus.
of Hubbardston, Founder of Clark University No. 27)
Jonas Clark of Hubbardston, like John Boynton, was a successful
businessman. Clark was born in 1815, into a family of eight
children. He grew up attending Hubbardston' s district school system
during the winter months and working on his father's farm during the
summer. At the age of sixteen Clark became an apprentice in the
carriage making trade, ultimately manufacturing both carriages and
chairs on his own. Worcester County farmers were glad to exchange
their hardwood for his carriages. In turn, Clark used the hardwood to
make chairs which he sold for cash in Boston. Soon he also discovered
the profitability of the tinware business and opened hardware stores
in Lowell and Milford.
In 1851, Clark took advantage of the California Gold Rush and
began a shipping business to the west coast, selling miners supplies
they would need in the gold fields. In California he became a member
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of the famous Committee of Vigilance (Vigilantes). The Vigilantes
were organized to put down lawlessness in San Francisco. The
organization literally barricaded a section of the city for their own
protection and then worked their way through a long list of
undesirables. The group seized and executed known criminals, and
whipped or deported suspects. Later, during the Civil War, Clark was
one of the five men who formed the Union League of California. The
Union League became an active organization in influencing California
to remain loyal to the Union.
During the fifteen years following the Civil War, Clark spent
most of his time in New York City where his real estate investments
were becoming increasingly profitable. For instance, he sold nine
lots on Fifth Avenue to John D. Rockefeller at a sixty-six percent
profit. It was during this time that Clark began developing an
ambitious scheme that would allow men from Massachusetts to receive
college training at a lower cost than was possible in existing New
England colleges. When Clark became a resident of Worcester, in 1880,
he decided that a school which he intended to found should be in that
city. In 1887, he announced the founding of Clark University. His
original gift for this purpose was one million dollars, the largest
amount ever given in New England at that time by an individual for
education.
Clark University formally opened its doors in 1889. It was
originally intended by the founder that the University should be a
graduate school. However, in his will, Clark provided funds for the
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establishment of Clark College, an undergraduate school for men at the
University. Clark College was established in 1902 and in 1942 a
coordinate college for women was opened.
Jonas Clark, with his major philanthropic undertaking in
Worcester, didn't forget his home town of Hubbardston. In 1874, while
still residing in New York, Clark provided funds for the construction
of the town's library and donated several hundred books for its use.
At the time of its construction the building was considered one of the
finest structures in central Massachusetts. Today it still serves as
the town's library and as a memorial to one of Hubbardston' s favorite
sons.
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CHAPTER FIVE
THE HUMANISTS AND REFORMERS
By the second quarter of the nineteenth century the United States
was coming into its own in the area of cultural development. It was
at this time that American artists of promise stopped expatriating to
England in order to find success. Rather, they stayed in their own
country to paint American scenes and the American way of life, and as
a result of their work, the American visual arts began achieving
prominence
.
Like the visual arts, American literature was also coming into
prominence. However, American writers far exceeded the achievements
of their artist counterparts. As a result, the second quarter of the
nineteenth century has become known as a golden age of American
literature. Like the artists, writers were portraying the American
way of life, but at the same time they were providing intellectual
leadership for a reform movement that was sweeping the United States.
These reforms were being conducted in all areas of American society,
however, abolition of slavery received the greatest amount of
attention.
John Greenleaf Whittier (1807-1892) (Illus.
The Poet Visits Mount Wachusett No. 28)
John Greenleaf Whittier was an American poet and newspaper editor
who devoted much of his energies to the Abolitionist movement. He was
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born on his father’s ancestral farm near Haverhill, Massachusetts.
Here he was brought up as a devout Quaker and was instilled with that
religion's denunciation of slavery.* He also grew up as an eager
reader of every book that came into his possession. However, he was
only able to earn a few years of formal education which he paid for by
working as a shoe binder.
Even though Whittier had little formal education he quickly
became a successful poet. By his early twenties he was editing a
newspaper in Boston and writing rhetorical verse which gained him a
reputation as a newspaper poet of merit. Then in the 1830's, Whittier
turned from newspaper editing to the anti-slavery cause. For twenty
years he devoted his time and energy to the Abolitionist cause,
writing both prose and poetry against slavery.
It was after the Civil War that Whittier produced some of his
best poems one of which was "Snow Bound." This poem is a lengthy,
detailed description about life on his parents' farm. During this
period of productivity, Whittier also made several visits to a Quaker
friend in Princeton by the name of Miss Howells. On one of his visits
Miss Howells took him to the John Roper farm on the north face of Mt.
Wachusett. Here he was inspired to write the poem "Monadnock from
Wachusett." In the poem Whittier describes Monadnock:
*In the Germantown Protest of 1688, the Quakers became the first
group in America to openly denounce slavery.
Of far receding hills; and yet more far
Monadnock lifting from his night of pines
His rosey forehead to the evening star.”
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Of Miss Howells who took him to the farm Whittier writes:
"I would I were a painter, for the sake
Of a sweet picture, and of her who led
A fitting guide, with reverential tread,
Into that mountain mystery."
Today, the only remains of the Rober farm is a cellar hole, but within
the poem Whittier describes the homestead as it was then:
"The great woods climbed the mountain at our back;
And on their skirts where yet the lingering day
On the shorn greeness of the clearing lay
The brown old farm-house like a bird's nest hung."
At the base of Mt. Wachusett is another topographical site which
moved Whittier to poetry. This is Wachusett Pond located along Route
140 in Westminster. It is claimed that the pond inspired his poem the
"Barefoot Boy.” Anyone who is familiar with poetry would recognize
the lines, "Blessings on thee, little man, - Barefoot boy, with cheek
of tan." Whittier describes Wachusett Pond as, "Mine the sand-rimmed
pickerel pond."
By the time of Whittier's death, in 1892, Wachusett Pond was a
popular recreation site which area residents could travel to by
trolley car. On the pond was a hotel that offered hornpout dinners as
a specialty. The hotel had its own private fish pool so that fresh
pout was always readily available. Other recreational facilities
included a picture gallery where a person could have their tintype
taken, a brightly lit open air theater, and stables for horseback
riding. Also available was boating, canoeing, bowling, and skating.
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However, the greatest attraction was a steam boat that offered a ride
around the lake for ten cents per person. The boat captain's specialty
was an offer of moonlight excursions. All of these attractions con-
tinued until the 1920' s when the pond ceased to serve as a recreation
area. At the present time the pond serves as a reservoir for the
Fitchburg water supply system, and only a few stone foundations remain
as a reminder of the once active park.
Deacon Robert Peckham (1785-1877), (Ulus.
Westminster's Itinerant Painter No. 29)
A man who painted a portrait of John Greenleaf Whittier was the
Deacon Robert Peckham of Westminster, who like Whittier was an ardent
Abolitionist. Deacon Robert Peckham was born in Petersham, and moved
to Westminster in 1820. Upon arrival in Westminster, Peckham bought a
piece of land next to the village school where he erected a home in
which he would remain the rest of his life, and that still stands
today on Academy Street. A short time after Peckham arrived in town,
he and his wife joined the Congregational Church in which he would be
voted a deacon, a title Peckham kept for the rest of his life.
Besides being a strong church supporter the Deacon was also an
ardent reformer in the areas of temperance and Black abolitionism. In
his opposition to slavery, Peckham joined the Free Soil Party and later
the Republican Party, both of which opposed the expansion of slavery.
It is also claimed that the Deacon used his house as a station in the
Underground Railroad, thus harboring fugitive slaves as they fled to
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Canada. In the area of temperance, Peckham believed in total
abstinence from alcohol, and he served on a committee that studied its
use during church services. This committee was successful in having
wine removed from the communion services.
Another church committee on which the Deacon served was
responsible for installing and dismissing clergymen in the surrounding
towns. He also served on a committee that considered the possibility
of heresy committed by Church members who left to join other
denominations. Ironically, after serving as a deacon for twenty
years, Peckham himself became involved with heresay charges. For some
unknown reason he had asked to be dismissed from the Congregational
Church, but instead of dismissal, Peckham was excommunicated without a
dissenting vote. However, for the rest of his life, Peckham was still
referred to by his title of deacon.
Deacon Peckham made his living as an itinerant painter who
traveled the countryside painting portraits and landscapes for a
commission.* Itinerant painters are considered the second generation
of American artists, and were mainly self-taught. As a result, they
had not yet developed the skills of the more proficient American
artists that were soon to follow. So their works are considered to be
part of the primitive period of American art.
*Some students of art claim that many itinerant painters carried
with them a selection of portraits which they had already completed
except for the face. Then when they received a commission all they
had to do was add their client’s face. However, other students of art
claim that this practice is a myth.
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As an artist it is believed that Peckham made a good living,
charging ten dollars for a portrait. He advertised himself as a
"delineator of the human face divine," and according to one student of
the arts his portraits were "convincing evidence that he had the
liekness of those he painted." The best way to describe the Deacon's
portraits would probably be to say that they were inconsistent. Some
of his paintings reveal great detail and vivid colors while others are
muted and the viewer would find it difficult to even discern the
fabric the sitter is wearing. While one portrait might capture deep
human expression another will appear stiff and wooden. Much of the
Deacon's work does reveal the lack of skill possessed by the primitive
painters of the period, such as in his inability to show the proper
proportions of an individual's hand.
Just how many works the Deacon painted during his ninety-two
years is not known, for like many painters of that time he did not
sign his paintings. However, some of Peckham' s portraits can be seen
at the Fruitland and Wayside Museums in Harvard and others at the
Forbush Memorial Library in Westminster. A scene that he painted of
Westminster village in 1831, also hangs in the library.
Sarah Goodridge (1788-1853) (Illus.
Templeton's Painter of Miniatures No * 30
An artist contemporary to the Deacon Robert Peckham was Sarah
Goodridge of Templeton. She was one of the most notable nineteenth
century painters of miniature portraits. A miniature portrait
was
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literally a painting "in little" specifically designed to be carried
on the person. These portraits, which might be no larger than a
quarter, could simply be carried in one's pocket or set into a
personal article such as a snuff box, locket or a watch fob.
Sarah Goodridge (Goodrich) was born in Templeton in a house that
still stands on the Athol Road. Sarah attended one of the town's
district schools where at an early age she revealed an artistic talent
by drawing portraits of her classmates and friends. Although the
Goodridge family was comfortably off, paper was scarce and expensive,
and Sarah drew her first portraits on birch bark with a pin.
At the age of seventeen Sarah went to Boston to live with her
eldest brother, William. William Goodridge was an organ builder who
won for himself a distinguished reputation in that craft. During the
twenty-five years that William was in business in Boston, he built
almost every church organ that was set up in that city. He also built
the first organ for the First Church of Templeton, which remained in
use for over sixty years.
While living with her brother in Boston, Sarah took drawing
lessons. Then, after five years, she made three consecutive summer
visits back to Templeton. During the first two summers she taught
school, and the third summer she drew portraits, charging fifty cents
for a life-size drawing in crayon and a dollar and a half for water
color sketches. After her visits to Templeton, Sarah again set up
permanent residence in Boston where she began painting in oil and
studying under a painter of miniatures from Hartford.
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1ft 1820, Sarah opened a studio In Boston and began devoting all
of her efforts to painting in miniature. It was at this time that she
was introduced to Gilbert Stuart who was also maintaining an art
studio in Boston. At the time of their meeting, Stuart had developed
a reputation as one of America’s foremost portrait painters, and was
especially noted for his portraits of George Washington.
Gilbert Stuart invited Sarah Goodridge to bring some of her
miniatures to his studio for constructive criticism, and she
complied. For the next four years Sarah studied with Stuart, and
under his tutelage her work improved and became more sophisticated.
Coincidentally, it was while Stuart was demonstrating technique to
Sarah Goodridge that he painted his one and only miniature portrait.
During the quarter of a century which followed her studies with
Stuart, Sarah Goodridge' s reputation grew rapidly. Demand for her
work became so great that she ended up painting up to three miniatures
a week. Then, in order to find even more work, she made two lengthy
trips to Washington, D.C., where she was well received. However, that
city already had many well known artists. As a result, she remained
in Boston where she found the populace more friendly to her work.
Throughout her career Sarah Goodridge painted many mihiatures of
notable people such as Daniel Webster and her own teacher, Gilbert
Stuart. Stuart considered Sarah's miniature the only true picture of
himself. He was so pleased with the portrait that he had it set into
a bracelet with a lock of his wife's hair. In turn, Sarah made
several copies of Stuart's portrait, one of which is among the twenty
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of her works that are owned by Boston's Museum of Fine Arts. Other
samples of Sarah Goodridge's works can be found in the Metropolitan
Museum of Art in New York, the Worcester Art Museum, and the
Narragansett Historical Society building in Templeton.
Besides giving tremendous energy to her painting, Sarah Goodridge
also devoted much time to the care of her family. She supported her
mother for eleven years, nursed a paralytic brother for two years, and
also reared an orphaned niece. Even with these responsibilities,
Sarah continued painting until 1850 when her eyesight began to fail.
Then, fulfilling a lifelong wish to live in a country cottage, she
retired in Reading, Massachusetts. Just two years after her
retirement, while on a Christmas visit to Boston, she was stricken
with a paralysis that caused her death three days later.
Lucy Stone (1818 - 1893), (Ulus.
Women's Rights Advocate Gives No. 31)
Her First Address in Gardner
At the same time that Sarah Goodridge was reaching the peak of
her career, Lucy Stone was embarking on a lifelong crusade for the
advancement of women's rights. Lucy Stone was concerned over the fact
that the status of American women in the early nineteenth century was
practically nil. At this time women could not vote, hold public
office, sign papers or be called as witnesses in court. Married women
were considered legally surrendered to their husbands. They could
not
earn their own money or hold property, and could be beaten by
their
husbands with a "reasonable instrument."
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Besides legal discrimination, American women also suffered from
social restriction. They were not allowed to speak before mixed
audiences, enter any of the professions, and they were barred from
higher education on the theory that they were physically incapable to
undertake the rigors of disciplined study. Contrary to the belief
that women should not receive a higher education, Oberlin College in
Ohio became the first college in the United States to admit women. In
1847, ten years after Oberlin opened its doors to women, Lucy Stone
graduated from the school, becoming the first Massachusetts woman to
receive a college degree.
At Oberlin, Lucy Stone was viewed as a dangerous radical because
of her strong stands on the abolition of slavery and the question of
women's rights. Lucy, like many women at this time, viewed her
position in American Society as being no different than that of a
Black slave. Thus, some of those who became involved in the early
nineteenth century women's rights movement also became ardent
abolitionists. Because of her strong stance on reform, just a few
weeks after her graduation Lucy Stone was invited by her brother to
address his congregation in Gardner. It was before this group that
Lucy Stone gave her first women's rights speech. This was a unique
situation in that she was not only speaking on an unpopular topic to a
mixed audience, but also within an American Protestant church which
traditionally had not shown sympathy towards women's liberation.
Lucy Stone's brother, William Bowman Stone, was the pastor of the
Evangelical Congregational Church which was then located at Green
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Street near Heywood Street. This church represented the more
conservative wing of Congregationalism in Gardner. William Stone
served as the pastor of this church for eight years. Like his sister,
he was an ardant abolitionist who also opposed the use of tobacco. In
1850, Stone resigned his pastorate because of illness and retired to
his and his sister's family homestead in West Brookfield. During this
time, even though in poor health he was still able to serve one term
in the state legislature.
A year after Lucy Stone's public address in Gardner she began a
regular lecture schedule denouncing both slavery and the subservient
position of women in American society. In 1850, the same year as her
brothers' retirement from Gardner, she lead the call for the first
national women's right convention which was held in Worcester and set
a precedent for annual meetings. After the Worcester convention Lucy
Stone continued to provide leadership for the women's rights
movement. She became responsible for organizing and serving with many
local and national women's rights organizations, and she also draftet
bills and went to legislative hearings in the interest of improving
the status of American women.
Throughout her crusade Lucy had the full cooperation of her
husband, Harry Blackwell. For instance, when they married, Lucy
received support from her husband to keep her maiden name and she thus
became the first American women known to do so. However, she did take
the title of Mrs. Lucy's husband also co-edited the Women's Journal
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with her. This was a women's rights periodical which they published
for over twenty years.
Olin Warner (1844-1896) (Illus.
Westminster Sculptor No. 32)
It was just over twenty years after Lucy Stone gave her speech on
women's rights in Gardner when Levi Warner settled in Westminster.
Levi Warner was an itinerant methodist minister who bought a house in
1868, that still stands at the corner of Depot Road and Route 2A in
Westminster. The building is one of the oldest houses in the town,
with its original ell dating back to 1759. Prior to the Civil War,
the Boston to Brattleboro stage line passed by the house and it was
used as a stage depot with about thirty horses being kept in the barn.
When the Reverend Warner purchased the house it was part of the
most productive farm in the town. The farm was well supplied with
fresh fruits from its orchards, maple syrup from two of the largest
sugar maples in the community, and with nuts from several large
chestnut trees. A small pond on the farm was used for raising trout
as well as for cutting ice that could be stored for summer use.
Drinking water was supplied from a spring by a log aquaduct which
brought water to a wooden tub near the farmhouse's back door, the
overflow going to another tub in the backyard for the farm animals.
Levi Warner not only worked the farm to supplement his
ministerial income, but also ran a post office in the house. The
house remained in the Warner family until the mid 1970 's when it was
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sold by Rosalie Warner Jones, the granddaughter of Levi Warner and the
daughter of Olin Warner - one of America's most renowned sculptors.
At the time Levi Warner bought the farm in Westminster his son,
was studying art in Paris. He had earned the money for his
studies by working as a telegrapher for the previous six years. While
in Paris, the Franco-Prussian War erupted and Olin joined the French
Foreign Legion, and served by guarding fortifications within the
city. It would appear that Olin Warner had a romantic interest in
adventure. Earlier, when the Civil War had broken out in the United
States, Olin wanted to join the Union Army as a drummer boy. However,
he was dissuaded in this interest by his father.
In 1872, Olin returned to the United States and spent much of his
time working in a New York studio and on his father's farm in
Westminster. He sculptured many works of his own family, including a
bust of his father, Levi. Other works included a bust of his wife,
Sylvia, who was the daughter of a New York physician, a bronze plaque
of his brother, Melville and a terra cotta plaque of his mother and
father, Sarah and Levi. These works, whether original or copy, can be
seen at the Forbush Memorial Library in Westminster.
Warner then began expanding his works and sculptured noted
individuals from his contemporary period, such as Maud Morgan, a
harpist, done in 1881. One of his sculptures of an individual is
considered to be a masterpiece in modeling and is owned by the
Metropolitan Museum in New York. Warner also did portrait studies of
Indians of the Northwest; including Chief Joseph of the Nez Perce.*
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The 1890's became the high point of Olin Warner's career. In
1890 he sculptured a granite fountain in the Renaissance style, which
was placed in Central Park in New York. In 1893, he was commissioned
to design a souvenir half dollar for the Columbian Exposition which
was held in Chicago. Warner then undertook a seated statue of William
Lloyd Garrison which was placed on Commonwealth Avenue in Boston.
Garrison was the famous Boston abolitionist who formed the American
Anti-Slavery Society. Warner also did a statue of General Charles
Devens which was placed in front of the State House in Boston.
Charles Devens was a Union Army general and a member of the
Massachusetts Supreme Court for whom Fort Devens in Ayer,
Massachusetts is named.
Olin Warner's major undertaking was designing the doors for the
Library of Congress in Washington, D.C. One of the doors was to have
the theme "Oral Traditions," and the second door "Writing." He was
able to complete the first door, but before the artist could begin the
second door he was killed in a bicycle accident. As a result, the
second door was commissioned to another artist, Herbert Adams of
Fitchburg
.
*This was the same Chief Joseph who was captured by General
Nelson Miles. See page 26.
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CHAPTER SIX
THE INDUSTRIALISTS, INVENTORS AND BUSINESSMEN, BENEFACTORS
Prior to the Civil War, the United States was primarily an
agricultural society. The country did have a developing industry, but
it in no way approached the production of major European powers.
However, after the war the United States rapidly became an industrial
nation, with many established industries expanding their production
and numerous new industries being formed. Just four years after the
war was over, the value of manufactured products had increased by a
billion and a half dollars over the year prior to the outbreak of the
war. Then, within the next ten years Industrial production was
increased by an additional two billion dollars.
Most American industrial development was concentrated in the
Northeast, with the greater Gardner area keeping pace with this
development. In Templeton, existing furniture factories and textile
mills were expanded, and new ones were established, whereas in
Ashburnham and Westminster established chair factories gradually began
to move to Gardner. By 1878 Gardner had twelve chair factories and
was well on its way to becoming the "Chair City of the World. At the
same time, Winchendon was becoming known as the "Home of Wodden Ware
Manufacture" and "Toy Town."
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Alfred Wyman,
Founder of Westminster Crackers (
Ulus
.
No. 33)
An example of business expansion after the Civil War is that of
Westminster Crackers in Westminster. The man responsible for starting
Westminster Crackers was Alfred Wyman who arrived in the town in
1828. Upon his arrival, Wyman purchased a colonial house which still
stands in Miller s Square in Westminster, and opened a bakery in the
building's cellar.
Wyman's product was called "Westminster Bread,” which was not
only popular in town but was also purchased by residents in the
surrounding communities. As a result, in 1842, Wyman expanded his
business by constructing a building, next to his house, which was
totally devoted to baking. This two story red clapboard building with
"Westminster Crackers" painted across the front is still an imposing
structure in Westminster center.
In the early days of production, cracker baking was a handcraft
business with the bakery's power coming from a horse treadmill. Dough
was mixed and rolled by hand and then individually hand stamped into
crackers. After the cutting, the crackers were placed on sheets in a
large brick oven. Once they were baked, the crackers were carried on
trays to the sorting room where a line of workers sorted out the
seconds and packed only the best.
By the 1870' s the cracker bakery was referred to as the largest
of its kind in the country; the delivery of crackers was done by
wagon, with the bakery owning over a dozen horses. Teamsters would
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take a loaded wagon on trips lasting up to three days and extending to
forty miles from Westminster.
From the 1890's to the 1920' s Westminster's center was served by
a trolley car company called the Gardner, Westminster, and Fitchburg
Street Railway. During this time trolleys could be seen parked in
front of the bakery unloading flour delivered from Gardner and loading
cracker barrels which would eventually make their way to the general
stores and inns of New England. However, delivery of crackers was by
no means restricted to the service area of the trolley line. Orders
came from S. S. Pierce in San Francisco and at other times special
orders went to stores in St. Paul, Chicago and Honolulu. Several
barrels of Westminster Crackers even accompanied Donald MacMillan on
his pre-World War II artic expeditions.
It was during the time of the trolley car service that the bakery
experienced major administrative change. In 1905, Charles C. Dawley,
after having been with the company for over a decade, bought control
of the bakery along with his two sons. Then in 1918, the Dawleys were
joined by Herman Shepard, and the firm became known as Dawley and
Shepard. This firm name continues today although the Dawley family
has had total corporate ownership since 1941, making for four
generations of either partial or total family ownership.
Over the years various types of crackers were made at the
bakery. The standard crackers were oyster, saltines, and the
"Westminster XXX Common" cracker. However, at various times different
varieties of crackers were produced, such as the "Boss Lunch Cracker,
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an old style large common cracker. Another variety was the "Little
Brother” cracker on which was the imprint of a small boy. This
cracker was discontinued during World War II because of the scarcity
of sugar.
During the 1930's signs of change were apparent at Westminster
Crackers. At this time Dawley and Shepard were manufacturing cracker
meal in addition to their standard products. The meal was made by
grinding unshortened crackers into the consistency of cornmeal. This
product was in great demand by restaurant chefs for deep frying. In
the years that followed, cracker and bread meals increasingly became
the major products at the bakery, until 1969 when the production of
crackers was discontinued. Nevertheless, today Dawley and Shepard,
Inc. in still a thriving family business producing various types of
breading for several major food processors.
Although the red building which is still dominant in
Westminster's center is no longer a bakery, it does provide Dawley and
Shepard, Inc. with an experimental kitchen and offices. However, the
days have passed when travelers on foliage excursions could stop by
the bakery to purchase boxes of crackers or when school children
walking home at the end of a school day stopped in for free treats
from the "seconds" barrels.
The White Family,
Winchendon Industrialists
(Ulus.
No. 34)
Another example of a business that was established before the
Civil War and that underwent tremendous expansion after the war can
be
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found in Winchendon. In 1843, Nelson D. White of West Boylston, along
with his father, had purchased a mill site in Winchendon Springs*
This was the inception of a family textile industry that would
continue for well over a century. The early production at Winchendon
Springs was known as the Nelson Mills, but as the family expanded its
operations the business became known under the various names of White
Brothers Incorporated, N. D. White and Company, and Nelson D. White
and Sons.
Ten years after production had started in Winchendon Springs,
Nelson White constructed a second factory in Winchendon Village.
Together, the two cotton mills contained two hundred and fifty looms
which each week turned out 60 thousand yards of denim and brown
sheeting. Within a week, fifty bales of cotton were turned into cloth
by one hundred and fifty workers. In 1866, a third mill, known as the
Glenallan Mill, was built and put into operation. In addition to the
mills in Winchendon, the Whites expanded their business to Jaffrey,
New Hampshire, where they constructed three modern mills that produced
forty thousand yards of denim per day. Also, they had mills in
Peterborough, New Hampshire and White Valley, Massachusetts, which is
now part of the Quabbin Reservoir. By this time the textile industry
was under the ownership and management of Nelson White's sons, Joseph
and Zadoc White.
The late 1800' s was a high point of economic success for many of
America's industrialists. Several of them built large palatial homes
to symbolize their affluence, and this was true of the White brothers
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In Winchendon. In 1885, Joseph White conceived the idea of Building
Marchrnont. White instructed his architect to construct his estate
along the same lines as Warwick. Castle in England. "The Castle,” as
Marchrnont came to be known to local residents, was erected north of
Winchendon Springs center. In 1890, Marchrnont was opened with a
dedication party at which one hundred costumed guests attended. One
of the largest receptions ever held at "The Castle" was on the
occasion of the White's twenty-fifth wedding anniversary, when they
entertained four hundred guests. After Joseph White’s death in 1939,
Marchrnont was only occupied on a part time basis. Over the years the
cost of maintaining the estate became prohibitive and it was torn down
in 1956.
At the same time that Joseph White was building Marchrnont, his
brother, Zadoc, was remodeling an imposing estate on Whitney Pond.
Zadoc and his family enjoyed this elegant home known as Ingleside
until his death in 1927. The main house of the estate was taken down
in the late 1940’s. However, one of Zadoc’ s grandsons enlarged the
"Casino," one of the buildings that was left standing, and continued
to call the estate Ingleside. In 1964, the bulding was sold to the
Winchendon School and still remains today as a part of the school
grounds.
Tragedy struck the White family in 1912. Percival, a third son
of Nelson White and the brother of Joseph and Zadoc, was returning
from a trip to England with his son, Richard. The pair had booked
of the Titanic, which was sailing frompassage on the maiden voyage
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Southhampton to New York City. The Titanic was at that time the
largest ship ever built and was considered unsinkable. At least the
ship s officers had been under that impression, and apparently paid no
attention to iceberg warnings off the coast of Newfoundland. The ship
was proceeding at full speed when it collided with an iceberg on the
night of April 14 and sank.
The following day two members of the White family went to New
York to wait for the arrival of the eight hundred survivors. However,
they soon learned that Percival and his son were among the fifteen
hundred victims of the Titanic tragedy. One survivor said that he had
helped Percival put on a life jacket as the ship was going down, but
instead of jumping overboard, Mr. White, while apparently in a dazed
condition, returned to his cabin. This was the last that was seen of
Mr. White, however the body of his son, Richard, was later picked up
near the scene of the sinking. Memorial services for Richard were
held at Bowdoin College where the president of the college, William
Dewitt Hyde, a native of Winchendon, paid him tribute.
Wendell P. Clark (1844-1919) (Ulus.
Winchendon Benefactor No. 35)
In 1872, about the time that the White family was expanding their
textile industry in Massachusetts and New Hampshire, Wendell P. Clark
settled in Winchendon. Clark was born and raised in Princeton,
Massachusetts, but along with his father he decided to establish a
chair manufacturing business in the Centerville section of
Winchendon. They began their industry with hardly any capital,
however, through perseverance and determination a very lucrative
operation was maintained until 1908 when Wendell Clark sold the
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business
.
Clark wanted to use his accumulated wealth to provide
recreational facilities for the town of Winchendon. At the time of
his death he bequeathed his estate of 230,000 dollars to three
trustees. Clark stipulated that the money should be used for the
benefit of his wife during her lifetime and then, upon her death, the
remaining funds should be used to purchase land and to construct a
building for recreational use within the town.
Through careful investment by the trustees, the Clark estate was
worth 970 thousand dollars in 1946. Well before that time land had
been purchased by the trustees for the construction of a recreational
building, but it wasn't until 1954 that the Wendell P. Clark Memorial
Building was dedicated. During its construction a copper box
containing various documents was sealed in the building's
cornerstone. Among the documents was a photostatic copy of Clark's
will, a 1953 street listing of Winchendon, currency used in 1953, and
two copies of the Winchendon Courier : one dated 1919 giving an
account of Clark's death and the other dated 1953 which describes the
building's ground breaking ceremony.
Today, the Clark Memorial represents one of the finest and most
modern community centers in New England. The building houses a
gymnasium-auditorium, a swimming pool, an exercise area, conference
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and activity rooms, a lounge and a kitchen. The outside grounds offer
tennis courts, athletic fields, basketball courts, an ice arena, and
an enclosed play yard. The center provides well balanced physical,
cultural, and social programs for the entire family. In addition to
its standard activities such as a swimming team that has broken many
New England AAU records, the building is also the home for many
clubs. The Wendell P. Clark Trust Fund provides about seventy percent
of the center’s operating costs, while income from membership and
programs pays for the remaining expenses.
Morton E. Converse (1837-1917), (Illus.
Winchendon Industrialist Philanthropist No. 36)
In the same decade that Wendell P. Clark arrived in Winchendon,
another industrialist benefactor also settled in the town. Morton
Converse came to Winchendon in 1878 from Rindge, New Hampshire. Upon
his arrival, Converse entered into a partnership with one of the
town's residents and together they began to manufacture toys and
woodenwares. This business was the embryonic development of what
would eventually become Morton E. Converse and Company, which at one
point would be the largest concern in the United States exclusively
manufacturing toys. Just five years after the new company was
organized, the firm furnished a display at the World Columbian
Exposition in Chicago, for which it received a medal for the world's
finest toys.
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At its height, the Converse plant employed over one thousand
people working on four acres of floor space. More than three million
feet of lumber per year was used in the construction of children's
furniture, rocking horses and drums. The company manufactured over
sixty different varieties of drums, and the production of fifteen
hundred drums daily required six hundred sheepskins per day for the
covers. Cast iron toys such as trains, horses, and wagons were also
produced at the factory. After the death of Morton Converse, in 1917,
the business was carried on by his son, Atherton. Atherton Converse
continued the company's operation until his retirement in 1931.
Morton Converse always showed an interest in town affairs. A
major interest of his was to provide Winchendon with shade trees, and
he did this to the tune of one thousand trees between 1904 and 1917.
When Winchendon celebrated its 150th Anniversary in 1914, Converse had
a twelve foot hobby horse constructed at his plant. The horse was
used as a float in the town's anniversary parade. Ever since then
this hobby horse has symbolized Winchendon as the "Toy Town,”
something Converse had initiated as a reality.
Just prior to his death, Morton Converse provided Winchendon with
a very unique gift of seven thousand dollars. Providing a town with a
monetary gift is not unique in itself, but the provisions for the
expenditure of the money were unusual. Converse required that the
interest from two thousand dollars of the original seven was to be
turned over to the superintendent of schools. The superintendent at
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his discretion could then use the money to provide an annual play day
for the elementary pupils of the town.
The major portion of the bequest, five thousand dollars, has
become known as the Converse One-Hundred Year Fund. Converse stated
that the town was to invest this money and re-invest the interest for
a period of one hundred years. It is estimated that by the year 2017,
the fund should exceed 250 thousand dollars.
Converse stipulated that at maturity the funds should be expended
on improving and beautifying cemeteries in the town, providing
scholarships for students graduating from Murdock High, books for the
Beals Memorial Library, public parks, and also for contributions to
each incorporated church within the town. Also, a sum of fifty
thousand dollars was to be set aside from accumulated interest for
another hundred year's of investment. So actually the Converse Fund
is a two hundred year fund, which means that by 2117 it should exceed
a million and a half dollars.
Levi Heywood (1800-1882) (Illus.
Gardner's Pioneering Industrialist No* 37)
While it was because of Morton Converse's efforts that Winchendon
became known as "Toy Town," it was largely a result of Levi Heywood 's
pioneering manufacturing skills that Gardner became known as the
"Chair City of the World." Levi Heywood, the grandson of one of
Gardner's first settlers, was born in Gardner five years after the
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town’s incorporation.* While in his early twenties it appeared that
Heywood was leaning towards education as a career when he took
teaching positions in both Gardner and Winchendon. But soon he became
engaged in several business enterprises: a country store in Gardner,
a chair store in Boston, and a mill in Charlestown.
In 1835, Levi entered into a partnership with his brother Walter
who, along with others, had been engaged in the manufacturing of
chairs at the corner of Central Street and Woodland Avenue. When a
fire destroyed the plant in 1861, it was Levi who insisted that the
operation be moved to where the Heywood-Wakef ield complex is now
located. Heywood foresaw that this location, on a brook created by an
outlet from Crystal Lake, would offer a continuous supply of water
power in years to come. However, when steam power became more common
he was quick to adapt this new power to the factory.
During the first few years of operation at the new location, most
of the manufacturing of chairs was done by hand, with the only
machinery being circular saws and turning lathes. Soon Levi became
more insistent on the use of machinery especially adapted to the
various aspects of chair manufacturing. He continuously searched for
better tools and improved methods of production, such as band saws and
new processes of bending wood. As Levi began applying these
*Levi Heywood was the grandson of Seth Heywood, one of the
petitioners for Gardner. In turn, Levi Heywood was a great uncle of
Lieutenant Colonel Seth Heywood, Gardner's ranking officer during
World War I.
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innovative methods, his early and more conservative partners left the
firm in dismay, and they were eventually replaced by his youngest
brother Seth and other generations of the Heywood family.
It was Levi who first determined that there was a greater market
for chairs that were being manufactured locally and consequently he
offered the company's product for sale in Boston. This desire for a
larger market area, combined with a realization that Gardner should
keep pace with the national rate of industrialization, brought about
his determination to provide railroad service for the town. As a
result Heywood became a major influence in ensuring that, in 1854, the
Fitchburg Railroad laid its tracks through Gardner rather than
northward as originally planned, and twenty years later he became
intrumental in ensuring the construction of the Boston, Barre and
Gardner Railroad.
Apparently Levi Heywood had the stern but personable relationship
with his employees that led to a successful business enterprise. He
was a man who was impatient with workers who watched the clock and at
one time was constantly reprimanding his machinists who washed up
early so they could leave the moment the plant's closing whistle
blew. A story is told of how one day he found the men lined up in the
machine shop five minutes before closing, ready to leave. The workers
expected an angry outburst, but instead he sternly stated: I m going
to play a hell of a trick on you men one of these days. I'm going to
tell the engineer to blow the whistle ten minutes ahead of time."
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It was that form of leadership along with innovative
manufacturing skills that allowed Levi Heywood to become a guiding
force through five successful partnerships in his company: the B.F.
Heywood and Company which was started in 1835, the partnership of
Heywood and Wood was set up in 1844, followed in 1849 by the Levi
Heywood and Company partnership, then in 1851, the Heywood Chair
Manufacturing Company was organized, and finally the Heywood Brothers'
and Company which was formed in 1861. Of course Levi Heywood was long
deceased by the time the present day Heywood-Wakef ield Company was
established
.
During his lifetime, Levi Heywood always maintained a community
interest and spirit. In 1853, he represented Gardner at a convention
to revise the state constitution, and in 1871, he served in the lower
house of the General Court. He was also a director of the Gardner
National Bank and a trustee of the Gardner Savings Bank. Always a
contributor to benevolent causes, he gave liberal financial support to
the Congregational Church and provided land, along with financial
support, for a recreational area along Crystal Lake. One interest
that was never realized during his life was the creation of a public
library. However, in 1886, four years after his death, the Levi
Heywood Memorial Library was dedicated in his honor.
Chester B. Kendall ( -1927), (Illus.
Initiator of Ice Harvesting on Crystal Lake No. 38)
At the time of Levi Heywood' s death, ice cutting developing as a
major enterprise on Crystal Lake. The man responsible for initiating
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this industry was Chester Kendall. Kendall was born and brought up in
Hubbardston where he later drove coach for the stage line connecting
Hubbardston with Gardner. He moved to Gardner during the 1870's and
opened a fuel business. By the following decade Kendall had expanded
his business to include ice cutting. The operation on Crystal Lake
was in full swing by 1900 when a new ice house, which could hold
twenty thousand tons of ice, was built on the northern shore of the
lake.
Harvesting ice on Crystal Lake was a three week undertaking which
usually started in January. However, during a mild winter the project
might not start until March. Work began when the ice reached a
thickness of thirteen inches, and involved a crew of about one hundred
and twenty-five men from the Gardner area. The workers from out of
town lived in a boarding house at the lake. The men worked anywhere
from ten to fourteen hours a day and were paid twenty cents per hour.
Men who lacked skill in ice cutting were paid seventeen and a half
cents per hour.
The work itself demanded a variety of skills. Where the ice was
covered with snow the first step was to scrape it off with a horse
drawn plane. Next, the area to be harvested was surveyed and marked
off with boundary lines. Then came a horse drawn two blade cutter.
One of the blades was the guide plane, the other had a large tooth
edge which made the preliminary cut. This implement crisscrossed the
ice tracing a grid pattern on the surface. It was followed by another
horse drawn blade which made a deeper cut. Final cutting was done
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with hand tools. The use of horses and hand tools continued until the
1920's when they were replaced by trucks and power saws.
Large sections of ice were cut away from the "field" and floated
towards the ice house. These sections were called "floats" and could
weigh up to forty tons. The workers rode the floats like rafts while
cutting them into smaller sections as they approached the ice house.
The final pieces of ice were planed down into two hundred and fifty
pound cakes. The planing process resulted in a huge pile of waste ice
up to sixty feet high. In later years pumps were used to flush the
ice shavings back into the lake.
When a day's work was completed it was extremely important to
keep the part of the lake that had been harvested from refreezing. To
prevent this, men were hired to keep the water circulating. This was
done by either using a row boat or having the men pull a float of ice
back and forth. If the water froze by the next morning the men
weren't paid.
In the ice house, cakes were packed two inches apart so they
wouldn't freeze into one mass. The planing process left one side of
each cake grooved to prevent them from freezing together when they
were stacked one upon another. As each of the ten store rooms in the
ice house were filled, the ice was packed with straw and the room
boar%ded up until the following summer. Loss due to melting was
usually less than ten per cent.
Some of Kendall's ice was sold locally but most of it was shipped
to out of town buyers. At first, each two hundred and fifty pound
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cake sold for a dollar and twenty-five cents, but In later years the
price rose to ten dollars. Freight trains of up to forty cars were
loaded right at the lake. It took only ten minutes to load a freight
car. The ice was then shipped to meatpackers or dairy plants, such as
Swift and Hood, or to the fish packing industries in Newport, Rhode
Island
.
Chester Kendall continued harvesting ice on Crystal Lake until
his death in 1927. The business was then taken over by his son
Ernest. The last ice harvest on Crystal Lake was in the winter of
1940. Five years later the large ice house was torn down. A local
enterprise that had existed for over a half a century was now replaced
by the technology of modern refrigeration.
Ivers Whitney Adams (1838-1914), (Illus.
Ashburnham Businessman and Benefactor No. 39)
During the same time that Chester Kendall was developing ice
harvesting as a successful business enterprise, two Ashburnham men
were establishing successful careers outside of their community. Both
of these men were named Adams but were unrelated to each other. Ivers
Adams was a native of Ashburnham who left the town at the age of
nineteen to seek a career in Boston. He eventually became the
president of the American Net and Twine Company, which was the largest
manufacturer of its kind in the country. Throughout his life Adams
kept an interest in the activities of his home community and
maintained a summer residence on an island in Naukeag Lake.
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One of Ashburnham s problems about which Adams became concerned
was the town's water system. The system was inadequate to meet the
town's needs, especially in the hot summer months when the open
reservoir which fed the water pipes became low. Adams solved the
problem by presenting Ashburnham with a new water system. The new
system included a pumping station at Naukeag Lake, a storage tank at
Bulkeleys Corner, and six and a half miles of new water mains.
The town's new water system was dedicated on Columbus Day 1912.
Dedication ceremonies included a parade of thirty decorated cars,
which passed by the new water tank where a canon salute was given.
Afterwards, Ashburnham firemen attached hoses to fire hydrants and
demonstrated the strength of the new system. In the evening a band
concert was held with a fire hose playing streams of water in front of
the town hall. The guest of honor at the dedication, with two years
left to live, was Ivers Whitney Adams.
Just prior to his death, Adams presented the town with a second
gift, the School Boy Statue of 1850. The statue is a lifesize bronze
figure on a granite base. It depicts a twelve-year-old schoolboy
walking to his one room district school in about 1850. The boy is
barefoot, wears a straw hat, and is carrying a slate and dinner pail.
The sculptor of the School Boy Statue was Bela L. Pratt. By the
time he had cast the School Boy Statue, Pratt had already completed
several sculptures for the Library of Congress and had also done the
statue of a whaleman with harpoon in hand which is in front of the New
Bedford Public Library. One of his marble figures can be found in
the
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Worcester Art Museum, two bronze statues are in the Massachusetts
State House, and another can be found in the Boston Public Garden.
Today, Pratt's School Boy Statue can still be seen at the corner of
School and Main Streets in Ashburnham.
Melvin 0. Adams
Ashburnham Lawyer, Businessman, and Benefactor
(Ulus.
No. 40)
Another Ashburnham native by the name of Adams, who contributed
much for his home town's benefit, was Melvin 0. Adams. When Melvin
Adams was born in Ashburnham, he represented the fourth generation of
his family in the town. Adams received his early education in the
town's district school system and continued his studies at a private
academy in New Hampshire. He then entered Dartmouth College from
which he graduated with honors in 1871. Adams always remained loyal
to his alma mater, providing Dartmouth with both financial and
personal services. Later, the school rewarded his efforts by
presenting him with an honorary degree which today would be equivalent
to a Doctorate of Law.
Adams began studying law while teaching school in Fitchburg, and
then continued his law studies at Boston University. He graduated in
1875 and was subsequently admitted to the bar association. For the
next ten years Adams served as assistant district attorney for Suffolk
County after which he entered into private law practice. As an attor-
ney Adams won national reputation for his defense in the infamous
Lizzie Borden case.
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In 1892, Lizzie Borden's father and stepmother with bludgeoned
to death with an ax in their home in Fall River, Massachusetts. All
evidence, circumstantial or otherwise, pointed to the thirty-two year
old Miss Borden as the killer. Because the Bordens were a prominent
family in Fall River, wide interest developed in the case, and a bat-
tery of reporters representing the eastern seaboard covered the trial.
As the trial progressed the public began taking sides as to Lizzie's
guilt or innocence. Feminist groups found her arrest a personal
affront and gave the defendant warm support. One such group was led
by Lucy Stone, a noted feminist who had given the first women's rights
speech of her career in Gardner.
Melvin Adams took full advantage of the conflicting and circum-
stantial evidence and was able to produce a surprise witness who sub-
stantiated Lizzie's claim that she was not at the scene of the crime
when the murders were committed. Because of "a brilliant performance
by the defense attorney" Miss Borden was found innocent. However, the
case still remains highly controversial and has been the subject of
novels, plays, movies and the chant:
Lizzie Borden took an ax
And gave her mother forty whacks
When she saw what she had done
She gave her father forty-one.
Melvin Adams did not expend all of his energy on his law
practice. Two years previous to the Borden trial Adams became
president of the Boston, Revere Beach, and Lynn Railroad.
Incorporated into the railroad line were two ferryboats; one which
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Adams named Dartmouth in recognition of his alma mater and the other
Ashburnham in honor of his native town.
Throughout his life Adams provided support to his home town. He
served both as town moderator and as justice of the peace, and also
served for many years as the president of Cushing Academy’s board of
trustees. When his business and professional careers became
prosperous, Adams began providing the town of Ashburnham with gifts.
One of his first offers to the town was to construct a four-room
school. Adams’ only specifications were that he would have the final
word as to the building's construction and that it be named in honor
of his mother, Dolly Whitney Adams. All was agreed to, and by 1907,
the Dolly Whitney Adams School, considered by many to be the finest
piece of architecture in Ashburnham, was in operation. The building
was renovated during the Nation's Bicentennial Year and still serves
the town for educational and social purposes.
Almost simultaneous with his offer of the school building, Adams
sold the town a piece of land near the school for the construction of
a new town hall. He used the five thousand dollars gained from the
sale of the land to construct a Civil War Memorial. Dedication of the
monument and the new town hall took place on the same day in 1907.
The Civil War Memorial still remains in front of the Fairbanks
Memorial Hall as a reminder of the 213 Ashburnham men who fought in
the War to Preserve the Union.
Melvin Adams' favorite location in Ashburnham was Meeting House
Hill which includes the Town Common, the town's first cemetery, and
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was once the location of the first church. He felt that this area was
representative of Ashburnham' s inception and growth. Not only did
Adams provide money to improve the cemetery and refurbish the Common,
but he also hired a sculpturing firm to design a Celtic Cross for the
cemetery. He had the cross designed along the lines of one that stood
on the Scottish island of Ionia, which was once the medieval monastic
center of the Celtic Church. Four years after the Celtic Cross was
erected at the cemetery's entrance. Melvin Adams died. His body was
returned to Ashburnham and buried in the cemetery on Meeting House
Hill.
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CHAPTER SEVEN
THE CONTRIBUTORS TO THE NEW CENTURY
At the opening of the twentieth century the United States was
considered to be an industrial urban society. By 1900, American
industry was producing eleven billion dollars in goods compared to two
billion in the year prior to the Civil War, and within the first
decade of the new century almost half of the American people were
living in urban areas. This change to an urban society was greatest
in New England where, by 1910, eighty-five percent of the people lived
in cities or towns.
Early twentieth century industrial and urban growth was also
apparent in the greater Gardner area. Only two towns, Westminster and
Hubbardston, showed no appreciable growth from the beginning of the
previous century. On the other hand, Ashburnham nearly doubled its
population, Templeton's population tripled, and Winchendon's
population was increased by five times. However, Gardner had
definitely became the area's urban industrial center. Whereas in 1800
Gardner had a population of less than seven hundred people, by the
beginning of the twentieth century it had a population of about twelve
thousand. Further, by the end of the first generation of the new
century Gardner had over thirty-seven hundred wage earners working in
about seventy manufacturing concerns that were producing nearly
thirteen million dollars in products.
Edward G. Watkins (1865-1942),
of Gardner
,
Founder of Simplex
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(Ulus.
No. 41)
One man who exemplified Gardner's continuous industrial
development into the twentieth century was Edward G. Watkins. It was
just two years after the dawning of the new century when Watkins
formed a corporation that is presently Gardner's largest single
employer. Watkins was five years old when he came to Gardner with his
parents, and his father was employed by the Heywood Brothers furniture
manufacturing company. As a young boy Watkins worked after school in
the Heywood Brothers machine department which his father supervised.
After completing his secondary education, Watkins entered Worcester
Polytechnic Institute from which he graduated with a Bachelor's degree
in mechanical engineering.
Upon his graduation from college, Edward Watkins joined the
Heywood Brothers and Company as a plant engineer, later being promoted
to master mechanic, and eventually becoming the company's chief
engineer. While working for Heywood Brothers, in 1888, Watkins
invented the first practical time recorder. The time recorder was a
clock equipped with individually numbered push buttons which could
represent each workman in a plant. Employees upon arriving or leaving
work pushed their numbered button which perforated a revolving
circular time sheet, thus recording the hours of labor. Because the
machine was so simple to operate it was called Simplex, and as a
result of its adoption, "punching the clock" has become a common
phrase in American society.
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The Simplex was not only used at the Heywood Brothers' plant, but
the company also manufactured the time recorder as part of their
production line. Edward Watkins became the company's director of the
recorder department, during which time he invented two improved
models. Then, after a decade of production, the Heywood-Wakef ield
Company, successors of the Heywood Brothers and Company, decided that
production of time recorders was not compatible with furniture
manufacturing. As a result, in 1901, Watkins organized a separate
company which he incorporated the following year into the Simplex Time
Recorder Company. The Simplex company purchased the patent rights for
the Simplex recorder from Heywood-Wakef ield
,
and Watkins became the
new company's first president and general manager. However, Watkins
also remained with Heywood-Wakefield as their chief engineer until
1918, when he resigned to devote all his energies to his own company.
Up until World War I, the Simplex Time Recorder Company
consistently expanded its production. Not only did the company
manufacture various models of time recorders but it also began
manufacturing watchman's clocks. Then, in 1916, Simplex acquired the
W. H. Bundy Time Recorder Company of Syracuse, New York. That
company's machinery, tools, and a number of its employees were moved
to Gardner where production of the Bundy line of recorders was
continued. Acquisition of the Bundy company required expansion of
Simplex's physical plant. As a result, in 1917, Simplex moved from
its original small clapboard building into a new three story plant on
Sanborn Street.
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After World War I, Watkins continued the expansion of his
company. One of his most important steps was to replace spring
operated time recorders with electric recorders. Various new products
were also added to the company's production line. One of these was an
electric time stamp. This device was used by government agencies to
record the exact time of mail arrival, and it was also used by
airfields to record the arrival and departure of planes. Another
product that Watkins developed was the portable watchman's clock which
eventually became commonplace in industrial security. Further, by the
time of Watkins' death, in 1942, Simplex had forty-five branch offices
throughout the country and was considered the largest concern in the
United States devoted exclusively to the manufacture of time recorder
equipment
.
While Edward Watkins made Simplex the largest producer of time
recorders in the United States, it was his son, Curtis, who was
instrumental in making the company the largest producer of time
recorders in the world. Curtis G. Watkins became involved with his
father's company at an early age. During summer vacations from
college he worked virtually in every department of Simplex. Then, in
1928, after leaving college, he became a permanent employee in the
sales department. In this capacity, Curtis traveled throughout the
United States and abroad opening Simplex branch offices. After being
with the company on a full-time basis for ten years, he was named the
general sales manager in Gardner and a vice president of the company.
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Then, upon his father's death, Curtis succeeded to the post of
president
.
During Curtis Watkins' tenure, Simplex increased its annual sales
by eighteen and a half million dollars, its employees from two hundred
to two thousand, and its production to over sixty different types of
time recorders. Besides new time recorders, Watkins also added
centrally controlled time systems to Simplex's product line. These
systems were designed to be used in such facilities as schools,
hospitals, factories and public buildings.
Curtis Watkins also directed the physical expansion of Simplex.
Several new buildings were added to the Gardner plant and
manufacturing facilities were established overseas. Watkins also
expanded the company's sales department to include sixty-two offices
in the United States and local offices in most of the world's
principal cities. Expansion for Simplex also meant absorption, and,
in 1958, the company acquired the Time Equipment Division of
International Business Machines (I.B.M.).
The present president of Simplex is Curtis Watkins' son, Edward
G. Watkins II who assumed leadership upon his father's death in 1967.
Under his direction Simplex continues to manufacture not only a great
variety of time recorders and centrally controlled time systems, but
it has also added the production of fire alarm systems. Besides a new
building to house the company's corporate headquarters in Gardner,
Simplex now has two hundred and ten branch offices in the United
States, Canada, Western Europe, Australia, and New Zealand, plus
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dealers in seventy-two countries. Excluding the Gardner plant there
are six other manufacturing facilities which are located in
California, Canada, England, Australia, Argentina, and West Germany.
Altogether, Simplex employs over four thousand people, fifteen hundred
of whom are employed at the Gardner facilities.
Arthur J. Stone (1847-1938), (Illus.
of Gardner, Dean of American Silversmiths No. 42)
Whereas Edward G. Watkins' accomplishments exemplified early
twentieth century American industrialism, the work of another Gardner
man is representative of efforts to maintain individual craftsmanship
during an age of mass production. This man was Arthur Stone, who
opened a Silversmith's shop in South Gardner in the same year that
Watkins formed the Simplex Time Recorder Company. Stone was trained
under the master silversmiths of Sheffield, England, and later
excelled in traditional English silver craft. As a silversmith, Stone
not only provided his work with English thoroughness and integrity but
also added an American influence of individuality. Because of this he
became known as the Dean of American Silversmiths.
Arthur Stone was born in Sheffield, England in 1847. When Stone
was ten years old his father died, leaving the family penniless. He
had to leave school to help support his widowed mother. Four years
later Stone was apprenticed to a master silversmith. During his
apprenticeship, Stone spent three nights a week attending the Natural
School of Design in Sheffield. In order to pay the tuition he worked
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overtime, after completing the fifty-nine hours per week required of
apprentices. Stone undertook this extra effort because he was not
satisfied with the idea of just being an expert worker in his field,
but he also wanted to understand the concepts of design in his craft.
Upon the completion of his apprenticeship, Stone worked and
studied in Edinburg, Scotland for a year, and then returned to
Sheffield. While in Sheffield he was attracted by American
advertisements offering good salaries for skilled silversmiths. Thus,
he left England, in 1884, and took a position with a silvercraft shop
in Concord, New Hampshire.
Three years after his arrival in the United States Arthur Stone
came to Gardner. Here he became a superintendent and designer at the
newly established Frank W. Smith Silver Company. In the years to
come, the Smith Silver Company became one of the finest equipped
factories in the country manufacturing high grade silverware, both by
machine and by hand. The company’s former silver shop still remains
at the corner of Chestnut and Walnut Streets, although silver hasn't
been crafted there since the 1950's.
After spending several years with the Smith Silver Company,
Arthur Stone struck out on his own, in 1901, and established a
silversmith's shop in South Gardner. The shop was located in a barn
next to his home at 17 Winter Street. During the first five years, as
an independent craftsman, Stone only worked on projects that he could
execute single-handedly. Then the demand for his work became so great
he hired two full-time craftsmen. After twenty-five years of
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operation, the shop was employing twelve men, eight of whom qualified
as master craftsmen.
Arthur Stone remained in business for thirty-six years. During
that time the output from his shop included such things as silver
toys, cocktail shakers, bowls, trophies, memorials, altar sets for
churches, tankards, tea sets, and table silver in all its forms.
Stone’s craft can be found in private collections, churches throughout
the United States, and museums like the Metropolitan in New York and
the Worcester Museum of Art.
One of Arthur Stone's major undertakings was to copy for private
ownership some of the noted Revere pieces in the Boston Museum of Fine
Arts. He was allowed to take exact measurements and to sketch the
ornamental detail. However, his greatest project was a monstrance, a
receptacle in which a communion host is displayed, which was made for
the Church of the Advent in Boston. This particular piece was done in
gold, and took Stone and a helper six months to complete.
Arthur Stone's work can be recognized by his trademark. It has
an "A" for Arthur in the form of a chasing hammer with the handle
extending through the name "Stone" and crossing the "T". Each of the
craftsmen employed by him also signed their work. They had their
initials stamped either under or after the "sterling" label of the
crafted piece.
Two of Arthur Stone's former craftsmen are still practicing
silversmi thing in Gardner. One is George C. Erickson who worked with
Stone for fourteen years and specialized in flatware. The other is
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Herman W. Glendenning who worked with Stone for sixteen years and
specialized in both flatware and holloware.
Because of illness, Arthur Stone retired in 1937, at the age of
ninety, and passed away the following year. Upon his retirement Stone
sold his shop to Henry Heywood of Gardner. Heywood continued the
business for a short period of time, and then his sons conducted its
operations until the mid 1950's.
Dr. Charles E. Thompson, (Illus.
Superintendent of the Gardner State Colony (1904-1949) No. 43)
Just a year after Arthur Stone established his shop in South
Gardner, the Gardner State Colony for the mentally ill was opened in
West Gardner. Similar to Stone's work which represented individualized
hand craft during an age of machine made products, the colony system
for the mentally ill was a reaction against an age of
industrialization.
The idea of the colony system was to place the mentally ill in a
rural environment where they could form an independent agrarian
society. This concept fitted right into the context of late
nineteenth century thought, because as industrialization was becoming
a greater force in American society, many people were eagerly seeking
ties with their agricultural past. To Americans, industrialization
had brought about a fast changing environment, a quicker pace of life,
and the city with its real and imaginary evils. As a result,
Americans were looking back to the "good old days" of the simple farm
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life when men worked the soil in close harmony with nature. At the
same time it was reasoned that a farm colony system would provide the
mentally ill a more secure and stable way of life.
The Gardner State Colony opened its doors in 1902 on a 1,500 acre
tract of land on the Westminster and Gardner town line. Two years
later the man who would make the Colony a self-sufficient entity
arrived. Dr. Charles Thompson began utilizing the "cottage" system at
the state colony. Patients were placed in separate cottages according
to their needs and interests. Each cottage specialized in its own
line of agricultural production with the patients working a ten hour
day
,
six days per week. It was hoped that the cottage system would
not only utilize the useful labor of the patients, but also provide
them with a simple and natural mode of life.
Under Dr. Thompson's direction, agricultural endeavors at the
colony expanded and became highly productive. The various cottages
produced just about every form of fruit and vegetable that could be
grown in New England. For instance, the Westminster Cottage became
especially well known for its fine orchards. Further, within ten
years after the founding of the colony, much of the produce was being
preserved and pickled. In 1912 over eighteen hundred quarts of
blueberries were put up, over three hundred quarts of piccalilli, over
four hundred quarts of stringbeans, and nearly six hundred gallons of
pickled cucumbers and tomatoes. By 1917 agricultural production
reached a level that necessitated the construction of a cannary on the
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grounds, and a year later an ice house was constructed to further
insure the preservation of the colony’s produce.
Dr. Thompson also supervised the development of animal husbandry
at the colony. Belcher Cottage became the center for the dairy herd
with its pedigreed bulls, and Hillcrest Cottage raised chickens.
Eventually the poultry department expanded to the raising of turkeys,
geese, and rabbits. In 1915, Westminster Cottage began raising sheep,
and by the 1920’s pig farming had developed at the colony. Also,
during the 1920 's bee hives were added which produced five hundred and
fifty pounds of honey the first year, and by this time trout, mallard
ducks, and pheasants had been stocked on the grounds. Of course, the
slaughtering of all domestic animals was done in the colony's own
slaughter house.
The self sufficiency of the Gardner State Colony also included
its industrial needs. In 1912, the shoe department made close to
three hundred pairs of shoes and repaired hundreds of others, and in
the same year the broom and brush department produced over eight
hundred brooms. The textile department not only produced all of the
clothing necessary for the colony, but also the sheets, pillowcases
and mattresses. The clothing and linens were cleaned in a laundry
building which was constructed, in 1923, by colony labor. Also, all
of the colony’s furniture was made in its own shops from wood cut on
its own acreage.
In 1915, the Annual Fair and Cattle Show was started at the
colony. The fair lasted two days, with the first day restricted to
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patients and employees and the second day opened to the public.
The event drew people for miles around who came to see exhibits of
industrial works, preserves, livestock, and agricultural produce.
The fairs continued until the 1930's when the farm colony concept
was being radically altered. By this time the colony was directly
admitting patients and becoming more like a state mental hospital.
Then, in 1935, it was officially named Gardner State Hospital. Dr.
Thompson stayed on as superintendent until 1949, when he retired at
the age of seventy.
Chester P. Pearson (1873-1956), (Illus.
Gardner's First Mayor No. 44)
While the Gardner State Colony was reaching its peak of self
sufficiency, the United States was in the midst of the "Roaring
Twenties.” This was a period in which jobs were plentiful and
Americans were able to maintain a better standard of living than they
had ever had before. Like other communities, Gardner shared in the
nation's economic prosperity. Envisioning even greater economic
growth for the future, it was decided that a city form of government
would be more appropriate for Gardner. This necessitated a change
from the board of selectmen form of governance to that of city council
and mayor.
The first mayoral election for the new city was held on December
5, 1922. The political contestants were Chester P. Pearson, Gardner's
leading merchant, and Nelson Beaudet, chairman of the Board of
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Selectmen. It was a fairly heated contest with Pearson's supporters
accusing Beaudet's people of "mud slinging."
On election day the first snowstorm of the season hit Gardner.
Because of the storm many factories opened an hour late to allow their
workers a chance to vote. In all, over four thousand voters
participated in the election. Tabulation of the ballots was completed
late the following day and revealed that Chester Pearson would be the
first mayor of Gardner. He beat his opponent by nearly five hundred
votes.
Inauguration day was on January 1, 1923. The ceremonies were
held in the auditorium of the old town hall. In spite of pouring
rain, eight hundred people attended the morning's activities. Nelson
Beaudet, Pearson's recent election opponent, acted as the master of
ceremonies. Once the inauguration was completed, with the mayor and
the new city council sworn into office, Gardner had become the
thirty-ninth city in the state.
When Chester Pearson became Gardner's first mayor he had been a
resident of the city for almost twenty-five years. He was originally
from Coventry, Vermont, which was the place of his birth. After
attending the district schools in that town he entered Craftsbury
Academy.
Pearson's first job was in teaching, but more and more his
interests turned towards business. Thus he entered Becker's Business
College in Worcester from which he graduated in 1894. After his
graduation, Pearson took a job as a clerk with a railroad company in
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Worcester and later as a cashier for American Tel and Tel's Worcester
office. Chester Pearson's next job was with the Goodnow Brothers and
Company in East Jaffrey, New Hampshire. Here he remained as a clerk
for four years, until 1899, when he was received into the firm as a
partner.
Within a year after his acceptance into the partnership, Pearson
had arrived in Gardner to establish a new store for his firm. At
first Goodnow-Pearsons was a small store employing one clerk, but
^fter twenty years of Chester Pearson's efficient management the store
grew to the point of employing well over one hundred clerks.
The Goodnow-Pearson organization prospered and grew until the
firm's ownership included stores through New England. Some of the
stores could be found in Athol, Nashua, Laconia, Brattleboro and
Bellows Falls. In some cases Chester Pearson simply acted as a
partner in a particular store while in other cases he served as the
president or the vice president.
Even though Chester Pearson's mercantile endeavors were spread
throughout New England, his interests were centered in Gardner. For
instance, in 1922 he was made the president of the Gardner Hotel
Corporation. The corporation organized a financial campaign for the
purpose of constructing a modern hotel in Gardner. The Hotel
Corporation was able to raise three hundred thousand dollars by
selling stocks to over six hundred citizens of the greater Gardner
area. As a result, the five story Colonial Hotel was built at its
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present location. Originally the Colonial Hotel had one hundred rooms
and was owned by a New York hotel chain. The building was opened for
business in 1924 with ceremonies held on two consecutive nights in
order to accommodate the stockholders who were invited as banquet
guests.
Chester Pearson's business interests also included membership on
the board of directors of the First National Bank of Gardner and the
Chairtown Cooperative Bank. However, his business interests did not
distract him from entering public service. Prior to becoming mayor,
he was a member of the town's Advisory Board and served as its
chairman. Pearson was also a charter member of the Gardner chapter of
the American Red Cross, serving as chairman of the Homes Services for
forty years.
As Gardner's first mayor, Chester Pearson led the community into
the new experience of municipal governance for which he was rewarded
by being re-elected to a second consecutive term. During these years
a major problem faced the Pearson administration. The public schools
were in double sessions which was detrimental to the education of the
city's children. Because of this situation, plans were laid for a new
high school on Elm Street. The building was opened a year after
Pearson left office, and its auditorium was named in his honor.
Later, in 1950, Pearson Boulevard was named in further recognition of
Gardner's first mayor's contributions to the community.
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Harrison Cady (1877 - 1970),
Illustrator and Artist from Gardner
(Ulus.
No. 45)
When Gardner adopted the city form of government, it necessitated
a change in the town's former seal. The change wasn't radical. The
seal was changed to read "A Town June 27, 1785, A City January 1,
1923." Retained on the seal was the image of Colonel Thomas Gardner
for whom the community was named, and to his rear is a scene of
Crystal Lake. Also, the four towns from which Gardner was created are
initialed in the corners of the seal.
The designer of Gardner's seal was the nationally known artist
and illustator, Harrison Cady, who was born and raised in Gardner.
Designing the seal was Cady's first professional commission, for which
he was paid five dollars. Cady never had a formal education in art
but he credited several positive influences on his career to his home
town. One great influence was exerted by Parker Perkins, a competent
marine painter, who was the only artist in Gardner during the late
nineteenth century. Another influence was the Levi Heywood Library
where Cady found his objective to read every volume was too great, but
those that he did read introduced him to the world's great artists.
The greatest influence on Cady's career was that of his father.
Edwin Cady was the proprietor of a store in the old town hall that
once stood on the corner of Central and Elm Streets next to the Cady
home, which still remains standing. Edwin Cady was also a tax
collector for the town and served a term as a selectman. Harrison's
father first realized his son's gift for painting when an explorer of
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Africa who was lecturing in Gardner came into the family store. The
explorer admired some of Harrison's paintings that were hanging in the
store and insisted that such talent should be continued.
Edwin Cady constantly took his son for walks through the
outskirts of town. Together they would explore the area's brooks,
meadows, and woodlands with the father instilling a deep reverence for
nature into his son. In later years Harrison particularly remembered
the "sparkling expanse of Crystal Lake" where he and his boyhood
friends kept a flatboat and played pirates. Along the shore they also
had a hidden cave where they roasted corn and potatoes obtained from
raids oin local gardens. He also remembered a large hemlock in the
woods along Betty Spring Road where he and his "pirate band" buried
their "secret documents."
The development of an appreciation for nature became an obvious
influence on Cady's later collaborative work with Thornton Burgess.
Thornton Burgess was a well known author of children's tales. The
author's material dealt with animals, insects and birds to which he
gave human characteristics. The animals reflected all the strong and
weak personality traits of humans. Cady illustrated Burgess' books,
bringing to life in pictures the creatures that Burgess created in
prose. Together, the writer and illustrator created such characters
as Prickly Porky, Jerry Muskrat, Jimmy Skunk and scores of others.
The total set of Burgess' and Cady's works are available at the Levi
Heywood Library.
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At the age of eighteen, after graduating from Gardner High
School, Cady left for New York City to seek his fortune. A year after
his departure Harrison’s father was killed when he broke his back in a
fall. Harrison's mother then joined him in his sixteen dollar a month
apartment in Greenwich Village.
In 1900, Cady took his first permanent job with a newspaper, the
Brooklyn Eagle
,
from which he received a salary of ten dollars per
week. In those days, photography had not yet been developed as a
major means of communication, and illustrators were used by newspapers
to portray such news events as fires, crimes and accidents. Later,
Cady also illustrated for the New York World and the New York Herald
Tribune . A full page comic strip called "Peter Rabbit," which Cady
had created, ran in the Tribune for thirty-nine years.
During his career Cady was also a contributor to such major
magazines as Ladies Home Journal
,
Saturday Evening Post
,
Good
Housekeeping and Life Magazine . In his twenty-three years of
collaboration with Life Magazine Cady's themes were mainly humorous,
except during World War I when his cartoons took on a grimmer note.
Today, some of Cady's paintings are in the New York Public
Library, the Library of Congress, the Brooklyn Art Museum, and one of
his village scenes hangs in the Levi Heywood Memorial Library. Cady
was best known for his landscapes of the Great Smokey Mountains,
marine scenes of Cape Ann, and seascapes of Rockport where he and his
wife kept their summer home for over forty years.
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Harrison Cady died in his New York City home in 1970. His
ninety-three years of life were productive and creative as expressed
by an art critic who said that Cady's "pictures read like a story
book. And, as his colors are fresh, it is very agreeable reading."
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CHAPTER EIGHT
THE IMMIGRANTS
A common characteristic of the American people is that we are all
either immigrants or the decendants of immigrants. In the one hundred
year period between 1830 and 1930 over thirty-five million newcomers
arrived on this soil. As a result of this immigration, Massachusetts
developed the highest percentage of ethnic groups of any state in the
country, and by 1910 sixty-six percent of the people in the state were
foreign born or the children of foreign born. Because of this
diversity, by 1915 the average Massachusetts town of seven thousand
could be inhabited by people of twenty—one different nationalities.
The Irish-Americans (Illus.
No. 46)
After the Colonial period, the first major ethnic group to
immigrate to the United States were the Irish. There were some Irish
settlers here during the Colonial period, and by 1790 there were over
four thousand people of Irish descent in this country. However, the
major flow of Irish immigration came early in the nineteenth century
when about one and a half million arrived between 1840 and 1860, with
a hundred and fifteen thousand settling in Massachusetts.
There were several reasons for the mass exodus from Ireland.
First of all, Ireland was under oppressive English domination.
This
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domination was both political and economic with eighty percent of all
profits leaving Ireland. Profits were mainly drawn off by absentee
English landlords who extracted the highest rent possible from Irish
farmers. Coupled with this situation, in 1846, a blight hit Ireland's
major subsistence crop, the potato. A famine resulted, followed by a
plague of typhus and yellow fever. The situation was further
aggravated by the fact that England provided little or no assistance
because many government officials felt that the famine was a divine
instrument to reduce a surplus labor force. As a result, the potato
famine took over one million lives, and it is considered the largest
destruction of human life between the time of the Black Plague and the
Nazi extermination policies.
The famine became the final straw for mass emigration from
Ireland, and it is estimated that over one hundred thousand people
left the country in the year 1847 alone. Most of the emigrants sailed
for America on a voyage that was not supposed to last over ten weeks
but could last up to fourteen weeks. Many of these voyages were
nothing more than exercises in human suffering caused by crowded
conditions, scarcity of food, putrid water and pestilence. These
atrocious conditions, combined with the fact that many people were
leaving Ireland weakened by hunger, caused an enormous number of
fatalities. For instance, it is estimated that in the year 1847 over
seventeen thousand emigrants died on ocean voyages to America.
The arrival of Irish immigrants to the United States occurred at
the same time that the country was undertaking major projects in canal
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and railroad construction. As a result, many of the Irish became
laborers on these projects, and this was true in the Gardner area. By
the mid 1840’s there were Irish laborers constructing railroad beds in
both Winchendon and Ashburnham. When construction of the railroads
was completed, many Irishmen took jobs in the area's mills and the
women found positions as domestics.
Some of Gardner's industrialists actively recruited Irish
laborers as they arrived by ship in Boston. Both Levi Heywood and
Philander Derby recruited Irish immigrants on the Boston docks. There
the two industrialists were known to have placed tags on their
recruits which stated their Gardner destination, and then the new
arrivals were sent on their journey to their new jobs and homes.
Because of the availability of jobs, by 1859 there were one hundred
tax payers of Irish birth in Gardner, and at this time an Irish
neighborhood was being established along Pleasant, Dublin and Emerald
Streets.
A significant result of Irish immigration was in bringing the
Catholic church to the Gardner area. The embryonic development of the
Catholic church in this area occurred in the Otter River section of
Templeton where an outdoor Mass was held in the summer of 1851. For
the next two years visiting priests said Mass in parishioners' homes.
Then, in 1853, the small Catholic population in Otter River decided to
build their own church. Five hundred dollars was collected to buy
materials, and the parishioners constructed their own church, which
was completed in a matter of months. The church was named Saint
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Martin's in honor of Martin Glasheen who had contributed much time and
money towards its erection.
There was a negative incident that marred the opening of Saint
Martin's. Soon after the church was completed, members of the Know
Nothing Party cut down a wooden cross that surmounted the church
structure. Know Nothing was the nickname of the American Party, a
third political party that was adamantly anti-immigrant and
anti-Catholic. They were convinced that Irish-Catholics could never
assimilate into American society and took an oath not to hire
Catholics in their businesses or to vote for Catholics running for
public office. However, the incident in Otter River seems to have
been relatively isolated, and the cross was soon replaced by the
parishioners.
Saint Martin's remained a mission church until 1864 when it
received its first resident pastor. Then, in turn, Saint Martin's
became the mother church for the other Gardner area towns and several
other communities. The priest from Saint Martin's would alternate
saying Sunday Mass at Otter River and in one of the surrounding
towns. For instance, in Gardner, Mass was said at the town hall until
1874, when the present Sacred Heart Parish was formed. Today, Saint
Martin's remains as the oldest Catholic parish in the Gardner area.
However, the original church structure has been greatly expanded and
altered since it was originally built back in 1853.
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The Franco-Americans (Illus
No. 47)
When New England industries began expanding after the Civil War a
new supply of labor was needed, and the first people to provide this
labor were the Frencn Canadians of Quebec. Between the Civil War and
the opening of the next century over four hundred thousand French
Canadians immigrated to the United States. They mainly found jobs in
New England mill towns such as Gardner, where by 1885 French Canadians
comprised more than one-seventh of the population.
There are several reasons why there was a mass emigration from
Quebec. By the mid nineteenth century most of the arable land in
Quebec had been placed under cultivation and the soil was increasingly
being exhausted. Also, the land holdings were quite small, which
meant that a farmer could only provide one or two of his children with
land. However, families were quite large, and twelve to fourteen
children was not an unusual number. This left a great many people
without the prospect of a future livelihood. At the same time
Quebec's major crop, wheat, was being undersold by the more fertile
and better mechanized farms of western Canada.
The first French Canadians to arrive in Gardner settled along
Park Street, and this area eventually became known as Little Canada.
Later arrivals settled along Nichols, West and Parker Streets. Once
in Gardner, the French Canadians found themselves in a society that
used a different language, had diverse religious beliefs, and that was
composed of a culture totally alien to their own. As a result,
several fraternal orders were formed to help maintain the culture of
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the homeland and to strengthen ties with French Canadians in other
cities. The first of these organizations was a chapter of the Societe
St. Jean Baptiste, a national organization named after the patron
saint of Canadians. This fraternal order was not only pledged to
preserve the character of French Canadian culture but it also provided
its membership with various insurance coverages.
Even though the French Canadians had formed fraternal orders to
maintain their culture, what was really needed was a separate parish
in which their Catholic religion could be practiced in their own
language. This came about, in 1884, with the establishment of the
parish of Notre Dame du Saint Rossaire (Our Lady of Holy Rosary). Two
acres of land were purchased in the heart of the French Canadian
district between Nichols and Ryan Streets, and within two years a
wooden chapel was built on the property. At the same time a parochial
school was established in the basement of the chapel. Here the
immigrants' children studied in French and were instilled with the
culture of the homeland.
Ten years after the chapel was built construction was started on
a beautiful new Romanesque church. Then, in 1915, the present Holy
Rosary church was dedicated and it remains today as one of the most
imposing structures in Gardner. With the completion of the new
church, the wooden chapel became the parochial school and remained as
such until the construction of the present school in 1925.
At the same time that institutions were formed to preserve French
Canadian culture, organizations were also established in order to
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promote assimilation and naturalization* One such group was the Club
de Lormier which was a literary club that advocated naturalization. A
good yardstick to use to determine the extent of assimilation is
politics. The French Canadian community began to take an active role
in politics. The French Canadian community began to take an active
role in politics during the 1890's at which time both a French
Republican and a French Democrat club were formed. However, no
political offices were won until after the turn of the century when a
French Canadian became a town auditor.
After World War I French Canadian political participation became
more successful. By this time French Canadians were serving on the
board of selectmen, and then by the 1920' s, after Gardner became a
city, at least two council positions were constantly filled by French
Canadians. A political high point for the French Canadian community
came in 1937 when Fred Perry (probably anglicized from Peirier) was
elected mayor of Gardner.
Following on the heels of immigration from Quebec was the
immigration of Acadians from Canada's Maritime provinces. Acadians,
mainly from New Brunswick, began settling in Gardner after the turn of
the century, and by 1922 there were over four hundred Acadian families
in the town. Although French Canadian, the Acadians had their own
distinct dialect and culture, and once in Gardner they began forming
their own organizations such as the present Acadian Social Club.
However, as time went on, the differences that distinguished the
immigrants from Quebec and those from New Brunswick diminished, and at
244
the present time they comprise the largest ethnic group in Gardner,
the Franco-Americans.
The Polish-Americans (Illus.
No. 48)
During the late nineteenth century a European influx to the
United States began which was to become known as the New Immigration.
This period of immigration differed from earlier immigration from that
continent in that it was mainly from southern and eastern countries
rather than those of the north. Also, the New Immigration was the
most massive flow of people to this country in its history. For
instance, in the 1880's nearly half a million people per year arrived,
and then during the first decade of the twentieth century nearly nine
million people came to this country.
One of the major groups arriving in the United States during the
New Immigration were the Polish, and by 1910 there were three million
Poles in this country. The reasons for such a large scale Polish
emigration are many and complex. In the late nineteenth century the
Polish people were under the domination of Austria, Germany and
Russia, and these countries showed little consideration for the
economic well being of the Poles. For instance, most land was
increasingly held in large estates and the peasant holdings became too
small to adequately support a family. Also, the Russian revolution of
1905 induced further Polish emigration from Russian controlled
With the Poles under Austrian and German control, it wasterritory
.
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political discontent and the desire to escape compulsory military
service that prompted their exodus.
The first Poles arrived in Gardner during the 1890's, where they
found work principally in the wood shops. The Polish immigrants
gradually formed a community along Pleasant Street where a church, the
present Saint Joseph's Parish was formed, in 1908, Masses were held at
the Holy Rosary Church. Four years later construction began on the
church and it was dedicated the following year.
Like other ethnic groups, the Polish wanted to ensure the
preservation of their language and culture. To this end the
Polish-American Citizens Club was formed in 1915. Familiarly known as
the P.A.C.C., it was originally founded as a fraternal order to not
only preserve the customs of the homeland but also to provide mutual
aid for its membership. For instance, within the P.A.C.C.'s
constitution it is stated that in the event of a member's death the
club shall delegate six members to act as pall bearers at the funeral.
At first, meetings of the Polish-American Citizens Club were held
at members' homes. Then, in 1925, a dwelling was bought on Pleasant
Street and converted into a club house. Within three years after the
club house was bought the P.A.C.C.'s membership had risen to seventy
people, and this growth required that a new addition be added on to
the rear of the original building. The P.A.C.C.'s present structure
was built in 1957, at which time the original building was torn down.
Throughout the years the P.A.C.C. has given its support and has
provided a meeting place to such organizations as the Polish-American
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Social League, the Polish Women's Political League, and the
Polish-American Country Club which was established in 1948. This
organization has swimming and recreational facilities off West
Broadway in South Gardner.
Pleasant Street still remains the center of Gardner's
Polish-American community. Besides the P.A.C.C. Hall and Saint
Joseph's Church being located here, Pleasant Street is also the
location of the Gardner Polish-American Credit Union. Also, at the
end of Pleasant street is the Polish-American Veteran's Square which
is marked by a granite monument. The marker commemorates the military
service of all Polish-Americans from Gardner.
The Jewish-Americans (Illus.
No. 49)
Another major group of people to immigrate to the United States
during the late nineteenth century were Jews from eastern Europe. In
a little more than three decades, over one-third of the Jews of
eastern Europe left their homes, and ninety percent of them came to
this country. Altogether, about two million Jews entered the United
States at this time. Most of the immigration was from Russia where
non-Slavic ethnic groups were persecuted by the government. As a
result ninety-eight percent of emigration from that country was by
non-Russian people.
In Russia, Jews were confined to an area called the "pail of
settlement." Here, from 1800 to 1880 the Jewish population
quadrupled, which in turn reduced chances for economic opportunity.
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Jews also faced restrictions in land ownership, quotas in the
universities, and elimination from government employment and the
professions. Furthermore, Czarist conscription laws bonded young
Jewish males to twenty-five years of military service. However, the
most inhumane practice of the Russian government was the use of
pogroms. Pogroms were organized massacres in which the Jews were used
as scapegoats in order to direct discontent away from the Czarist
government. Through this method literally whole Jewish communities
were selected for slaughter by the secret police.
Jews began settling in Gardner during the early 1890's. They
came mainly as peddlers from Boston who travelled through the area
selling their wares. One such man was Abraham Cohen who had a route
that carried him from Boston through Gardner and all the way to North
Adams. He did this route totally on foot with a pack on his back and
a basket in front to balance the load. Another Jewish peddler was Max
Rose who with a pack on his back hiked around the greater Gardner
community selling dry goods. A third man was Hayman Cohen who peddled
goods in Vermont and New Hampshire before he opened a store in
Peterborough, New Hampshire and then came to Gardner. All three of
these men eventually opened business enterprises in Gardner, some of
which remained in their families for three generations.
As several Jewish families settled in Gardner they became
concerned that their children would not receive a Jewish education.
Consequently, a rabbi, himself a recent arrival in this country, was
hired at a pay of six dollars per week. In addition, each family who
248
had children of school age was called upon to provide him with room
and board. This arrangement was done on a rotating basis with each
family taking the rabbi in for a month at a time and providing an
area, usually around the kitchen table, where school could be taught.
The rabbi also inaugurated religious observances, and, like school,
Sabbath services were held at various homes.
By 1910 there were about twenty Jewish families in Gardner, and
at this time it was decided that a congregation should be formed. As
a result, the Ohave-Shalom (Love and Peace) congregation was
incorporated and two years later a synagogue was built on Pleasant
Street at a cost of twenty thousand dollars. With the construction of
the synagogue the Jewish community had a focal point to ensure the
continued vitality of their religion and customs. A few years later
cultural continuity was further reinforced with the formation of the
Abarbanelle Club. This was a social group which helped Gardner's
Jewish community maintain close ties and friendships.
Gardner's Jewish population reached its height around the time of
World War I when there were about sixty Jewish families in residence.
However, since that time there has been a steady decline of Jewish
residents. At the present time there are only about twenty families,
the same amount as when the Ohave-Shalom congregation was first
incorporated. The Ohave-Shalom synagogue still remains as one of the
city's more unique structures, but there is no longer a rabbi in
permanent residence. Nevertheless, services are still held at the
249
synagogue by laymen, and on special religious holidays a visiting
rabbi comes to conduct services.
The Finnish-Americans (Ulus.
No. 50)
The last major group of people to arrive in the United States
during the New Immigration were the Finnish. Eighty percent of the
Finns who arrived in this country came after 1900. The Finnish
differed from other ethnic groups arriving during this period in that
they were northern rather than southern or eastern European and they
were Protestant rather than Catholic or Jewish.
Various influences spurred the Finnish to leave their homeland.
During the nineteenth century there was a population explosion in
Finland. In 1880, there were nine hundred thousand people in the
country, but a hundred years later the figure stood at three million.
As the population grew there was also a decline in Finland's major
resource, forestry. When forestry declined so did its related
industries such as ship building. In the midst of these circumstances
a famine struck Finland, and within a three year period during the
1860's there were one hundred and seven thousand more deaths than
births. Another factor which stimulated emmigration was the fact that
Finland was under Russian control, and in order to avoid conscription
into the czar's military forces, many young Finnish males left the
country.
Once in the United States the Finnish tended to settle in
northern climates where the weather and scenery was similar to that of
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their homeland. Most settled in Minnesota or Wisconsin to work in the
iron mines or in Michigan to work in the copper mines. However, there
were about eleven thousand Finns in Massachusetts by 1910. Some
worked in the quarries of Gloucester and Quincy while others came to
work in the textile or furniture factories of Fitchburg and Gardner.
As a result, by 1928 there were over two thousand Finns in the
Fitchburg-Gardner area, and now this area is considered the second
strongest concentration of Finnish culture in the United States.
Soon after the Finnish people arrived in the Fitchburg-Gardner
area there was a back to the land movement, with the Finns buying
farms in the surrounding towns. As they began developing their farms,
the Finns also began establishing cooperatives. This became a large
movement with several co-ops becoming highly successful. An example
of the cooperative movement was the Westminster Cooperative Farmers
Association. Because this organization had so few non-Finnish members
it became known as the Finnish Co-Op.
The Westminster Cooperative Farmers Association was founded in
1922. A major function of the association was the collective buying
of seed and fertilizer. The association also purchased modern farm
equipment which could be used by its members, many of whom could not
have afforded their own individual machinery. Another function was
the formation of a real estate brokerage committee. The idea of the
brokerage committee was to prevent unfair prices and excessive
commissions on farm sales. The agency set a rate of four percent for
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sales. The agents could keep half of the commission and had to turn
the other half over to the association.
Another example of the Finnish cooperative movement once existed
in Hubbardston. This co-op was established, in 1927, by ten farmers
who wanted to ensure the collective buying of farm needs. This core
group called a general meeting of all the farmers in Hubbardston who
in turn formed the Hubbardston Farmers Trading Association. At first,
delivery of the association's orders was handled from a freight car at
a railroad siding. However, in the years that followed, expanding
trade called for larger quarters, and a building was constructed on
Main Street. This building also served as a social and civic center
for the town.
Even though the co-op building in Hubbardston and the one built
by the Westminster co-op still stand, both organizations have been
dissolved. The area's once flourishing Finnish cooperative movement
has disappeared, mainly because of vigorous chain store competition
and the inability to keep up with improved merchandising practices.
However, it should also be noted that the co-op movement began to
decline as the number of farms in the area decreased.
While the Finnish cooperative movement disappeared, there is
another Finnish institution that still remains vibrant in the Gardner
area. If one looks carefully as they drive down some of the area's
country roads, they might see a small wooden structure to the rear of
a home or on a separate lot. These are saunas. In these structures,
for the purpose of bodily cleanliness, people will endure temperatures
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that appear to be beyond human endurance. However, to the Finns the
sauna is not just a method of personal hygiene, it is also a ritual of
relaxation. To many it is also considered one of life's necessities,
for back in the old country it is not unusual for a prospective home
owner to put up his sauna before he builds the rest of the house.
The ethnic groups that have been topically considered in this
chapter were not the only ones to settle in the Gardner area. For
instance, in the 1880's people of Swedish birth began settling in
Gardner, and in the following decade the first Italian family settled
in the town. Then, after the turn of the century, Lebanese and
Lithuanians began establishing themselves within the community, and
both of these groups eventually formed very active social
organizations. So in the Gardner area there have been at least nine
ethnic groups who have helped mold the community after its original
settlement by the English colonists.
There have been many interpretations of what mass immigration has
meant to American society. One of them is the melting pot concept,
which postulates that American society is a blend of culture,
folkways, and biological stock. Another postulation is that American
society is not a melting pot, but that it is a salad bowl. That is,
the United States is not many cultures fused into one large society,
but rather it is a society in which the various ethnic cultural
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contributions are still distinct and recognizable. Whichever
interpretation one chooses to accept, it can definitely be stated that
immigration has contributed to the character of American
civilization. For as Oscar Handlin, a foremost authority on American
immigration, stated in the introduction to one of his books: "Once I
thought to write a history of the immigrants in America. Then I
discovered that the immigrants were American history."
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LOCAL HISTORY IMPACT SURVEY
This questionnaire is part of a survey that is attempting tojudge the impact of various local history projects in the greater
Gardner community. Your time and objective consideration in
completing this form is greatly appreciated, and your individual
responses will remain confidential. Please circle what you consider
to be the most appropriate answer and make thoughtful statements where
requested.
1. In the Gardner area there is a positive attitude about the
opportunity for future growth.
Strongly agree agree disagree strongly disagree
2. A negative attitude within a community might stem from a lack of
knowledge about the community.
Strongly agree agree disagree strongly disagree
3. Knowledge of a region's local history has little effect in
creating a sense of appreciation for the community.
Strongly agree agree disagree strongly disagree
4. Projects which inform the public about its heritage have a
positive effect within the community.
Strongly agree agree disagree strongly disagree
5. Personally, local history is of little interest.
Strongly agree agree disagree strongly disagree
6. Have you read any of the area's local town histories?
Ye s No
If the answer to question six was "yes," answer questions seven
through nine. If your answer was "no," proceed to question ten.
7.
The local town history(s) was well written.
Strongly agree agree disagree strongly disagree
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8. The local town history(s) was informative.
Strongly agree agree disagree strongly disagree
9* The local town history(s) was less than interesting.
Strongly agree agree disagree strongly disagree
10. Have you seen any of the video tape documentaries on local
history produced by Mount Wachusett Community College?
Yes No
If the answer to question ten was "yes," answer questions eleven
through thirteen. If your answer was "no," proceed to question
fourteen.
11 The video tape doc.umentary( s) was well produced.
Strongly agree agree disagree strongly disagree
12. The video tape documentary( s) was well produced.
Strongly agree agree disagree strongly disagree
13. The video tape documentary( s) was less than interesting.
Strongly agree agree disagree strongly disagree
14. Are you aware of an illustrated column on local history that has
been printed in the Gardner News?
Yes No
If the answer to question fifteen was "yes," answer questions sixteen
through twenty-one. If your answer was "no," proceed to question
twenty-two.
16. The articles were well written.
Strongly agree agree disagree strongly disagree
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17. The articles were Informative.
Strongly agree agree disagree strongly disagree
18. The articles were less than interesting.
Strongly agree agree disagree strongly disagree
19. The fact that the articles were illustrated had little effect in
enhancing the series.
Strongly agree agree disagree strongly disagree
20. Did you find yourself looking forward to the next article?
Yes No
21. If there were any articles of particular interest to you, please
list which ones by title or description.
1
.
2
.
3.
22. The projects mentioned above have done little in bringing about a
greater awareness of community heritage.
Strongly agree agree disagree strongly disagree
23. As a result of these projects, a better sense of identity with
the community now exists.
Strongly agree agree disagree strongly disagree
24. These types of projects have initiated some optimism for
potential community growth.
Strongly agree agree disagree strongly disagree
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25. Individually, have any of these projects stimulated you to do
something you wouldn't have done relative to local history?
(Some examples: look more closely at a building, visit a site,
become more interested in a particular topic)
Yes No
If "yes," briefly comment:
26. Please make a general statement relative to the value of local
history projects like the ones mentioned in this survey.

